GUNi SERIES ON THE SOCIAL COMMITMENT OF UNIVERSITIES

Higher Education
in the World s

Towards a Socially
Responsible University:
Balancing the Global with the Local

GONO

GLOBAL UNIVERSITY
NETWORK FOR INNOVATION



Higher Education in the World 6.
Towards a Socially Responsible University: Balancing the Global with the Local
© GUNi 2017

First edition
Girona, March 2017

ISBN: 978-84-617-5508-0

Coordination:
Global University Network for Innovation (GUNi)

Graphic Design:
Jordi Ribot - Nexe Impressions

Individual or collective authors are responsible for the choice and presentation of the
facts, findings, interpretations, and conclusions expressed in their articles, which do
not necessarily reflect the views of the GUNi Network or its secretariat, UNESCO, the
United Nations University, the Catalan Association of Public Universities (ACUP), or
other institutions that support this project.

The designations used and the presentation of the material in this publication do not
imply the expression of any opinion whatsoever on behalf of GUNi concerning the legal
status of any country, territory, city or area, or of the authorities of such, or concerning
the endorsement or acceptance of such opinions.




Team Involved in
the Preparation of

this Publication

EDITORIAL TEAM
Francesc Xavier Grau
John Goddard

Budd L. Hall

Ellen Hazelkorn

Rajesh Tandon

AUTHORS

Khairoon Abbas (Tanzania)
Adrian Acosta (Mexico)
Santiago Acosta (Ecuador)
Eduardo Aponte (Puerto Rico)
Bjgrn Asheim (Norway)

Rita Axelroth Hodges (USA)
Enric Banda (Spain)

Ahmed Bawa (South Africa)
Paul Benneworth (The Netherlands)
Alicia Betts (Spain)

Sanjay Bhushan (India)

John D. Brewer (United Kingdom)
Matthieu Calame (France)
Francisco Javier Carrillo (Mexico)
Marti Casadesus (Spain)

Maria Casado (Spain)

Marta Cayetano (Spain)

Garette Clark (USA)

Laura Corazza (ltaly)

Axel Didriksson (Mexico)

Reena Dobson (Australia)
Christopher Duke (Australia)
Peter D. Eckel (USA)

Eva Egron-Polak (Canada)
Cristina Escrigas (Spain)

Yan Fan (China)

Candelaria Ferrara (Argentina)
Emmanuel Jean Francois (USA)
Chad Gaffield (Canada)

Nadja Gmelch (Spain)

John Goddard (United Kingdom)
Francesc Xavier Grau (Spain)
Budd L. Hall (Canada)

Ira Harkavy (USA)

Matthew Hartley (USA)

Ellen Hazelkorn (United Kingdom)
Arab Hoballah (Lebanon)

Anna James (South Africa)
Barbara Ibrahim (Egypt)

Jouni Kekéle (Finland)

Denise Kirkpatrick (Australia)
Juan-Luis Klein (Canada)
Elizabeth Larrea (Ecuador)
Betty Leask (USA)

Itziar de Lecuona (Spain)
Denise Leite (Brazil)

Walter Lepore (Argentina)
Vincent Lomotey (Ghana)

Jack Makau (Kenya)

Jorge M. Martinez (Spain)
Federico Mayor Zaragoza (Spain)
Francisco Michavila (Spain)
Mircea Miclea (Romania)
Anand Mohan (India)

Carlos Ivan Moreno (Mexico)
Josep Joan Moreso (Spain)
Claudia Neubauer (Germany)
Peter A. Okebukola (Nigeria)
Luis Enrique Orozco (Colombia)
Sheela Patel (India)

Andrew Petter (Canada)
Nelson Piedra (Ecuador)
Nandita Pradhan Bhatt (India)
Jaana Puukka (Finland)

Sally Randles (United Kingdom)
Dzulkifli Abdul Razak (Malaysia)
Liam Roberts (United Kingdom)
Nuria Saladié (Spain)

Jamil Salmi (Morocco)

Katya Salmi (Morocco)

Wafa Singh (India)

Morshidi Sirat (Malaysia)

Juan Pablo Suarez (Ecuador)

Sharifah Hapsah Syed Hasan Shahabudin

(Malaysia)

Alfred Tan (Hong Kong)
Rajesh Tandon (India)

Nieves Tapia (Argentina)
Crystal Tremblay (Canada)
Stevie Upton (United Kingdom)
Raul Valdés (Mexico)

Josep M. Vilalta (Spain)
Shirley Walters (South Africa)
Chang Da Wan (Malaysia)
Joann Weeks (USA)

Hans de Wit (USA)

David Wolff (United Kingdom)

GUNIi President
Sergi Bonet (UdG rector)

GUNIi Non-Executive Director
Francesc Xavier Grau

GUN! Executive Director
Josep M. Vilalta

GUNIi SECRETARIAT
Josep M. Vilalta

Alicia Betts

Marta Cayetano

Angels Cortina

Cristina Escrigas

Joan Esculies

Nadja Gmelch

Mariona Miret

Nia Solé

FOUNDING
INSTITUTIONS

UNESCO

United Nations University (UNU)

Associacio Catalana d’'Universitats
Publiques (ACUP)



€0 GLOBAL UNIVERSITY
@ NETWORK FOR INNOVATION

Higher Education in the World 6
Towards a Socially Responsible University:
Balancing the Global with the Local

HEIW 6 Report Table of Contents

| Team Involved in the Preparation of the Publication
Il List of Figures and Tables

Il List of Abbreviations Used in the Publication

IV About the Authors

V GUN:i Presentation

VIUNESCO's Introduction
UNESCQO'’s Higher Education Chief, P. J. Wells

VII UNITED NATIONS UNIVERSITY's Introduction
UNU Rector, David M. Malone

VIl Catalan Association of Public Universities' Introduction
GUNIi President, Sergi Bonet

IX About the Report

X Editors’ Introduction. Towards a Socially Responsible Higher
Education Institution: Balancing the Global with the Local
Francesc Xavier Grau, Cristina Escrigas, John Goddard, Budd Hall,
Ellen Hazelkorn and Rajesh Tandon

PART I. THE CONTEXT

1. World Context and Implications for Higher Education Systems and Institutions

1.1. Globalization, Trends and Drivers of Change
Federico Mayor Zaragoza

1.2. Global Pressing Problems and The Sustainable Development Goals
Claudia Neubauer and Matthieu Calame

Special contribution: Higher Education in Contested Settings:
The Global-Local Challenge
Barbara Ibrahim

1.3. Education: Key to Reaching the Sustainable Development Goals
Arab Hoballah, Garrette Clark, Khairoon Abbas

Box A: Beyond 2015 - Raising the Visibility of Higher Education and Development

Liam Roberts

11
14
29
31

33

35

36
37

53
53

68

78

85

100



1.4. Juxtaposing Economic Progress with Sustainability in Mind: Issues and Way
Forward for Universities
Dzul Razak, Chang Da Wan and Morshidi Sirat

1.5. The Strategic Positioning of Cities in 21st Century Challenges: The Civic Uni-
versity and the City
John Goddard

Box B: The UNESCO Global Network of Learning Cities
Building Sustainable Learning Cities
Raul Valdés and Yan Fan

Box C: An Entrepreneurial Learning City. Three cases
Raul Valdés and Yan Fan

Box D: The Path to Real Partnerships:
Exploring the Relationship between Academics and Social Movements
Sheela Patel and Jack Makau

Box E: Regional Engagement and Global Positioning. The University of Warwick
Christopher Duke

PART II. GLOBAL ISSUES

1. Changing the Role of Higher Education Institutions in the Light of Globalization;
Trends and Challenges

1.1. Local and Global engagement: Balancing needs at Global, National and Local
Level
Janna Puukka

1.2. Social Innovation, Universities and the Quest for Social Transformation
Juan Luis Klein

Box F: Knowledge Sharing in Latin America and Quebec
Juan Luis Klein

Box G. From a Technological Push Model to Social Innovation,
the Example of Hong Kong
Alfred Tan

2. Reframing the Curriculum for the 21st Century
2.1. Preparing Global Citizenry, Implications for the Curriculum

Josep Joan Moreso and Mart Casadesus

2.2. Preparing Glocal Citizenry, Implications for the Curriculum
Emmanuel Jean Francois

Box H: Queen'’s University, Belfast
John Brewer

2.3. Redesigning the Curriculum for the 21st Century
Ahmed Bawa

105

115

128

130

134

141

145

145

165

175

179

181
181

194

209

211



2.4. Reimagining the Curriculum for the 21st Century
Hans de Witt and Betty Leask

2.5. Curriculum, Higher Education, and the Public Good
Budd L. Hall, Walter Lepore and Nandita Bhatt

Box |: The Example of the University of Western Sidney in
Teaching and Learning for Glocal Engagement
Reena Dobson and Denise Kirkpatrick

3. Global Knowledge and Responsible Research

3.1. The role of Research in Shaping Local and Global Engagement
Paul Benneworth

3.2. Mechanisms for Higher Education Institutions to Develop Responsible Re-

search and Innovation
Enric Banda

3.3. A New Social Contract, de-facto Responsible Innovation, and Institutional
Change: the Case of Arizona State University (ASU)
Sally Randles

Box J: The Global Knowledge-based Development Network,
Tecnolégico de Monterey
Francisco Javier Carrillo Gamboa

Box K: HEIRRI, Integrating Responsible Research and Innovation
into Higher Education Institutions
Marta Cayetano, Nadja Gmelch, Ndria Saladié

Box L: A Short Description of the RRI Tools Project
Enric Banda

4. Institutional Governance, Organization and Management

4.1. Institutional Governance for a Shared Glocal Engagement Mission
Peter Eckel

4.2. Institutional Governance for a Shared Glocal Engagement Mission
Sharifah Hapsah Syed Hasan Shahabudin

Box M: The case of the University of Torino and the Process of Social Reporting
Laura Corazza

222

236

246

249
249

260

272

283

286

288

290
290

300

312



5. Glocal Higher Education Institutions' Engagement and Ethical Implications 315

5.1. Global Challenges and Value-based Quality Education for 315
Holistic Development in Higher Learning Institutions
Anand Mohan and Sanjay Bhushan

5.2. The Social Distribution of Knowledge: University Ethical Commitment 330
to the Intelligent Management of the Territory-SmartLand
Santiago Acosta, Nelson Piedra and Juan Pablo Suarez

5.3. The Role of Universities in Local and Global Engagement 338
Bjorn Asheim

Special Contribution. IAU-MCO Guidelines for an Institutional 347
Code of Ethics in Higher Education
Eva Egron-Polak

Box N: Bioethics and Law Observatory-UNESCO Chair in Bioethics at the 354
University of Barcelona: ‘Pushing the glocal bioethics engagement’
Maria Casado and ltziar de Lecuona

6. Incentivizing Institutions, Faculty and Students 356

6.1. Recognizing Excellence in Engaged Teaching and Scholarship: 356
The University of Pennsylvania’s experience
Ira Harkavy, Matthew Hartley, Rita A. Hodges and Joann Weeks

6.2. Forging Solidarity ‘Glocally’: Engaging Institutions, Faculty, Students 368
Shirley Walters and Anna James
Box O: The Practical Experience at the University of Brighton to Support 380
the Role of Academia for Community University Partnerships
David Wolff
6.3. Beyond Rhetoric. Some Obstacles for a Responsible Global University 382

Mircea Miclea

Special contribution: What is the Brain Drain? Definition and Scope 391
Jamil Salmi and Katya Salmi

7. Mutual Learning and Empowering Support: 397
the Role of Networks in Achieving Glocal Engagement

7.1. Mutual Learning and Empowering Support: Networks and Balance 397
between Local and Global Demands
Crystal Tremblay, Wafa Singh and Walter Lepore

Box P: The Iberian-American Service-Learning Network 408
Nieves Tapia and Candelaria Ferrara



7.2. University Networks: from Theory into Action. GUNi and ACUP
Practice at Global and Local Scale
Josep M. Vilalta, Alicia Betts and Nadja Gmelch

8. Impacts, Multi-faceted Accountabilities and Measurements

8.1. Impacts, Multi-faceted Accountabilities and Measurements.
Making a Difference at Local and Global Levels
Stevie Upton

8.2. Connecting with Communities vs. Racing for Rankings.

Why Community Engagement is a Better Strategy than Seeking Higher Rankings

Andrew Petter

8.3. Quality Assurance in African Higher Education: Resolving the
Blurry Lines Between Local and Global Relevance
Peter Okebukola

9. Resourcing Change Process, Making a Difference

9.1. The Emerging University Integration of Local and Global Engagement:
The Canadian Experience at Home and Abroad
Chad Gaffield

Box Q: How is the University of Eastern Finland (UEF) Developing a Strategy
for Mobilizing Resources for Local Engagement?
Jouni Kekale

Special Contribution: Towards a Socially Responsible University
Vincent Lomotey

PART III. A Regional Approach. University Social
Engagement: Current trends in Latin America and the
Caribbean at Global/Local Universities

A collaborative work led by Axel Didriksson

PART IV. Research on the role of UNESCO Chairs in

Strengthening the Social Responsibility of Higher Education

Institutions and their Local and Global Commitment
Francisco Michavila and Jorge M. Martinez

PART V. Editors’ Conclusions and Recommendations

Francesc Xavier Grau, John Goddard, Budd Hall, Ellen Hazelkorn and Rajesh Tandon

Further Reading
GUNi

411

421
451

435

441

449
449

463

465

472

493

502

522



List of figures

and

tables

Figures

Figure 1.

The Sustainable Development Goals
[A. Hoballah]

Figure 12.

Governance as leadership framework [P.
Eckel]

Figure 2. New modes of innovation [J. Goddard]

Figure 3. The ‘un-civic’ university [J. Goddard]

Figure 4. The civic university [J. Goddard]

Figure 5. The disconnected city region [J. Goddard]

Figure 6. The connected city region [J. Goddard]

Figure 7. Humanities enrolment evolution in Catalo-
nia (only public universities) [J. J. Moreso]

Figure 8. Percentage of student enrolment in hu-
manities degrees, in relation to the total
enrolment in the Catalan public university
system [J. J. Moreso]

Figure 9. Evolution of PhD graduates’ job location
[J. J. Moreso]

Figure 10. Assessment of the level of skills acquired
[J. J. Moreso]

Figure 11. The six key policy components initially

proposed by the European Commission
[E. Banda]

Figure 13.

Organization of SmartLand: work-pack-
ages and strategic objectives [S. Acostal

Figure 14.

The SmartLand challenge: connecting
silos of data and disseminating environ-
ment information [S. Acosta]

Figure 15.

Typology of science, technology and inno-
vation policies [B. Asheim]

Figure 16.

The Kellogg logic model [S. Upton]

Figure 17.

The evaluation scorecard [S. Upton]

Figure 18.

The co-produced pathway to impact [C.
Gaffield]

Figure 19.

Main activities through which the
UNESCO chairs act as a bridge between
the local and the global [F. Michavila and
J. Martinez]

Figure 20.

Main UNESCO chair activities with a local
approach [F. Michavila and J. Martinez]



7
T.O.C.

Tables

Table 1. Transactional vs. transformational global
and local interventions by universities
[J. Puukka]

Table 2. An institutional strategy for universities’
global and local engagement: Ten steps
to design and implement the strategy
[J. Puukka]

Table 3. Erasmus Mundus programmes in Catalan
universities [J. J. Moreso]

Table 4. Catalan graduates’ job location [J. J. Mo-
resoj

Table 5.  Connecting institutional policy with learn-
ing outcomes [H. De Witt and B. Leask]

Table 6.  How can senior leaders support academic
staff? [H. De Witt and B. Leask]

Table 7. Six grand narratives of de-facto responsi-
ble innovation [S. Randles]

Table 8.  ASU’s eight ‘design aspirations’ [S. Ran-
dles]

Table 9. A selected list of RRI projects which are
currently in different stages of develop-
ment [E. Banda]

10 <<

Table 10. Comparing the different work of boards

[P. Eckel]

Table 11. A matrix of board responsibilities and gov-

ernance modes [P. Eckel]

Table 12.

Values education action framework [A.
Mohan]

Table 13.

Practical examples of networks for global
and local engagement of HEls [C. Trem-
blay]

Table 14. The main approach taken in UNESCO

chair activities [F. Michavila and J. Marti-
nez]

Table 15. The main impact of UNESCO chairs on the

Sustainable Development Goals [F. Mi-
chavila and J. Martinez]



GLOBAL UNIVERSITY

List of Abbreviations Used in this Publication

- Addis Ababa University

- American Association of Universities

- Association of African Universities

- American Council on Education
- Africa Climate Policy Centre

- Association of Commonwealth Universities
- Catalan Association of Public Universities

- Spanish Agency for International Development
Cooperation

- Alliance for Higher Education and Democracy
- Arts and Humanities Research Council
- Albukhary International University
- Accelerated Programme for Excellence

- Asia Pacific Higher Education Research Part-
nership

- Spanish Service-Learning University Network
- Asia-Pacific University-Community Engage-
ment Network
- African Quality Rating Mechanism
- Catalan University Quality Assurance Agency
- Augmented Reality
- Arizona State University
- Academic Staff Union of Universities
- Association of Universities and Colleges of Canada
- Board of European Policy Advisors
- Bhagwan Mahaveer Viklang Sahayata Samiti

- Building Stronger Universities in Developing Coun-
tries

- Campaign Against the Arms Trade
- Centre for Agroecology, Water and Resilience
- Community-Based Research

- Bioethics and Law Observatory at the University
of Barcelona

- Barcelona’s Contemporary Culture Centre
- Community-Campus Partnerships for Health
- Centre for Social Studies
- Centre for Global Higher Education
- Center for International Higher Education
- CHEA International Quality Group

- Centre for Innovation, Research and Competen-
ce in the Learning Economy

- Interdepartmental Research Centre in Legal
History, Legal. Philosophy and Sociology and Computer
Science and Law

- Ibero-American Community for Knowledge Systems

- Center for Knowledge Systems
- Latin American Centre for Service Learning

- - Research Study Group Innovation and
Evaluation

- Committee of Public Entities in the Struggle
against Hunger and for a Full Life

- National Commission for Quality Assurance
in Higher Education

- National Council of Science and Technology
- Community of Practice
- Centre for Organization Research and Design
- Continuing Professional Development
- Centre for Research on Social Innovation
- Spanish University Rectors’ Conference

- Commonwealth Scientific and Industrial Research
Organisation

- Civil Society Organizations

- Consortium for Science, Policy and Outcomes
- Corporate Social Responsibility

- Commonwealth Tertiary Education Facility

- University Centre for Economic and Administra-
tive Sciences

- Community-University Engagement
- Community-University Partnership Programme
- Department of Continuing Education
- Decade of Education for Sustainable Development

- Development Research Uptake in Sub-Saharan
Africa

- Division of Technology, Industry and Economics

- European Higher Education Society

- European Consortium of Innovative Universities
- Economic Community of West African States

- European Credit Transfer and Accumulation Sys-
tem

- European Higher Education Area
- European Institute of Innovation and Technology
- European League of Research Universities

- Enhancing Responsible Research and Innovati-
on through Curricula in Higher Education

- Engineering and Physical Sciences Research
Council

- European Research Council Expert Group
- Evaluating Research in Context
- Education for Sustainable Development
- European Structural and Investment Funding

>> 11



- University Third Mission
- Federal Institute of Technology in Zurich
- Florida International University
- Latin American Social Sciences Institute

- Research Group on Innovation in Productive
Systems

- Global Knowledge-Based Development Network
- Global Positioning System
- Research Group in Power Electronics
- General Research Fund
- Global Survey on Sustainable Lifestyles
- Global University Network for Innovation

- Global Universities Partnership on Environment
and Sustainability

- Greater Western Sydney
- Human Development Index
- Higher Education
- Higher Education Authority

- Higher Education and Business and the Commu-
nity Interaction Survey

- Higher Education Funding Council for England
- Higher Education Innovation Fund

- Higher Education Institutions and Responsible
Research and Innovation

- Higher Education Institutions
- Higher Education in the World
- Higher Education Policy Research Unit
- Hong Kong Baptist University

- International Association of Research on Servi-
ce-Learning and Community Engagement

- International Association of Universities

- - International Association of Universities and
the Magna Charta Observatory

- Institute of Science
- Instituto del Conurbano

- International Collaboration for Participatory He-
alth Research

- Catalan Institution for Research and Advanced Stu-
dies
- Industrial Economics Institute
- Internally-Displaced Persons
- Institute of Human Development

- - Institute for University and Education
Research, of the National and Autonomous University of
Mexico

- Institutional Management in Higher Education
- National Higher Education Research Institute
- International Sustainable Campus Network
- Indiana University-Purdue University Indianapolis

12 <<

- Further Education
- Gross Domestic Product
- Genetically Modified Organisms
- UNESCO Global Network of Learning Cities

- US Department of Housing and Urban Develop-
ment

- International Association of Universities
- International Conference on Learning Cities

- International Institute for Creative Entrepreneurial
Development

- The Catalan Inter-University Women and Gender
Studies Institute

- National Higher Education Research Institute
- Innovation, Creativity and Learning

- Toulouse - Institut National Polytechnique de Tou-
louse

- Information Technology
- Knowledge-Based Development
- Knowledge Cities World Summit
- Key Intangible Performance

- Kenya Informal Settlements Infrastructure Pro-
gram

- Knowledge Management

- Kwame Nkrumah University of Science and Tec-
hnology

- Key Performance Indicators
- Knowledge Transfer
- Knowledge Transfer Office
- Knowledge Transfer Partnership Seed Fund
- Liberal Education and America’s Promise
- League of European Research Universities
- Living Knowledge Network
- Learning Management Systems
- Most Admired Knowledge Cities Awards
- Magna Charta Observatory
- Millennium Development Goals
- Mondragon International Education

- Mainstreaming Environment and Sustainability in
Africa

- Massachusetts Institute of Technology
- Massive Open Online Courses
- Multi-Stakeholder Engagement
- Microbial Systems Ecology and Evolution
- National Association of Nigerian Students
- National Aeronautics and Space Administration
- New American University
- Normative Business Model

- National Co-ordinating Centre for Public Enga-
gement



- Non-Governmental Organization
- National Slum-Dwellers Federation

- National Union of Students
- Netherlands Organisation for Scientific Research
- National Youth Leadership Council

- Bioethics and Law Observatory

- Pan-African Quality Assurance and Accreditation
Framework

- Peritoneal Dialysis

- - University of Pennsylvania’s Graduate Sc-
hool of Education

- Pascal International Member Association
- Society for Participatory Research in India
- Peer-to-Peer
- Research and Development
- Research Assessment Exercise
- Podocarpus Biosphere Reserve - The Condor
- Iberian-American Service-Learning Network
- Responsible Research and Innovation

- South African Higher Education Community
Engagement Forum

- South African Qualifications Authority
- Southern African Regional Association of Univer-
sities
- Sustainable Consumption and Production

- Science, Communication and Society Studies
Centre at Universitat Pompeu Fabra

- Sustainable Development Goals
- Slum Dwellers International
- Simon Fraser University

- Social Impact Assessment Methods for research
and funding instruments through the study of Productive
Interactions

- Sustainable Lifestyles, Cities and Industry
- Student-Led Entrepreneurship
- Small and Medium-sized Enterprises
- Shanghai Municipal Institute for Lifelong Education
- Short Message Service

- Society for the Promotion of Area Resource Cen-
ters

- Social Sciences and Humanities Research Council
of Canada

- Student Empowerment through Language, Lite-
racy and Arithmetic

- Transnational Education and Learning Society
- Times Higher Education

- Territoires innovants en économie sociale et soli-
daire

- Total Quality Management

GLOBAL UNIVERSITY

- The Student Engagement Partnership
- Universitat Autonoma de Barcelona
- Universitat de Barcelona
- University College of London
- University of California, Los Angeles
- Universitat de Girona
- University of Eastern Finland
- Universidade Federal do Rio Grande do Sul
- UNESCO Institute for Lifelong Learning
- Universiti Kebangsaan Malaysia
- United Nations
- United Nations Development Programme
- United Nations Economic Commission for Africa
- Mato Grosso State University
- United Nations Environment Programme

- United Nations Educational, Scientific and Cul-
tural Organization

- United Nations International Children’s Emer-
gency Fund

- University of Turin

- University Twinning and Networking Pro-
gramme

- United Nations University

- - United Nations University Institute for Natu-
ral Resources in Africa

- - United Nations University World Institute
for Development Economics Research

- Universitat Politécnica de Catalunya-Barcelona Tech
- Universitat Pompeu Fabra
- Universidad Politécnica de Madrid
- Universitat Rovira i Virgili
- United States
- Islamic Science University Malaysia
- Universiti Sains Malaysia
- Universidad Técnica Particular de Loja
- University of the Western Cape

- The Swedish National Governmental Agency
for Innovation System

- World Conference on Higher Education
- World Capital Institute

>> 13



About the authors

- Khairoon Abbas is a consultant supporting UN- - Eduardo Aponte. Coordinator of the UNESCO
EP’s activities on sustainable lifestyles and ed- Chair in Innovation in Higher Education. Profes-
ucation. She has worked on the YouthXchange  sor at the University of Puerto Rico (Rio Piedras
initiative which promotes sustainable lifestyles site).
among youth, and on education on sustainable
consumption and lifestyles policies. Previously, - Bjgrn Asheim is a professor at the University of
she worked as a writer, developing teaching re-  Stavanger Business School/Centre of Innovation
sources about Africa for a Canadian educational Research of Stavanger, Norway, and at the Centre
project. She holds a master’s degree in journalism for Innovation, Research and Competence in the
and a bachelor’s degree in mass communication Learning Economy (CIRCLE) of Lund University, in
(Carleton University, Canada). Sweden. His main area of research is regional in-

novation studies. He is one of the most published

- Adrian Acosta Silva is a sociologist. Doctor in  and cited Nordic innovation scholars with around

social sciences with specialization in political sci- 13,000 citations in Google Scholar.

ence (FLACSO-Mexico). Member of the National

Research System. Full-time professor in the Gov- - Rita Axelroth Hodges is assistant director of the
ernment and Public Policy Institute, CUCEA-Uni- Netter Center for Community Partnerships at the
versidad de Guadalajara, Mexico. His main re- University of Pennsylvania. In her role as assistant

search lines are institutional changes in higher  director, she supports all aspects of the Netter
education, policy analysis and governance of  Center's mission and operations as a universi-
higher education, with a focus on contemporary  ty-wide centre working to improve quality of life
Latin American universities. Currently, he is on in the community while simultaneously advanc-
a research stay (sabbatical) at the sociology de-  ing research, teaching, learning and service at the
partment of Universidad Auténoma de Barcelona university.
(Spain), developing the project ‘Institutional Pow-

er of Latin American University: History, Sociol- - Enric Banda is doctor of physics (1979) from the
ogy and Politics’ funded by the National Council University of Barcelona, who did a post-doctor-
of Science and Technology (CONACYT). He was ate at the ETH, Zurich. He was a research profes-
academic coordinator of the Mexican case study  sor at the Spanish National Research Council in
for the GUNi World Report 2016. 1987. He is the former secretary of state for uni-
versities and research, CEO of the European Sci-

- Santiago Acosta-Aide is currently the deputy  ence Foundation, director of the Catalan Founda-
rector for academic affairs of UTPL (Ecuador). He  tion for Research and Innovation and ICREA, and
holds a doctorate in philology from the Univer- science director for the “la Caixa” Foundation. He
sity of La Laguna (Spain), and his main fields of  is also the author of 160 reviewed scientific pa-
research are Latin American literature, ethics and pers, and member of the Academia Europaea. He
literature, and ethics and higher education. He is fellow of the Royal Astronomical Society, for-
has taught in universities in Spain, Peru, Russia, mer president of Euroscience, and member of the

Bolivia and Ecuador. Reial Académia de Ciéncies i Arts de Barcelona.

7
T.O.C. 14 <<



- Ahmed Bawa is the CEO of Universities South
Africa. Until recently he was vice-chancellor and
principal of Durban University of Technology. As
the programme officer for higher education in Af-
rica with the Ford Foundation he led the foun-
dation’s African Higher Education Initiative. He
holds a PhD in Theoretical Physics from the Uni-
versity of Durham, UK. He has published in the
areas of higher education, high-energy physics
and science and society.

- Paul Benneworth is a senior researcher at the
Center for Higher Education Policy Studies (Uni-
versity of Twente, the Netherlands) and at Agder-
forskning, Kristiansand, Norway. His research fo-
cuses on relationships between universities and
societal development, notably how universities
contribute to solving difficult, deep-seated prob-
lems afflicting less powerful communities. He has
written extensively on this topic, including the
book University engagement with socially excluded
communities (2013, Dordrecht, Springer).

- Alicia Betts has been head of projects at the Cat-
alan Association for Public Universities (ACUP)
since 2009 and at the Global University Network
for Innovation (GUN!i) since 2014. Her main inter-
ests and expertise are in the fields of international-
ization of higher education (strategy development
and implementation) and higher education strate-
gy and policies. She has coordinated the drafting of
different strategic documents for the Catalan high-
er education system and reports on various higher
education topics. She studied audiovisual commu-
nication and international relations at Universitat
Autonoma de Barcelona (UAB) and is a graduate of
the European Master in Higher Education.

- Sanjay Bhushan is an associate professor in the
department of management, Dayalbagh Educa-
tional Institute, Deemed University. His academic
interests span international business and e-con-
tent generation. He has authored 10 books and

GLOBAL UNIVERSITY

published over 50 research papers. He is current-
ly coordinating the committee for the promotion
of value-based quality education practices.

- John D. Brewer is a professor of post conflict
studies at Queen’s University Belfast. He is a
member of the Royal Irish Academy, fellow of the
Royal Society of Edinburgh, fellow of the Acad-
emy of Social Sciences and a fellow of the Royal
Society of Arts. He has held visiting appointments
at Yale University, St John’s College Oxford, Cor-
pus Christi College Cambridge and the Australia
National University. He has an honorary doc-
torate of social science from the University of
Brunel. He was president of the British Sociologi-
cal Association and is a member of the UN Roster
of Global Experts. He is the author/co-author of
15 books and editor/co-editor of a further three.

- Matthieu Calame s the director of the Fondation
Charles Léopold Mayer pour le Progrés de 'Hom-
me, a Swiss foundation focusing on questions of
governance, ethics and transition towards sus-
tainable living modes. He is an agronomist and
has planned and managed the conversion of the
rural domain of ‘La Bergerie de Villarceaux’ France
(95) into biological farming agriculture. He is the
author of numerous articles and has published
books on agriculture and science governance.

- Francisco Javier Carrillo Gamboa is passionate
about knowledge as leverage for the human con-
dition. He is a professor of knowledge manage-
ment and knowledge-based development (KBD)
at Tecnoldgico de Monterrey, recognized as an in-
ternational leader in knowledge cities. There, he
founded in 1992 the Center for Knowledge Sys-
tems, where he led over 150 contracted projects
and developed the Capital Systems Framework as
a model of KBD. Currently, he heads the research
group on knowledge societies and he is president
of the World Capital Institute and editor of the In-
ternational Journal of KBD. His research interests
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are knowledge cities, capital systems and knowl- ciation. She is a member of the Working Group
edge markets. on Ethics in Horizon 2020, League of European

Research Universities (LERU). She received the
-MartiCasadesus is a professor in the department Narcis Monturiol Medal for her pioneering contri-
of business management and product develop-  bution to scientific and technological progress in
ment at the University of Girona. He studied in- the field of bioethics and human rights in Catalo-
dustrial engineering (UPC) and holds a doctorate  nia. Finally, she is also director of the open access
in industrial engineering (UdG). He is currently  electronic journal Revista de Bioética y Derecho

co-director of the GREP research group in prod- (Bioethics and Law Journal).
uct, process and production at the University of
Girona, and director of the GITASP consolidated - Marta Cayetano is a graduate in audio-visual

research group in technological innovations in communication (UPF) and translation and languag-
the productive process. Both these groups are es (UVIC) and holds a postgraduate degree in stra-
devoted to the design of new planning and man- tegic digital communication (IDEC-UPF) and a post-
agement of production systems, as well as quality =~ graduate degree in international development and
management. His research is focused on quality =~ cooperation (SETEM-UPC). Marta is currently
management. He has several publications in re-  working as a communication officer at the Catalan
search journals such as Total Quality Management, Association of Universities (ACUP)/Global Univer-
International Journal of Quality & Reliability Man- sity Network for Innovation (GUNi) on the Higher
agement, The TQM Magazine, International Journal Education and Responsible Research and Innova-
of Operations & Management, etc. He is also one  tion (HEIRRI) European project and has held dif-
of the Spanish experts on the Technical Commit- ferent positions in the communication field since
tee 176 of ISO, which is dedicated to the creation 2006, such as account executive in a design studio
of new standards of management systems. He and press analyst. She is also a current editor and
has been vice-rector for planning and quality at  contributor at indienauta.com and has volunteered
the University of Girona, and he is currently the at the communication department at the NGO SE-

director of AQU Catalunya. TEM and the Community Development Project Ku-
funda in Zimbabwe. She was also a trainee at Barce-
-Maria Casado is a professor of philosophy of law, lona’s Contemporary Culture Centre, CCCB.

morals and politics. She is also holder of the UN-

ESCO Chair in Bioethics at the University of Bar- - Garrette Clark has a master’'s degree in public
celona. She is the director of the Bioethics and policy (University of California), a certificate in re-
Law Observatory and of the master’s in bioethics ~ sponsible tourism and a bachelor’s degree in his-
and law at the University of Barcelona. Addition- tory (Smith College). She leads UNEP’s activities
ally, she coordinates the Catalan government’s  on sustainable lifestyles and education, which
consolidated research group ‘Bioethics, Law and cover building a shared vision of what a sustain-
Society’. She is a member of the National Com- able lifestyle is, developing tools and related ca-
mission on DNA Forensic Uses and of the Bioeth- pacity-building and empowering individuals to
ics Commission at the University of Barcelona. In adopt sustainable lifestyles. She has published
the past, she has been a member of the Spanish widely on sustainable product design and trans-
Bioethics Committee and of the Catalan Bioeth- lated various environmental publications for busi-
ics Committee; as well as member of the board ness audiences.

of directors of the International Bioethics Asso-
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- Laura Corazza is a doctor in the department of
management of the University of Torino (UniTo),
[taly. She is a member of the sustainability report-
ing group of UniTo, led by vice-rector of public
relations Prof. Sergio Scamuzzi, where she is ed-
itor of the reporting activities according to GRI
international guidelines. She also works for the
stakeholder engagement process of UniTo. She
is project leader of the Shared Value Living Lab
research project. Her teaching and research areas
are: social accounting, stakeholder engagement,
corporate social responsibility, universities’ social
responsibility, social entrepreneurship.

- Axel Didriksson Takayanagui is full-time research-
er at the Institute for University and Education Re-
search, of the National and Autonomous Universi-
ty of Mexico (IISUE-UNAM in Spanish). He is the
president of the Global University Network for In-
novation (GUN!I) in Latin America and the Caribbe-
an, and member by presidential designation of the
promoter committee to create the National Uni-
versity of Education in Ecuador. He holds a PhD
in economics, a master’s in Latin American studies,
and a bachelor’s in sociology. He has been the gen-
eral coordinator of the UNESCO Chair in Univer-
sity and Regional Integration since 1995; national
researcher (Level Ill) of the National Researchers
System; member of the Mexican Academy of Sci-
ences; special mention of the CLACSO Prize for
University Studies ‘Pedro Krostch’ He was also
councillor for education at Mexico City Hall (2007-
2010); director of the University Research Center
(2003-2006) of UNAM; member of the advisory
academic committee of the University for Latin
American Integration (Brazil); regional coordinator
of the Public Macro-universities of Latin America
and the Caribbean Network (2004-2006); invit-
ed researcher of the Swedish Institute (University
of Stockholm, Sweden), of the National Institute
for Educational Research (Japan); and, Fulbright
Scholar at the City University of New York (CUNY,
United States). He has written more than 30 books
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related to educational policies, higher education
and innovation, prospective and assessment of
higher education.

Reena Dobson is executive officer to the aca-
demic deputy vice-chancellor and vice-president
at Western Sydney University. Dobson received
her doctorate in 2010. Her thesis uses interdisci-
plinary theories in cultural studies and social an-
thropology to present an ethnographic explora-
tion of ethnicity, multiculturalism and nationhood
in the island of Mauritius.

Cristopher Duke is an Anglo-Australian with nine
Thai and Australian grandchildren. Historian and
social scientist of lifelong learning, adult and higher
education for development. Secretary-general of
Pascal International Member Association (PIMA).
He served in similar positions for ASPBAE, ICAE,
PASCAL, and European, Australian and Europe-
an AE/HE associations. Honorary professor, RMIT
Australia and Glasgow, Scotland. He is committed
to international collaboration, inter-community
understanding, participatory and democratic re-
search and management, equity, social justice and
civil society. He looks for better local and global
governance for balanced and social eco-sustain-
ability. He gardens and enjoys French communal-
ism and patrimoine in Bourgogne.

Peter D. Eckel is senior fellow and director of
leadership programmes in the Alliance for High-
er Education and Democracy in the University
of Pennsylvania's Graduate School of Education
(Penn AHEAD). Previously he was vice-president
for programmes and research at the Association
of Governing Boards and director of the Center
for Effective Leadership at the American Council
on Education. Eckel has written/edited numer-
ous books, including Changing Course: Making the
Hard Decisions to Eliminate Academic Programs;
Privatizing the Public University: Perspectives from
Across the Academy. At the American Council on
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Education he was the lead author of ‘the CAO  agement. She has conducted numerous research

Census’, the national study of chief academic of- projects and organized international conferences
ficers. He serves as a trustee at the University of ~ on emerging issues in higher education. She is a
La Verne in California. social psychologist and holds master’s degrees
from UPC, the Autonomous University of Barcelo-
- Eva Egron-Polak was educated in the Czech Re- na, and the GR Institute in Israel.
public, Canada and France and holds a postgradu-
ate degree in international political economy. Pri- - Yan Fan is a member of the coordination team
or to joining the IAU in 2002, she held a variety of ~ of the UNESCO Global Network of Learning Cit-
senior positions including international vice-pres- ies at the UNESCO Institute for Lifelong Learning
ident at the Association of Universities and Col- (UIL). He holds a bachelor of laws in international

leges of Canada (AUCC). As secretary general of  relations from Fudan University, Shanghai (2015)
the IAU, a global association of higher education  and is pursuing a master’s degree in art at Paul H.
institutions and associations of universities, she Nitze School of Advanced International Studies at

has led the association to focus on higher edu- Johns Hopkins University, United States. He has
cation internationalization, equitable access and been involved in and assisted a series of concep-
success, higher education’s role in sustainable de- tual development and research on the topic of
velopment, as well as promoting academic values, lifelong learning and learning cities at UIL.

ethics, and higher education’s social responsibili-

ty to society locally and globally. She represents - Candelaria Ferrara is an English teacher and En-
IAU on committees at UNESCO, the European  glish language specialist with extensive work ex-
Commission and OECD among others. She is a perience in education, having served since 2008
member of the Magna Charta Observatory Coun-  as a student, teacher and consultant representing
cil and the executive board of the Global Access  and advising various professionals in the drafting
to Post-Secondary Education initiative. She has  and implementation of projects for the improve-
taken part in reviews of higher education in Ire- ment of educational quality. She has been award-
land, Romania, Egypt, Spain and Malaysiaand has  ed two Fulbright Scholarships, the ‘Foreign lan-
co-authored and co-edited many books on higher ~ guage teaching assistant’ (2011) and the ‘Teachers
education including the IAU’s 3rd and 4th Global  training course’ (2014). She currently coordinates

Survey Reports on Internationalization of High- the secretariat of the RIBAS Network.

er Education in 2010 and 2014. In 2014 she was

granted an honorary doctorate by the Mykolas - Emmanuel Jean Francois is an associate pro-
Romeris University in Lithuania. fessor of educational studies, coordinator of the

doctoral programme in educational adminis-
- Cristina Escrigas is the former executive director  tration, as well as the doctoral specialization in
and advisor of the Global University Network for =~ comparative and international educational lead-
Innovation (GUN:i). She was the principal editor for  ership at Ohio University. He is the author of Per-
three of the World Reports that GUNi has pub- spectives in transnational higher education (2016),
lished. Her background is in strategic management  Building global education with a local perspective:
and institutional change, an area in which she has  An introduction to glocal higher education (2015),
been working for about 20 years for institutions  Financial sustainability for nonprofit organizations
in Spain and Latin America. She has been director (2014), Transcultural blended learning and teach-
of the UNESCO Chair in Higher Education Man- ing in postsecondary education (2012). He is the
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current president of the Transnational Education
and Learning Society (TELS), and the editor of the
peer-reviewed journal The African Symposium.

- Chad Gaffield is a distinguished university profes-
sor of history and university research chair in digital
scholarship at the University of Ottawa (Canada).
An expert on the sociocultural history of 19th- and
20th-century Canada, Gaffield’s research includes
studies of university transformation and longitu-
dinal analysis of the impact of university experi-
ence on graduates. A fellow of the Royal Society
of Canada, he received the RSC's 2004 J.B. Tyrrell
Historical. From 2006 to 2014, Gaffield served as
president and CEO of the Social Sciences and Hu-
manities Research Council of Canada (SSHRC).

- Nadja Gmelch is head of projects at the Cata-
lan Association of Public Universities (ACUP), in
charge of, among others, the Commission of Social
Responsibility of Universities. She has experience
in the fields of global higher education, especial-
ly in university development cooperation, as well
as in social impact of higher education and the
contribution of higher education to sustainable
and human development. She is currently mainly
working on the role of higher education institu-
tions and the Sustainable Development Goals,
Responsible Research and Innovation (RRI) and
Education for Sustainable Development (ESD).
She holds a degree in international business and
cultural studies (University of Passau) and a mas-
ter’s in European development cooperation poli-
cies (Universitat Autonoma de Barcelona).

- John Goddard is emeritus professor of regional
development studies at Newcastle University,
UK, where he is leading a programme of policy
orientated research on the civic university viewed
from both internal and external perspectives. This
builds on his experience as deputy vice-chancel-
lor of the university where he was responsible
for leading the university’s external engagement.
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His book The University and the City will be com-
plemented by a forthcoming book The Civic Uni-
versity: The Policy and Leadership Challenges. John
advises the European Commission on universities
and development.

- Francesc Xavier Grau Vidal is a professor of fluid
mechanics in the Department of Mechanical En-
gineering at Universitat Rovira i Virgili (Tarragona,
Spain). He holds a PhD (1986) and a Licence De-
gree (1981) in Industrial Chemistry, both from the
University of Barcelona. His research interests fo-
cus on the physics, modelling and control of heat,
mass and momentum transfer in industrial flows
and in the environment. He is the author of more
than 100 research papers and the supervisor of
11 PhD theses. He has been a researcher at the
Institute of Fluid Mechanics of the INP-Toulouse
(France), at the NASA-Ames Center for Turbu-
lence Research (USA), and at the Department of
Mechanical Engineering of Stanford University
(USA). He has taken an active part in setting up
programmes to educate and inform the general
public on scientific issues, and has been involved
in university-society and industry-society rela-
tions, including coordinating the Dow-Tarragona
Community Advisory Panel. Between 1993 and
2000, he was director of the Department of Me-
chanical Engineering at URV, and from 2000 to
2006 served successively as vice-rector for infra-
structure and ICT, vice-rector for academic affairs
and personnel, and vice-rector for scientific pol-
icy. He was the rector of University Rovira i Vir-
gili from June 2006 until June 2014; within this
period he acted as president of the Association of
Catalan Public Universities (October 2011-Janu-
ary 2013) and was a member of the board (2010-
2014) and first vice-president (2013-2014) of the
Spanish Rectors' Conference (CRUE).

- Budd L. Hall is the co-chair of the UNESCO Chair

in Community-Based Research and Social Re-
sponsibility in Higher Education. He is a professor
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of community development in the School of Pub- advisory board and management committee. She
lic Administration and the secretary of the Global is also an international researcher with ESRC/
Alliance on Community-Engaged Research. Heis  HEFCE Centre for Global Higher Education
the founding director of the Office of Community (CGHE), UCL Institute for Education, London.
Based Research and former dean of education at ~ She advises and reviews for governments, inter-
the University of Victoria. He holds an honour- national organizations and universities, and has
able doctorate from St. Francis Xavier Universi- over 20 years’ experience as vice-president of re-
ty and has been working on issues of knowledge  search and enterprise, and dean of the graduate
and democracy since 1970, when he was working research school, and vice-president and found-
in Tanzania. He has published five books in recent ing dean of the faculty of applied arts, DIT. Her
years on issues of community based research and books include Rankings and the Reshaping of

engagement. He is also a poet. Higher Education: The Battle for World-Class Excel-
lence (Palgrave 2015), Editor, Global Rankings and
-lraHarkavy is associate vice-president and found- the Geo-Politics of Higher Education (Routledge,

ing director of the Barbara and Edward Netter = 2016); co-author: The Civic University: Meeting the
Center for Community Partnerships, University Leadership and Management Challenges (Edward
of Pennsylvania. Harkavy helped to develop aca- Elgar, 2016) and The Impact and Future of Arts and
demically-based community service courses and Humanities Research (Palgrave Macmillan, 2016).
participatory action research projects in Penn’s

local community of West Philadelphia. Harkavy - Arab Hoballah holds an MSc in economic tools
has written and lectured widely on the history = and prospective analysis, an MSc in law and inter-

and current practice of urban university-commu- national relations and a PhD in economic devel-
nity-school partnerships and strategies for inte- opment from the University of Paris. He supports
grating the university missions of research, teach- the mainstreaming of resource efficiency and sus-
ing, learning and service. tainable consumption and production policies,
particularly through responsible industry and cit-
- Matthew Hartley is associate dean and profes- ies management, and has successfully launched
sor at the University of Pennsylvania Graduate initiatives and partnerships across sectors (e.g.
School of Education. His research focuses onaca-  buildings, tourism).
demic governance and the social and democratic
purposes of higher education. He is also the exec- - AnnaJamesis currently a research assistant on the

utive director of the Alliance for Higher Education Traditions of Popular Education Research Project,
and Democracy (AHEAD). Hartley serves on the University of the Western Cape. She has an MSc

editorial boards of Educational Researcher, the Re- degree in climate change and sustainable develop-
view of Higher Education, and the Journal of Higher = ment (University of Cape Town) with a dissertation
Education Outreach and Engagement. exploring the experience of skills development for

sustainable urban housing. She has published in
- Ellen Hazelkorn is policy advisor to the Higher  the South African Geographical Journal on contest-
Education Authority (HEA), and emeritus profes-  ed urban-environmental decision-making through
sor and director of the Higher Education Policy  discourse analysis of the media. Recently, she has
Research Unit (HEPRU), Dublin Institute of Tech- explored the use of street theatre as a tool for pop-
nology (Ireland). She is president of the European ular education. She is working towards a PhD in
Higher Education Society (EAIR) and sits on the  experiential and collective learning.
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-BarbaralLethem Ibrahimis founding director of the
John D. Gerhart Center for Philanthropy and Civic
Engagement (2006-2014) at the American Univer-
sity in Cairo, and currently advisor to the president,
AUC. She previously served as the MENA region-
al director for the International Population Coun-
cil and a programme officer in the Cairo Office of
the Ford Foundation. She holds an MA from the
American University of Beirut and a PhD in so-
ciology from Indiana University. Her publications
address philanthropy in the Arab region, youth ac-
tivism in Egypt, gender and adolescence, and chal-
lenges to civil society and philanthropy in the Arab
transitions. She currently serves on the board of
directors of Worldwide Initiatives for Grantmak-
er Support (WINGS) and the International Center
for Not for Profit Law. She received the Lifetime
Achievement Award of the Association of Middle
East Women'’s Studies in 2009.

- Jouni Kekale works as director of human resourc-
es at the University of Eastern Finland. He also acts
as a part-time professor and advisor to the rector.
He is a docent in administrative sciences, especially
higher education studies, at the University of Tam-
pere, and a docent in psychology, especially high-
er education studies, at the University of Eastern
Finland. His main research interests are academic
leadership, quality, disciplinary, and organizational
cultures in higher education as well as the chang-
ing operational environment for the higher educa-
tion sector. He has participated in numerous local,
national and international development projects in
the field of higher education.

- Denise Kirkpatrick is deputy vice-chancellor
and vice-president (academic) at Western Syd-
ney University. She is a highly-regarded academic
and educational leader in the fields of distance,
open and e-learning and quality assurance. She
has worked as an academic, senior executive and
higher education consultant in Australia, the UK,
Africa and South East Asia.
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- Juan-Luis Klein is a full professor at the Universi-
ty of Quebec at Montreal and the director of the
Centre de Recherche sur les Innovations Sociales
(CRISES). He assumes several duties in editorial
committees of scientific journals and is the direc-
tor of the Collection Géographie Contemporaine
at the Presses de I'Université du Québec. He is
currently co-president of a non-governmental
organization for knowledge transfer in social in-
novation, social economy and territorial devel-
opment called Territoires Innovants en Economie
Sociale et Solidaire (TIESS).

- Elizabeth Larrea de Granados is a member of the
High Education Council of Ecuador, and sub-sec-
retary of higher education, magister and PhD in
education.

- Betty Leask is pro vice-chancellor for teaching
and learning at La Trobe University in Melbourne,
Australia. She is a leading international scholar in
the field of internationalization of the curriculum
in higher education. She has published widely in
this area over the last 20 years and is currently
the editor in chief of the Journal of Studies in Inter-
national Education.

- Itziar de Lecuona holds a PhD in law and an MAin
bioethics and law. She is a member of the UNES-
CO Chair in Bioethics at the University of Barcelo-
na and assistant director of the Bioethics and Law
Observatory at the University of Barcelona. More-
over, she is a member of the Catalan government’s
consolidated research group ‘Bioethics, Law and
Society’. She also has experience as director of the
master’s in food, ethics and law and coordinator of
the master’s in bioethics and law at the University
of Barcelona. She forms part of the Catalan Bio-
ethics Committee; the Research Ethics Committee
at Hospital Clinic de Barcelona and the Bioethics
Commission at the University of Barcelona. Sheis a
member of the Expert Group on Research Integrity
and the Working Group on Ethics in Horizon 2020,
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League of European Research Universities (LERU). ~ (DRUSSA) programme at the university and has
She is part of the Ethical, Legal and Social Board facilitated many projects and programmes in re-
of the European Institute of Innovation and Tech- search uptake and utilization. He holds a diploma
nology, Health Division (EIT Health), Knowledge in education and a bachelor’'s degree in physics
and Innovation Communities (KICs); and member  from the University of Cape Coast, Ghana, a mas-
of the European Advisory Committee, 5th World ter’s degree in science education from the Univer-
Research Integrity Conference (Amsterdam 2017). sity of Bristol, UK and is currently a PhD candidate
Finally, she is a visiting researcher of the Bioethics at the University of Stellenbosch, South Africa.
Programme at UNESCO Headquarters (Paris) and
of the University of Bologna, CIRSFID Research - Jack Makau is a programme officer of Shack
Center. Dwellers International. He currently manages the
technical and professional support for the Ken-
- Denise Leite has master’s and doctoral degrees  yan movement of slum residents known as Mu-

.....

in human sciences from UFRGS, internships in ungano wa Wanavijiji. This function includes the

Exeter and Edinburgh, UK and postdoctoral stud- development and maintenance of relationships
ies at CES University of Coimbra. She is invited with universities, local and national government
professor on the graduate programme on edu- agencies as well as development partners.

cation at UFRGS, Brazil and visiting professor on

the graduate programme on education at UN- - Jorge M. Martinez is an economist for Universi-
EMAT, Brazil; a senior researcher, level 1A CNPq dad Auténoma de Guadalajara (Mexico) special-
(National Research Council); member of the Re- ized in foreign trade and in political marketing.
search Study Group Innovation & Evaluation (CN- He began his professional life as deputy manager
Pg-UFRGS). She is in charge of inter-institutional ~ of the Centro de Estudios Econédmicos del Sector
and international research projects on innova- Privado de Leén, Guanajuato. Later, he joined the
tion, evaluation and collaborative research net- public sector in the Centro de Informacién Gua-
works. She is currently GUNi/UNESCO secretary najuato as head of special projects development
for Latin America and Caribbean. and coordination of indicators of government. He

has collaborated with various national and local
- Walter Lepore is a doctoral candidate in the election campaigns. In Spain, he studied a mas-
School of Public Administration at the University  ter’s in government and public administration at
of Victoria. In May 2014, he joined the UNESCO  the Instituto Universitario Ortega y Gasset and
Chair in Community-Based Research and Social the doctoral programme in government and pub-
Responsibility in Higher Education. He is the co- lic administration. Since June 2007 he has been
ordinator of the Next Gen project which is aimed deputy director of the UNESCO Chair on Higher
at increasing access to high quality training in Education Policy and Management at the Poly-

community-based research within higher educa- technic University of Madrid.
tion institutions and civil society organizations in
the Global South. - Federico Mayor Zaragoza was chair of biochem-

istry and biology at the University of Granada
- Vincent Lomotey is deputy registrar at KNUST  (1963-1973) and the Autonomous University
with vast administrative experience in academ-  of Madrid (1973-2004). He was also the rector
ic and student affairs. He champions the Devel- of the University of Granada (1968-1970). His
opment Research Uptake in Sub-Saharan Africa professional life includes: promoter of the Span-
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ish programme for the prevention of newborn
disabilities; director general of UNESCO (1987-
1999); minister of education and science (1981-
1982); director general of UNESCO (1987-1999);
president of the Foundation for a Culture of
Peace (2000-present); chair of the European Re-
search Council Expert Group (ERCEG) in 2002.
In 2005, he became the co-president of the
High Level Group for the Alliance of Civilizations
(2005-2007), and he is currently the president of
the International Commission against the Death
Penalty (2010-present).

- Francisco Michavila is a professor of applied
mathematics of the Universidad Politécnica de
Madrid (UPM), director of the UNESCO Chair in
Higher Education Policy and Management, hon-
orary rector of the Universitat Jaume | and di-
rector of the INCREA Chair. In 1991 he was ap-
pointed first rector of the Universitat Jaume | of
Castelld de la Plana (1991-1993). Two years later
he was appointed secretary general of the Coun-
cil of Universities. In November 2009, the Univer-
sity of Las Palmas de Gran Canaria awarded him
the doctorate honoris causa.

- Mircea Miclea is professor and director of
the Centre for Applied Cognitive Psychology,
at Babes-Bolyai University in Cluj-Napoca, Ro-
mania. He served as the general chancellor of
the university from 2001-2004. In 2001, he was
named the UNESCO Chair on Higher Education
Management and Governance. In 2006, he was
appointed as president of the Presidential Com-
mission for Analysis and Elaboration of Policies in
Education and Research.

- Anand Mohan studied geosciences and spent 23
years as an active researcher and academician
at Banaras Hindu University, Varanasi, before
accepting a pivotal role as administrator at Day-
albagh Educational Institute, Agra. Mohan has
received several prestigious awards and Nation-
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al Academy Fellowships. His current interests in-
clude disaster management, consciousness stud-
ies and value-based ethical practices in addition
to his passion for geology.

- Carlos lvan Moreno earned his BA in finance
at the University of Guadalajara. He also holds
a master’s degree in public administration from
the University of New Mexico (USA) and a PhD in
public policy from the University of lllinois-Chica-
go. He was a doctoral fellow at the Harris School
of Public Policy at the University of Chicago and
the Kellogg School of Management at North-
western University. His research interests are
related to comparative higher education policy,
institutional change and power and politics in or-
ganizations. He is currently a professor of organi-
zational studies in the Public Policy Department
and vice-provost for international affairs at the
University of Guadalajara.

- Josep Joan Moreso is a professor of legal philos-
ophy at Universitat Pompeu Fabra, and adjunct
professor at Universidad Diego Portales (Chile).
He holds a law degree and PhD in law (UAB 1983,
1988). With more of 200 publications in his field, he
is co-director of the collection ‘Filosofia y derecho’
by Marcial Pons Publisher, as well as editor of the
following Journals: Ratio Juris, Doxa, Law, Ethics and
Philosophy, Analisi e Diritto. He was invested Doc-
tor Honoris Causa in Valparaiso University (Chile),
and Antenor Orrego University (Trujillo, Peru). He
was rector of the UPF from 2005 to 2013. Since
2013, he has been the president of the university
quality assurance agency AQU Catalunya.

- Claudia Neubauer is co-founder and director
of Fondation Sciences Citoyennes, a non-profit
organization aiming at democratizing sciences
and technologies so that they serve the common
good and a socially and ecologically more just
world. She holds a PhD in human genetics and
a master’s in scientific journalism. She has been
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working on issues such as scientific citizenship, latest are: La Educacion Superior, problema global
national and European research systems, ex- y respuesta nacional (2001); Dindmicas de transfor-
pertise and research capacities of civil society = macidn de la Educacion Superior (2003); Politicas de
organizations. Since 2014, she has worked as a Educacion Superior en Iberoamérica 2009-2013; La

programme officer on research, innovation, econ- Educacion Superior. Retos y perspectivas (2014).
omy and energy for the Swiss Foundation Charles
Léopold Mayer. - Sheela Patel is the founding director of SPARC,

an NGO that works with social movement of the
- Peter A. Okebukola is a professor of science and urban poor in India through the National Slum
computer education at the Lagos State Universi- Dwellers’ Federation and Mahila Milan. She is
ty, Nigeria. He was concurrently chairman of the  also the chair of the board of Shack Dwellers’ In-
council of four Nigerian universities. He is cur-  ternational, a transnational global movement of
rently the chairman of the council of Crawford community federations of the urban poor across
University and chairman of the board of trustees  Asia, Africa and Latin America.
of Caleb University. He was executive secretary
of the National Universities Commission. He is - Andrew Petter is president and vice-chancellor
the president of the Global University Network  of the Simon Fraser University, and professor in
for Innovation (GUNi-Africa) and the current its School of Public Policy. From 1991 to 2001,

chairman of the advisory council of the CHEA In- he served in the Province of British Columbia’s
ternational Quality Group (CIQG). Legislative Assembly and held numerous cabinet

portfolios, including Advanced Education. Since
- Luis Enrigue Orozco Silva is a doctor in philos- he became president of SFU in 2010, he has over-
ophy from the University of Lovaina, Belgium.  seen the implementation of a strategic vision that
Permanent professor of the University of Los An- seeks to distinguish SFU as Canada’s engaged
des and coordinator of the area of management  university defined by its dynamic integration of
and public policies of the faculty of administra- innovative education, cutting edge research, and

tion of the same university. He is the director of  far-reaching community engagement.

the UNESCO Chair in Higher Education for Latin

America and member of the academic commit- - Nelson Piedra is currently the knowledge man-
tee of IESALC/UNESCO. He was coordinator of agement director of UTPL (Ecuador) and acts as
the National Council of Accreditation, member  principal researcher in the Data Sciences and
of the institutional board of the National Com- Web Advanced Technologies group, department
mission of Quality Assurance in Higher Educa-  of computer sciences and electronics. He also
tion (CONACES) and the doctorate and master’s serves as a director of the Smart Land Initia-
room of the same body in the National Ministry  tive. He holds a doctorate in software and sys-
of Education. He was also academic vice-rector  tems from the Polytechnic University of Madrid
(1989-1996) and dean of the faculty of philos- (Spain). His research focuses in the areas of se-
ophy and arts (1989-1996) of the University of mantic web, data integration/interoperability,
Los Andes. He has advised different national and  open linked data and machine learning.
international higher education institutions. He is

the author of many articles in specialized journals - Nandita Pradhan Bhatt is a development profes-
and books in the fields of philosophy of science, sional and has been associated with the sector for
ethics and higher education, among which the more than 19 years. She is currently a programme
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manager in PRIA’'s gender unit. She is the coor-
dinator of the organization’s Making Workplaces
Safe programme which has its focus on increasing
awareness and institutional accountability on the
prevention and redressal of sexual harassment in
both the informal and formal workplaces. As part
of her work, she is also supporting PRIA’s pro-
gramme on ending violence against women and
girls in educational institutions and public spaces
through youth led initiatives in more than 15 lo-
cations across the country.

- Jaana Puukka is an analyst of the OECD pro-
gramme on Institutional Management in Higher
Education (IMHE). She has experience in higher
education and regional development in Finland
as a ministerial and local government adviser, pro-
gramme manager, practitioner and evaluator. She
has management experience from both the uni-
versity and polytechnic sector and has worked in
university internationalization, PR and communi-
cation and stakeholder management. In addition,
she has worked in the corporate sector in the
pharmaceutical industry. Before joining OECD, she
was the regional development manager of Turku
University of Applied Sciences, at that time the
biggest professionally oriented HEI in Finland. She
has been involved in various university evaluations
and has worked for the Finnish Ministry of Educa-
tion to review university master’s programmes.

- Sally Randles is a professor of sustainability and
innovation at Manchester Metropolitan University
in the UK. She holds associate fellow roles at the
Institute of Innovation Research at the University
of Manchester and at the Centre for Organization
Research and Design, Arizona State University and
is scientist in charge of the EU Marie Curie ‘Inno-
vation 4 Sustainability’ network for the Academy
of Business in Society, Brussels. She is interested
in the historical and institutional origins and con-
temporary transformations of actors’ interpreta-
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tions, practice and governance of ‘responsibility’ in
a range of research and innovation contexts

- Dzulkifli Abdul Razak is the current president
of the International Association of Universities
(IAU), a UNESCO-based organization, located in
Paris. Currently, he is the chairperson of the Is-
lamic Science University Malaysia (USIM). He is
an honorary professor at the University of Not-
tingham; and held the chair of Islamic Leadership
at USIM from 2014-16. He also chairs the steer-
ing council of the Right Livelihood College Global
Secretariat based in the University of Bonn, Ger-
many. He was the 5th vice-chancellor of Universi-
ti Sains Malaysia (USM) from 2000 to 2011.

- Liam Roberts is programme officer at the Asso-
ciation of Commonwealth Universities (ACU). As
well as contributing to the ACU’s Beyond 2015
campaign between 2013 and 2015, Liam also
helps coordinate the Development Research Up-
take in sub-Saharan Africa (DRUSSA) programme,
led by the ACU in conjunction with international
partners. He maintains a strong interest in public
engagement, research communication and im-
pact evaluation.

- Ndria Saladié is the project manager of H2020

project Higher Education Institutions and Re-
sponsible Research and Innovation (HEIRRI). She
has been working since 2013 as a research as-
sistant with the FP7 European projects PLACES,
KiiCS and NERRI at the Studies Center on Sci-
ence, Communication and Society from Universi-
tat Pompeu Fabra (SCS-UPF). She has a degree in
journalism from Universitat Autonoma de Barce-
lona and a master’s degree in science communi-
cation from Universitat Pompeu Fabra.

- Jamil Salmi is a global tertiary education expert
providing policy advice and consulting services
to governments, universities, multilateral banks
and bilateral donor agencies. He is an emeritus
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professor of higher education at Diego Portales  (public sector), and as director-general of higher
University in Chile. Salmi wrote the first World education/registrar general of the private institu-
Bank policy paper on higher education in 1994  tions of higher education in Malaysia. Currently,
and was the principal author of the World Bank’s Morshidi is the founding director of the Com-
2002 Tertiary Education Strategy entitled ‘Con- monwealth Tertiary Education Facility in Malay-
structing Knowledge Societies: New Challenges  sia. He publishes widely on Malaysia’s higher ed-
for Tertiary Education’. In the past 23 years, Sal- ucation policy and is very active in research and
mi has worked on tertiary education reform and consultancy work for the ADB, the World Bank,
strategic planning in more than 90 countries. His  and UNESCO APEID Bangkok.
2011 book, co-edited with Professor Phil Altbach,
is entitled ‘The Road to Academic Excellence: the - Juan Pablo Sudrez is currently the vice-principal
Making of World-Class Research Universities'. for research at UTPL (Ecuador) and acting as prin-
cipal researcher in the Microbial Systems Ecolo-
- Katya Salmi is a human rights researcher and an gy and Evolution (MS2E) group, department of
adjunct sociology lecturer at the American Uni- biological sciences, UTPL. He holds a doctorate
versity in Washington DC. In the past few years, in natural sciences from the University of Tuebin-
she has worked on migration, gender equality, gen (Germany). His investigations are related to
race relations, and higher education. She was plant-microbial interactions.
recently commissioned by Verso Books to write
a report on emerging trends in race literature in - Sharifah Hapsah Syed Hasan Shahabudin is an
the United Kingdom. She received a master's de-  emeritus professor at the Universiti Kebangsaan
gree in human rights from UCL and completed of Malaysia (UKM) and currently advisor and
her PhD in sociology at the University of Sussex =~ member of the governing board of the Albukhary
(United Kingdom). She worked for two years at International University (AiU), Malaysia. Former
Human Rights Watch as a research fellow on ref-  vice-chancellor, she combined her social activist
ugees and migrants issues. work for gender equality to strengthen commu-
nity engagement projects in UKM. She promotes
- Wafa Singh, India’s research coordinator of the knowledge and technology transfer for wealth
UNESCO Chair in CBR has been engaged in nu-  creation and social wellbeing by nurturing a cul-
merous national/international projects under the ture of innovation and entrepreneurship in re-
higher education theme. She has represented the  search, teaching and service. She is responsible
Chair at international forums such as the 2nd Asia for the quality assurance framework of higher ed-
Engage Conference in Bali and CUExpo in Otta-  ucation in Malaysia and is credited for developing
wa, Canada. Having secured a master’s degree in the code of university good governance in public
water resources management, she has also been universities.
as an independent researcher working on various
consultancy projects. - Alfred Tan is an entrepreneur, an IP attorney, an
engineer, a research scientist, an inventor and
- Morshidi Sirat is a professor at the School of  a university senior administrator all in one. He
Humanities of Universiti Sains Malaysia. He has  started his career in academia before embarking
served as the director of the National Higher Ed-  to successfully lead his own technology start-
ucation Research Institute (IPPTN), as deputy di- up. He then returned to academia to further his
rector-general, department of higher education  career as a well-published professor in engineer-
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ing and technology, both in Hong Kong and Aus-
tralia. Alfred Tan has a number of patents to his
name. He is also a senior member of IEEE and a
member of Engineers Australia. He is also a reg-
istered Australian trademarks attorney and an
often-referenced patent consultant. He is also a
certified patent valuation analyst and consults for
venture capital firms.

- Rajesh Tandon is a doctor and internationally
acclaimed leader and practitioner of participa-
tory research and development. He founded the
Society for Participatory Research in Asia (PRIA),
a voluntary organization providing support to
grassroots initiatives in South Asia, and continues
to be chief functionary since 1982. In 2012, he
was appointed co-chair of the UNESCO Chair on
Community Based Research and Social Respon-
sibility in Higher Education. The UNESCO Chair
grows out of and supports UNESCO's global lead
to play ‘a key role in assisting countries to build
knowledge societies’ Tandon has authored more
than 100 articles, a dozen books and numerous
training manuals on democratic governance, civic
engagement, civil society, governance and man-
agement of NGOs, participatory research and
people-centred development.

- Nieves Tapia is founder and director of the Latin
American Center for Service-learning (CLAYSS),
an NGO based in Buenos Aires. She organized
and directed Argentina’s Ministry of Education’s
first National Service-learning Programmes
(1997-2010). Founding member of the board of
the International Association for Research on
Service-learning and Community Engagement
(IARSLCE), she has served as a jury member for
Argentina’s Presidential Awards for service-learn-
ing and for the MacJannet International Prize for
University Engagement. She has been honoured
as Argentina’s ‘Youth of the Year’ (1985), Eisen-
hower Fellow (1988), National Service Fellow
(1993), and Alec Dickson Servant Leader Award
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(2001). Tapia has published numerous books and
articles in Spanish, English, Portuguese and Ital-
ian.

- Crystal Tremblay is a doctor and research as-
sociate with the Office of Community Universi-
ty Engagement at the University of Victoria and
research director of the UNESCO Chair in Com-
munity-based Research and Social Responsibility
in Higher Education. She is involved in numer-
ous research projects in Canada and globally on
issues relating to water governance, citizenship,
livelihood enhancement, and institutional trans-
formation. She specializes in using participatory
arts-based methods for engagement that pro-
mote knowledge co-creation and democracy.

- Stevie Upton is a research associate in the City
Region Exchange, Cardiff University, UK, where
her research interests include the policy and prac-
tice of higher education impact and engagement.
She has previously researched and taught in the
Institute of Higher Education, University of Geor-
gia, USA, and in 2012 was seconded to the UK’s
Arts and Humanities Research Council to advise
on researcher engagement with policymakers.

- Raul Valdés is a senior programme specialist at
the UNESCO Institute for Lifelong Learning and
programme manager of the UNESCO Global Net-
work of Learning Cities. Raul holds an MBA and
a PhD in education. For over twelve years, he
has been working in international organizations
in the field of lifelong learning and adult learning
and education. He has led various research and
advocacy projects such as the Conceptual Evolu-
tion and Policy Developments in Lifelong Learning
(editor, with J. Yang, 2011), and Unlocking the
Potential of Urban Communities. Case Studies of
Twelve Learning Cities (editor, with N. Longworth
and others).
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- Josep M. Vilaltais executive secretary of the Cat- clude higher education policy and economics. He
alan Association of Public Universities (ACUP), has been involved in a number of research and
formed by the eight public universities in Catal- consultancy projects with UNESCO Bangkok
onia (Spain). He is also executive director of the ERI-Net, OECD, Commonwealth Tertiary Educa-
Global University Network for Innovation (GUN:). tion Facility (CTEF), Asia Pacific Higher Education
He has over 25 years of experience in the pub- Research Partnership (APHERP) Research Clus-
lic management area, holding some positions in  ter, Bait al-Amanah, and the Ministry of Higher
the government of Catalonia, in universities and Education Malaysia.
also collaborating actively with other countries
and international institutions like the European - Joann Weeks is associate director of the Univer-
Union, the OECD, UNESCO, European Associa- sity of Pennsylvania’s Netter Center for Commu-
tion of Universities and International Association nity Partnerships, focusing on its regional, nation-
of Universities. His main areas are public policies, al and international programmes. She directs the
public management, higher education policies national adaptation of the Netter Center’s uni-

and research and innovation policies and man-  versity-assisted community school programme,
agement. He has published more than 60 articles, as well as its training and technical assistance ac-
chapters of books, reports and books in the fol-  tivities.

lowing areas: university leadership, management

and public policies, organization, management -Hans de Wit is director of the Center for Interna-
and university funding, university policies and tional Higher Education at Boston College, USA.
governance, research management and policy, He has a long career as a scholar and practitioner

knowledge management and innovation. in the field of internationalization of higher ed-
ucation, advising the European Commission, the
- Shirley Walters is an emeritus professor and for- European Parliament, the World Bank and the

mer professor of adult and continuing education European Consortium for Accreditation, among
and founding director of both the Centre for Adult ~ others. He has published several books, articles
and Continuing Education and Division for Life- and commentaries on internationalization of
long Learning, University of Western Cape. Her  higher education and he was the founding editor
contributions to adult education internationally  of the Journal of Studies in International Education.
have been recognized through various awards.

She has been appointed to serve on various na- - David Wolff is director of the Community Uni-
tional structures, including as chair of the South versity Partnership Programme at the University
African Qualifications Authority. She is currently  of Brighton and was the original member of staff
on the Ministerial Oversight Committee on Trans- when the programme was established in 20083.
formation in the South African Public Universi- Prior to this, David worked in the community and
ties. She is coordinating research into traditions  voluntary sector in the fields of homelessness,
of popular education, which is supported by the advice and information services, project manage-
National Institute of Humanities and Social Sci- ment and in the use of technology in community
ences. sectors. He has occupied roles as a service deliv-

ery worker, manager, director and consultant.

- Chang Da Wan is a senior lecturer at the Nation-

al Higher Education Research Institute (IPPTN),

Universiti Sains Malaysia. His main interests in-
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GUNi presentation

GUNi is an international network created in
1999 by UNESCO, the United Nations University
(UNU) and the Universitat Politécnica de Catalu-
nya - Barcelona Tech (UPC). It was founded after
the 1998 World Conference on Higher Education
to give continuity to and facilitate the implemen-
tation of its main decisions. Since 2014, the Cata-
lan Association of Public Universities (ACUP) has
hosts its secretariat and presidency.

GUNi currently gathers 208 members from 78
countries among the UNESCO chairs in high-
er education, higher education institutions, re-
search centres and networks related to higher
education and other UNESCO chairs and UNIT-
WIN networks established within the UNESCO/
UNITWIN programme involved in innovation and
the social commitment of higher education.

GUNIi has offices with regional representatives in
Africa, the Arab states, Asia and the Pacific, Lat-
in America and the Caribbean, Europe and North
America.

GUNi’s mission is to strengthen higher educa-
tion’s role in society, contributing to the renewal
of the visions, missions and policies of the main
issues of higher education across the world un-
der a vision of public service, relevance and social
responsibility.

At the beginning of this century, there is a strong
need to establish new bases for a sustainable
global society that, taking into account environ-
mental limits, re-examine the dynamics of glob-
al economic, political, human, social and cultural
models, as well as their local manifestations. We
are currently experiencing a crisis of civilization,
in which we must facilitate the transition towards
a paradigm shift aimed at rebuilding society, with
the collective desire and responsibility of attain-
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ing a better world for future generations. There is
a requirement to reconsider what the social con-
tribution of higher education should be.

GUNi encourages higher education institutions
to redefine their role, embrace this process of
transformation and strengthen their critical
stance within society.

GUNi's goals are to:

» Encourage higher education institutions
to reorient their roles to broaden their so-
cial value and contribution and strength-
en their critical stance within society.

»  Help bridge the gap between developed
and developing countries in the field of
higher education, fostering capacity-build-
ing and international cooperation.

»  Promote the exchange of resources, inno-
vative ideas and experiences in emerging
higher education issues, while allowing
for collective reflection and coproduction
of knowledge on innovation, relevance
and social responsibility.

GUNi carries out the following
main activities:

» Higher Education in the World Report

The report is a collective work published as part
of the GUNi series on the social commitment of
universities. It is the result of a global and region-
al analysis of higher education in the world, with
a specific subject chosen for each edition. The
report reflects on the key issues and challenges
facing higher education and its institutions in the
2715t century.
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»  Conferences, Seminars and Workshops

GUNi promotes international events on higher
education that address innovative proposals and
ideas. The events have a global projection fo-
cused on different issues, such as the social com-
mitment of universities and education’s commit-
ment to sustainability.

»  Networking projects

GUN!i reinforces and expands its network by en-
couragingthe dynamicinvolvementofawiderange
of actors in higher education in its activities. It
fosters cooperation between them and promotes
debate and the creation and exchange of knowl-
edge on higher education worldwide through
both on-site and online activities. The website
and the monthly newsletter are cornerstones of
the accomplishment of this objective, along with
GUNi’s participation in different European proj-
ects funded in the framework of Horizon 2020.

» International Summer School on Higher
Education and Research Leadership

In June, GUNi promotes a variety of activites in
Barcelona. The aim of the International Summer
School on Higher Education and Research Lead-
ership is sharing the common factor of fostering
the policies and management of higher education
and research on an international scale. The Inter-
national Summer School, promoted by the GUNi
in partnership with different Catalan and inter-
national institutions, aims to become an annual
meeting point for anyone with an interest in the
world of higher education in its broadest sense:
not just university institutions and their mana-
gerial boards, but also governments and public
agencies, stakeholders and international institu-
tions.
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P. J. Wells
Chief, Higher Education, UNESCO

Perhaps never before in recent history has the
role of higher education been so intricately tied
to the economic, social and environmental fab-
ric of the modern world. The demands from all
stakeholders for quality, robust and diverse sys-
tems of higher education to take an active re-
sponsibility in addressing the challenges of the
world’s pressing issues is likewise unprecedent-
ed. This pressure for global engagement ema-
nates from an equally diverse group of stake-
holders: from policymakers, students, parents,
academics, social and environmental groups, to
lobbyists, inter-governmental, regional and na-
tional bodies.

As the world in which we live has become in-
creasingly complex and the challenges we face
become more interconnected, so has the need
for harnessing collective responses to complex
solutions - solutions that affect and connect us
individually, nationally, regionally and globally.
The seventeen Sustainable Development Goals
(SDGs) adopted at the United Nations in New
York in 2015 clearly set out an agenda to address
these complexities. The enormity of the tasks
ahead faced by all UN member states is unparal-
leled, with commitments to realize sustainability
policies for human development, natural resource
protection, peace and security, cultural and ed-
ucation resources. From safe drinking water, to
universal healthcare, and reducing the effects of
climate change, to establishing universal access
to quality education, the demands are immense
and all encompassing.

GLOBAL UNIVERSITY

The need for higher education institutions
(HEIs) to rise to these challenges through inno-
vative study programmes and creative, collabo-
rative research agendas is now paramount. The
role of HEIs in developing the critical thinking
needed in young minds and researchers to find
solutions to the problems facing our world can
no longer be undertaken in isolation, but must
be approached in ways that cross both insti-
tutional and disciplinary boundaries as well as
regional and international parameters. Scientif-
ic research addressing measures to reduce, for
example, climate change needs to be accom-
panied by social science programmes that em-
bed Corporate Social Responsibility (CSR) into
entrepreneurialism education which can then
cascade into responsible enterprise practic-
es; global citizenship education must educate
individuals to take personal responsibility for
actions to reduce their impact on the plan-
et’s ecosystems and natural resources; teach-
er education programmes must equip the next
generation(s) of educators to teach social re-
sponsibility to learners from an early age; and
HEIls must provide the Continuing Professional
Development (CPD) and lifelong-learning op-
portunities to up-skill and re-skill professionals
- be they educators, policymakers, entrepre-
neurs or public sector workers - to take a col-
lective stance to protect the world’s resources
and support global development issues.

Similarly, research aimed at eradicating endemic
diseases that paralyse the world’s poorest com-
munities must be accompanied by education
programmes that teach healthy lifestyles and
safe practices for personal wellbeing; the world’s
tangible and intangible heritage can only be pre-
served by developing new conservation tech-
niques accompanied by policies and practices
that can ensure the sustainability of the world’s
most at-risk cultural markers. Higher education
institutions, their programmes and researchers
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are best placed to lead the world in the interna-
tional pursuit of this aim.

The massification of and increasing access to
higher education for previously under-represent-
ed groups has created a unique opportunity to
tap into the creative and innovative solutions the
world now needs. This more inclusive and diverse
approach to addressing the critical issues of our
time has created not only the potential for greater
engagement with millions more would-be agents
of change, but also a greater sense of a shared
responsibility for the future world we want to live
in and to leave for successive generations.

The globalization and internationalization of the
university creates an unrivalled invitation for learn-
ers, scholars and researchers to pool their collective
creativity, knowledge and experiences for change.
The growing number of networks of higher educa-
tion institutions and collaborative research projects
has proven to be the cornerstone for accelerating
the move from fact finding to solution building. This,
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the sixth edition of Higher Education in the World -
Towards a Socially Responsible University - Balancing
the global with the local, is a timely reminder of the
need for the higher education sector to not only
engage in the traditional pillars of higher learning
and research but to do so in a way that is both re-
flective of, and responsive to, the present realities
of today’s world challenges as communicated in the
Education 2030 Agenda and each of the seventeen
SDGs.

As part of the growing family of UNESCO Chairs
and the UNITWIN programme, the GUNi net-
work is a testament to the power of collective
thinking for realizing the future we need and the
future we want. Now in its 17t year, UNESCO
applauds the dedication and visionary leadership
of the GUNi Network members in pioneering a
new era of the Glocal university: that is, higher
education institutions and systems that strive
to address the demands of the local community
within the context of an ever expanding global
reality for the good of all humanity.


https://sustainabledevelopment.un.org

David M. Malone
Rector, United Nations University

United Nations Under-Secretary-General

The United Nations University’s vision of promot-
ing social responsibility in higher education, both
locally and globally, is reflected in its three main
functions which are to act as: (a) an interdisciplin-
ary research institution that focuses on pressing
global problems of human survival, development
and welfare; (b) a think-tank tasked with translat-
ing research outputs into policy-relevant recom-
mendations for the UN system and UN Member
States; and, (c) a postgraduate training and capaci-
ty-development organization, with a particular fo-
cus on building capacities in developing countries.

For over forty years, the university has been
committed to promoting the growth of vigor-
ous academic and scientific communities in the
Global North and South, often serving as a bridge
between the two. While the 2030 Sustainable
Development agenda will certainly help focus
the efforts of governments on bringing about
meaningful development outcomes, the success
of those efforts will rely in large part on the will-
ingness of governments and academic institu-
tions to accept solutions emerging from a broad-
er group of development thinkers. Increasingly,
these thinkers hail from dynamic higher educa-
tion institutions in the Global South.

Policy solutions that draw on developing think-
ing from the Global South are a hallmark of the
United Nations University (UNU) and distinguish
it from other actors in the field. As of 2015, just
over 50 per cent of the university’s research was
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conducted primarily in developing countries.
While this work is carried out by a global work-
force, 42 per cent of UNU personnel are develop-
ing country nationals. In Ghana, the United Na-
tions University Institute for Natural Resources in
Africa (UNU-INRA) collaborates with the Africa
Climate Policy Centre (ACPC) of the United Na-
tions Economic Commission for Africa (UNECA)
on studying how climate change will affect agri-
culture, trade and food security in the Economic
Community of West African States (ECOWAS) re-
gion. In Mozambique, the United Nations Univer-
sity World Institute for Development Economics
Research (UNU-WIDER) collaborates with the
Ministry of Economics and Finance and the Uni-
versity Eduardo Mondlane in addressing devel-
opment challenges. It has supported efforts to
build local data collection and analysis capacities
which will facilitate policymaking and eventually
help monitor the country’s progress towards the
2030 Sustainable Development Goals.

UNU’s capacity-building programmes and other
academic exchanges further stimulate and fa-
cilitate international academic cooperation and
seek the broadest possible participation of young
scholars, women and students from developing
countries. More than half of the UNU’s research
projects undertaken in 2015 incorporated a ca-
pacity-development component.

These capacity-development activities extend
beyond the provision of academic training cours-
es. Through the concept of ‘integrated capacity
development’, UNU has sought to make training
an integral part of its research projects and policy
studies. Indeed, in recent years, UNU has redou-
bled its efforts to connect young leaders from the
Global South to policy-communities abroad so
that they might exchange ideas with new scien-
tific peers and policy leaders in their field, return-
ing to their communities with enriched research
experiences. This has been the case for young

>> 33

7
T.O.C.



7
T.O.C.

scholars that have participated in the United
Nations University International Courses held in
Tokyo, Japan, but also through fellowship pro-
grammes such as that of the Iceland-based Unit-
ed Nations University Geothermal Programme,
which boasts close to 121 former fellows from
developing countries.

The university’s promotion of social responsi-
bility can also be glimpsed in its thematic orien-
tation. Rather than pursuing the advancement
of knowledge in independent disciplinary silos,
UNU'’s network of research institutes and pro-
grammes set out to address specific social or de-
velopment challenges. When these efforts come
together, the results are notable. This is perhaps
best exemplified in the area of migration, where
the UNU Migration Network has brought togeth-
er research expertise on migration in the inter-
related areas of migration and development, mi-
gration and the environment, forced migration,
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migration and culture, migration and health, as
well as migration, governance and policy.

The United Nations University occupies a unique
position in the constellation of higher education
institutions - its mission and purpose are rooted
in the very idea of social responsibility. Looking
forward, the university will continue to strive to
build more inclusive academic communities and
serve as a vector between academic forums and
policymaking ones, in the hope that these will
serve as catalysts for innovative thinking on is-
sues of global importance.



Sergi Bonet
GUN!i President

The Global University Network for Innovation
(GUNI) is an international network created in
1999 by UNESCO, the United Nations University
(UNU) and the Universitat Politécnica de Catalu-
nya-Barcelona Tech (UPC). The GUNi presiden-
cy and secretariat has been held by the Catalan
Association of Public Universities (ACUP) since
2015.

GUNiwas founded shortly after the first UNESCO
World Conference on Higher Education (WCHE)
and played a significant role in the second UN-
ESCO World Conference on Higher Education,
following its mandate for further reflection and
action frameworks to facilitate the exchange of
value between higher education and society.

GUNi’s mission is to strengthen the role of higher
education in society and contribute to a renewal
of the visions, missions and policies of higher ed-
ucation across the world from the perspective of
public service, relevance and social responsibility.

Higher Education in the World is a collective
work published as part of the GUNi series on
the social commitment of universities. It is the
result of global and regional analysis, with a spe-
cific subject chosen for each edition. The report
reflects on key issues and challenges that higher
education faces in the twenty-first century.

The new edition analyses the dual responsibil-
ities of universities at local and global levels. It
explores the potential conflicts and intrinsic dif-
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ficulties in addressing both the local demands of
society based on the race for global competitive-
ness, and local and global demands to contribute
to a more equitable and sustainable society on all
levels.

Universities have always been key institutions for
social development. Today, in the context of an
increasingly knowledge-based society and econ-
omy, their role is strengthened and extended:
universities have become critical to the social,
economic, cultural and technological develop-
ment of societies. At the same time, they have
become key institutions that can meet the global
challenges facing humanity and the planet, which
are described in the UN Sustainable Develop-
ment Goals 2030. Through their main missions
(training, scientific research, knowledge transfer
and social commitment), universities at the start
of the twenty-first century are dedicated to build-
ing more prosperous, fair societies with a greater
emphasis on responsible, critical knowledge. It is
from this perspective that GUNi shall continue to
act, forming partnerships worldwide to promote
reflection on higher education and the advance-
ment of societies in a global context.
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About the report

The Global University Network for Innovation
presents the 6th Higher Education in the World
(HEIW) Report, entitled ‘Towards a Socially Re-
sponsible University: Balancing the Global with
the Local’ in an online fully open-access version,
together with a synthesis in paper format.

For the first time, the HEIW Report offers fully
open access. The five former editions presented
30% of the content in open access format, while
access to the whole report was only available in
the paid version. With this new format, GUN:i
aims to make the report content available for ev-
erybody, regardless of economic reach. Making
the entire edition available for free online will al-
low everyone interested to consult it. It will be-
come a useful tool for anyone interested in the
interrelated topics of socially responsible univer-
sities and local and global demands and impact.
First and foremost, GUNi’s goals are to facilitate
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the exchange of ideas, to feed debate and to dis-
seminate expert insights into the chosen topic.
Thus, GUN:i is proud to be able to deliver, for
the first time, the complete document in a fully
open-access online edition.

Alongside this accomplishment, GUNi is publish-
ing an HEIW 6 Report synthesis in paper edition.
This edition comprises a selection of the authors’
most relevant ideas included in the report. It is
a concise introduction that highlights the main
themes of the report and gives a broad over-
view of policies and how to improve them and
the most important paths to follow in the near
future. The synthesis is also a taste of the deep-
er and wider content available in the full report.
Most of the material in this publication has been
written specifically for this version. The synthesis
is designed to be a tool for policymakers.



EDITORS’
INTRODUCTION

Francesc Xavier Grau, Cristina Escrigas, John Goddard,
Budd Hall, Ellen Hazelkorn and Rajesh Tandon

Introduction

Higher Education in the World is a collective
work published as part of the GUNi Series on the
social commitment of universities. The present
document frames the 6% Higher Education in the
World Report (HEIW6) around a comprehensive
analysis of the global and local engagement of
higher education institutions (HEIs).

Towards a Socially Responsible Higher Educa-
tion Institution: Balancing the Global with the
Local aims to analyse the dual responsibilities
of universities at local and global level, exploring
the potential conflicts, and intrinsic difficulties,
in addressing both the local demands of society
based on the race for global competitiveness and
the local and global demands to contribute to a
more equitable and sustainable society (at local
and global levels).

Background

Clearly, the old economic model is breaking
down. In too many places, growth has stalled.
Jobs are lagging. Gaps are growing between rich
and poor, and we see alarming scarcities of food,
fuel and the natural resources on which civiliza-
tion depends. [...] Slowly, we have come to realize
that we have entered a new era. Some even call
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it a new geological epoch, where human activity
is fundamentally altering the Earth’s dynamics.

We recognize that we cannot continue to burn
and consume our way to prosperity. Yet we have
not embraced the obvious solution - the only
possible solution [...]: to set a new course to-
wards a future that balances the economic, so-
cial and environmental dimensions of prosperity
and human wellbeing.

To secure our world for future generations we
need [...] a transformative agenda for change -
to set in motion a conceptual revolution in how
we think about creating dynamic yet sustainable
growth for the 21st century.

Ban Ki-moon, former UN Secretary General,
The New York Times, 2012.

All regions and countries can benefit from prog-
ress towards a knowledge-based economy,
which does not depend heavily on material re-
sources, places less of a burden on ecosystems
and is more sustainable than other econom-
ic models. By shifting to a knowledge-based
economy, societies can move from the age of
scarcity to the age of abundance. Knowledge
does not deplete with use but rather increases
as it is shared among people. Through techno-
logical innovation, we can help usher in a more
sustainable future.

To generate progress, countries must invest in
education, science and technology. | hope that
your Conference will explore ways to set the
stage for leveraging the value of the knowl-
edge-based economy to promote development
in Saudi Arabia, across the region and around the
world.

Ban Ki-moon, former UN Secretary General,

Message to the Conference on the Knowledge-based

Economy and its Role in National Development,
Riyadh, Saudi Arabia, 24 April 2014.

>> 37

7
T.O.C.



These two statements come from the same high
dignitary, the one with the highest level of global
responsibilities, but one could find many similar
sentiments expressed by government, business
and community leaders from around the world.
These declarations have been chosen to repre-
sent global and local approaches to the challeng-
es of individual societies and the world at large.
These two approaches are interconnected and
synergistic; Ban Ki-moon is not sending contra-
dictory messages. However, the resulting action,
if driven from only one of these perspectives,
could, in fact, lead to results that are at odds with
the overall objectives.

HEIs can be identified as key players from both
perspectives and, thus, have the singular respon-
sibility of helping to provide appropriate and
adequate responses to both legitimate needs
and interests: i) to contribute to overcoming the
global challenges of the world, which are very
well summarized by the UN Sustainable Devel-
opment Goals (SDGs), and ii) to contribute to the
social, cultural and economic development and
international competitiveness of their societies.
This duality is the focus of the present report,
HEIWG.

Institutions and higher education systems are
exploring, somewhat cautiously, the concepts of
global and local, of impact and engagement, of
social innovation and responsible research and
innovation. This reaction arises from different
interpretations of what is being asked of high-
er education, as well as diverse understandings
about the ways in which HEIs can and should re-
spond to the changed environment. Context is
important, as differences arise about what the
concepts mean and their implications.

For instance, a group of top-ranked universities,

sometimes called ‘world-class’ universities,
have attempted to define ‘The Ten Character-
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istics of Contemporary Research Universities’.
The Hefei statement (October 2013) was draft-
ed by the American Association of Universities
(AAU), the European League of Research Uni-
versities (LERU), the Group of Eight and Chinese
9 Universities, drawing on their own experience
and position in the global rankings. Other highly
ranked universities gathered together in Vienna
to identify themselves as ‘global universities’,
concerned about their regional impact.

At the same time, other HEI associations and
networks around the globe have taken up this
theme, but in a more inclusive way, organizing
seminars, conferences and campaigns, for ex-
ample: on the Post-2015 Agenda and the role
of universities (The Association of Common-
wealth Universities 2014 campaign - The world
beyond 2015: is higher education ready?); on
social innovation (International Association of
Universities 6" Global Meeting of Associations,
Montreal, May 2015 - Social innovation: chal-
lenges and perspectives for higher education);
on the civic roles and social responsibilities
of higher education (GUNi2013 Conference:
‘Let’s build transformative knowledge to drive
social change’, or 2014 Talloires Network Lead-
ers Conference, and the subsequent Call to
Action); on regional engagement and doctoral
education (European Association of Universi-
ties, Council for Doctoral Education Workshop,
January 2015); and on regional competitive-
ness and the role of European universities (in-
ternational seminar organized by ACUP-GUNi
in Barcelona).

Responding to these different developments,
HEIWG6 discusses these tensions, and re-inter-
rogates the characteristics of the contemporary
HEI. What accounts for the changing role of the
university, the increasing demands on and for
higher education, and the processes of massifi-
cation and globalization? To what extent is the



experience of so-called world-class universities
casting a shadow internationally on higher edu-
cation, with positive and perverse implications?
To what extent are the demands that higher ed-
ucation acts as the engine of the economy and
of social change also reshaping higher education?
How are these different aspects reconciled, and/
or are they resolvable?

Finding sustainable solutions to the problems of
health and demographic change, food security,
secure and clean water, green and efficient en-
ergy sources, climate change, and inclusive and
secure communities requires the active partic-
ipation of everyone. Global societal challenges
have both a local and a global dimension. Al-
though they have had a strong impact in the so-
called Global South, global challenges have also
had local impact, even in developed countries.
Yet it is developed countries that have mostly
caused the current impacts on the environment.
Moreover, the transition and sustainability of
the green economy is a collective matter, based
on new perceptions and practices of production
and consumption worldwide. This is the mean-
ing of globality, where global forces and trends
are reflected in local realities, and local activi-
ty conforms to a global interconnected picture
that affects the entire world. The nature of
globalization is a confluence of economic, eco-
logical, cultural and social forces that manifest
themselves differently in different localities. Ev-
ery HEI, as with all other institutions, exists both
in locally specific cultural, political and organi-
zational contexts and is simultaneously affected
by global forces. This impact and growing glob-
al consciousness gives rise to a consistent de-
mand for a balanced approach to engagement
with the world outside of higher education that
is both locally relevant and globally responsive.
The dilemma for HEls is to find a balance be-
tween, on the one hand, local realities and aspi-
rations understood within a global context and
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calling for a different role for HEls, and on the
other, the strong demands that come from po-
litical and economic actors seeking to increase
their own regional/national global competitive-
ness.

Thus, the main premise for HEIWé can be broken
down into three main elements.

First, there is a need to find a balance in the
context of a renewed social contract between
HEIs and their respective societies, taking into
account the dual nature of local and global en-
gagement, and the balance across short-, medi-
um- and longer-term impacts and benefits. While
higher education has multiple roles in society (e.g.
educating people, producing codified knowledge,
problem-solving and providing public space), its
greatest contribution is ‘replenishing the intellec-
tual pool every year with new graduate students’.!

Second, HEls are a space of multiple and some-
times conflicting demands from the broader
community and civil society, from political juris-
dictions and policymakers, from students, from
academic staff and from market interests. As a
sector, higher education faces the challenge of
establishing a renewed and revitalized strate-
gic framework, taking into account this diversi-
ty within the context of the global public good
as defined by the UN. In fact, globalization has
strongly emphasized the strategic positioning of
HEIls to enhance the competitiveness of nations
and regions, an objective that leads to direct
pressure from many universities’ stakeholders,
while global responsibility is raised only lightly in
international forums and global institutions, such
as the UN and its institutions, which have little
direct influence.

1 Gordon Moore, Chairman Emeritus, Intel
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The third component of the premise is that the
natural focus of action of HEIs in response to lo-
cal demands - to contribute to the competitive-
ness strategy of nations/regions - can lead to a
winners-and-losers scenario (zero-sum compet-
itive game), with the possibility of a somewhat
negative impact on global issues. HEIs with a
clear vision of their local and global engagement
can make this potential conflict explicit and work
with external partners to seek to resolve it. The
way forward will be found through an integrated
vision of the future of all humanity, both locally
and elsewhere, and not limiting engagement to
contributions to economic growth as the major
goal of HEls.

Under these propositions, HEIWé explores ten-
sions and experiences, challenges and opportu-
nities, limitations and restrictions, and analyses
the key elements that enable HEIs to adequately
fulfil their local and global public good respon-
sibilities. This involves the identification of rel-
atively independent principal components (de-
composition of the issue into a set of themes),
and their analysis from complementary global
and local perspectives by more than 30 experts
from around the world. This complementarity
and search for compatibility constitutes one of
the main characteristics of HEIWé. In their con-
tributions, the experts also bring a corresponding
set of good practices that help to establish the
final HEIW6 recommendations.

HEIW6 focuses on providing practical exam-
ples of structures and processes so that high-
er education leaders and the wider academy,
policymakers and decision-takers, and societal
stakeholders will support a process of organi-
zational development in a manner that enables
HEIs to better respond to the various challeng-
es and expectations relating to this dual level
of engagement from a policy and institutional
perspective. The final objective is to provide a
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comprehensive analysis of the characteristics
of this global and local engagement, and to pro-
duce a set of recommendations to strengthen
the contribution of HEls and systems to both
local and global demands and requirements. To
do so, the duality has been decomposed and an-
alysed from different perspectives and by differ-
ent actors, to identify the challenges to be over-
come and the mechanisms by which this can be
achieved.

The specific aims of HEIW6 are:

a) To explore the potential conflict, or intrin-
sic challenges, both in addressing socie-
tal demands based on the race for global
competitiveness and in contributing to a
more equitable and sustainable society at
local and global level;

b) To analyse the dual responsibilities of
HEIls at local and global level and how to
serve and deal with both at the same time.

Moreover, it:

c) Reflects on how glocal engagement should
be included in teaching, learning, research
and institutional activities, governance
and leadership;

d) Describes and analyses the current con-
cept of university social engagement and
social responsibility at both levels - glob-
al and regional;

e) ldentifies how the different social actors
areinvolved in glocal engagement practic-
es, and how they interact with HEls;

f) Ilustrates how HEIs have linked with so-
ciety at local and global levels, identify-
ing and presenting the different experi-



ences, mechanisms and structures, and
best practices on glocal engagement from
around the world;

g) Provides recommendations on how HEls
and systems could successfully sustain
this dual level of engagement in practice;

h) Proposes steps for advancing the con-
tribution of higher education to achieve
effective and compatible local and global
engagement, helping to advance societies
and building a more just, equitable and
sustainable society.

The report is structured into ten chapters, which
are described below. Each of these chapters has
involved the participation of at least two experts,
who have analysed the corresponding topic,
identified good practices and made recommen-
dations addressed to policymakers, academic
leaders and academia. Each of the articles from
the experts is independent and stands on its own,
offering a rich panorama of analysis, conclusions
and recommendations. The reader is invited to go
to these original articles for a deeper analysis of
each of the topics.

THE ORGANIZATION OF HEIW6

World Context and Implications
for Higher Education Systems and
Institutions

The world and all of its societies are subject to a
process of continuous change and have evolved
and transformed very quickly in the past few de-
cades into a globalized arena. HEIs and systems
are facing one of the most exciting times, since
globalization implies the possibility of taking ad-
vantage of significant opportunities. Neverthe-
less, globalization also brings challenges for the
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future. For instance, there is the challenge of how
to serve the common good, in an era when what
is ‘common’ and what is ‘good’ are difficult to de-
fine (Escrigas, 2008).

Debates about challenges in higher education
are mostly related to internationalization, access,
technologies, autonomy and governance, quality
and recognition, funding, new providers and di-
versification of institutions (in terms of their na-
ture and the forms of provision), among others. In
this context, social responsibility emerges as the
need to reconsider the social relevance of univer-
sities in light of the encounter of the local with
the global, regarding priorities, demands, impacts
and knowledge needs in the context of global-
ization. The competitiveness of nations - as the
only way to achieve progress - should be bal-
anced with inclusive social development and sus-
tainability of the entire global population. Given
the criticality of knowledge-intensive economic
growth, globalization has been a driving force, but
so has the national pursuit for a greater share of
the global market. Higher education plays a key
role in shaping national competitiveness. Today,
it is one of the most internationalized sectors.

At the same time, there is an emerging demand
regarding the role of knowledge, education and
research in overcoming pressing global problems.
Despite the fact that these problems are rare-
ly explicit in the urgent daily demands faced by
HEls, they are gaining space as societies and their
leaders become aware of the local impact of such
global issues as sustainability, climate change and
poverty (which affect the Global South more, but
which have an increasing impact in the North).

The adoption of the Post-2015 Agenda will gen-
erate many new demands that can only be met
through cooperative and concerted efforts re-
quiring the commitment and actions of a wide
array of local and global actors. In his synthesis
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report on the Post-2015 Agenda, UN Secretary
General Ban Ki-moon explicitly mentions the fol-
lowing needs: new sources and modes of financ-
ing, progress indicators and measures, sensitivity
to both local circumstances and global targets,
an authentic revolution in data, and the mobili-
zation of technology, science and innovation (in-
cluding a proposed global ‘Technology Bank’ and
capacity-building mechanisms). HEIs are explic-
itly called on to play a role in this context, main-
ly through teaching and research. What role are
HEls and systems playing in the local and global
spheres? Are these roles balanced and/or com-
patible? Is it possible to serve different levels of
global and local needs, given the current struc-
tures and institutional dynamics? What are the
implications of glocality for teaching/learning and
research? Are HEIls aware of the various impacts
that their activities generate at different levels?
Are HEIls and their communities aware of the UN
Global Agenda and its priorities for the near fu-
ture? Are they aware of how this Global Agenda
would require changes in current roles and insti-
tutional dynamics? Is there anything HEls could
do in this regard?

1. Changing the Role of Higher
Education Institutions in the Light of
Globalization; Trends and Challenges

The role of HEIs in today’s world is vast, com-
plex and vital. In contemporary complex societies
a wide range of challenges and possibilities are
emerging with political, economic and social im-
plications.

The role of HEIs has been seen to change over
time, from preservers of culturally revered forms
of knowledge, through producers of skilled labour
associated with a workforce-planning approach,
to a more recent perception as agents of social
change and development.

42 <<

As centres of training and the production as well
as transmission of knowledge, HEls are well po-
sitioned to link the local and the global, as well
as business and government. This should give in-
stitutions considerable access to, and influence
over, change processes in many societies, and
may enhance their potential to contribute to so-
cial transformation. They are therefore called on
to play a fundamental role in building society.

What we call society can apply more broadly to
a sense of communal responsibility at a local, re-
gional and global level. Today, local needs require
local proposals in global frameworks, and global
challenges require local solutions that have to be
locally acceptable. However, global solutions can
come from local levels, and vice versa.

This approach implies redefining multiple and
simultaneous spaces that could all be called
‘community’ at multiple levels. This is especial-
ly relevant for HEls, irrespective of where they
are located. We must assume that these diverse
levels of communities are interdependent and
that no real and sustainable solutions to press-
ing problems will be reached if we do not work
on them all simultaneously. Redefining the role
of knowledge distribution and creation in this
framework is crucial for achieving higher levels
of wellbeing worldwide.

2. Reframing the Curriculum for the 21st
Century

In this global era, being prepared as a citizen who
will interact with society through a professional
activity implies a complex vision of reality that
demands inter- and trans-disciplinary education.
It also implies the need for content, skills and val-
ues, such as sustainable development as a col-
lective social process to be learned; a need for
common recognition and understanding of, and



respect for, different cultures to promote inter-
cultural relationships and support diversity; and a
comprehension of global and local dynamics and
the ability to interact with them simultaneously
in any professional activity.

New approaches to learning based on dialogical,
co-learning, participatory and problem-oriented
methods are probably required to support these
new pedagogical achievements. Disciplinary
studies that fail to make connections or links with
real-world and real-time challenges and problems
appear unlikely to support useful learning in the
future. New, critical and reflexive learning sys-
tems need to be designed to meet the challenges
of the new modernity. Learning by doing is now
seen as a vital tool for understanding sustainabil-
ity, among other emerging concepts.

Higher education is responsible for training pro-
fessionals such as engineers, doctors and archi-
tects, in the course of their careers, to attain posi-
tions of great responsibility and power in society.
The decisions of professionals trained in univer-
sities can make a decisive contribution to the
way societies develop. This decision-making can
take place through approaches that can be more
or less constructive for the global progress of
humankind and societies, in both developed and
developing countries. Higher education, there-
fore, plays a decisive and fundamental role in
terms of teaching the content, values and skills
it incorporates.

It is appropriate to encourage a model that edu-
cates global citizens - builders of inclusive, just
and fair social systems, with ethical criteria - to
enable them to understand reality from a holistic
perspective and prepare to act with patterns of
trust and collaboration. Higher education should
prepare students to gain a critical consciousness
of the world they inhabit, and help them to bet-
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ter anticipate, articulate and animate alternative
processes to build better societies.

It is important to adopt a knowledge-democra-
cy framework, including drawing on previously
excluded knowledge from other sectors, sources
and backgrounds. It is also important to explore
engaged teaching that emphasizes both expe-
riential learning at the local and international
levels and a dramatic broadening of the base of
theoretical materials, taking into account intel-
lectual contributions from the entire globe.

Internationalization is probably one of the
strongest drivers of change in relation to the cur-
riculum, along with employability issues. There is
also an increasing demand for higher education,
primarily in developing countries, and a parallel
demand for talent everywhere, especially in de-
veloped countries.

Nowadays, curricula respond mainly to the need
for specialization, but this can and must be com-
patible with the education of global citizens, who
are being educated at the highest level and who
thus have the highest responsibility towards so-
ciety. Ways have to be found in which super-spe-
cialization - the expansion of knowledge that is
required today - can coexist in the curriculum
with content relating to global citizenship.

Through curricula, higher education should go
beyond educating professionals, to educate citi-
zens in ethical awareness and civic commitment,
citizens who know how to contribute to the com-
mon good through their professional practice. It is
educating for glocality, sustainability, democracy,
citizenship, intercultural relations, peace building
and a deep understanding of social, human and
life dynamics.
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3. Global Knowledge and Responsible
Research

The existence of globally and locally engaged
HEIls could imply changes in research activity,
both in terms of the content and purposes and
in terms of the ways in which the research itself
is performed.

At the local level, current demands create pres-
sure for economic growth and socioeconomic
development at country and regional level. In
the global sphere, there is a call for HEIs to en-
gage with the generation of knowledge related
to the pressing global issues described in the
SDGs.

The changing role of HEIs is reflected in the
re-orientation and (changing) purpose of re-
search. There has been a shift towards research
focused on business innovation, and the sub-
sequent adoption of principles of responsible
research and innovation (RRI) by the Europe-
an Union that seek to strengthen community
research partnership approaches, structures,
methods and more. This is both a response to
and a driver of change in the research process
and practice towards more open models of inno-
vation.

In November 2014, at an international confer-
ence on ‘Science, Innovation and Society, Achiev-
ing Responsible Research and Innovation, the
Rome Declaration on Responsible Research and
Innovation (RRI) in Europe defined RRI as ‘the
ongoing process of aligning research and inno-
vation to the values, needs and expectations of
society’. It also stated that ‘RRI requires that all
stakeholders including civil society are respon-
sive to each other and take shared responsibility
for the processes and outcomes of research and
innovation’.
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Moreover, public investment in science requires
a vast social and political constituency sharing
the values of science, educated and engaged in
its processes, and able to recognize its contribu-
tions to knowledge, to society and to econom-
ic progress. Responses to local and regional re-
search needs have gained most of the attention
in recent decades. Correspondingly, in the past
few decades HEIls worldwide have designed
structures to foster mostly local research de-
mands, in a process of growing engagement with
the local and national productive sector.

However, the need to engage research on press-
ing global issues is also growing. Linking research
agendas to collective challenges such as climate
change and sustainability could have a great im-
pact on the shared future and, at the same time,
make evident connections between academic
activity and the big societal needs. Another chal-
lenge for HEls is to provide other social actors
with access to research. Participative action re-
search and ‘Science Shop’ experiences in univer-
sities worldwide could be one direction to follow,
along with interdisciplinary research, participa-
tory research, action research and collaborative
research initiatives.

Several global initiatives and the emergence of
international research networks (for example,
The Science and Technology Alliance for Glob-
al Sustainability and ‘Future Earth’) make possi-
ble interdisciplinary research consortiums to
co-create knowledge to help overcome these
large, pressing problems. At the same time, amore
interdisciplinary approach to social problems is
emerging at the city level, where it is difficult to
separate the economic and social spheres.



4. Institutional Governance,
Organization and Management

No matter how diverse HEls from around the
world are, they share common elements: they
all have faculty and staff who play a central role,
they all have students, and they all have a net-
work of community, political and societal and
economic partners. Governance models differ
significantly from jurisdiction to jurisdiction. In
some cases faculty is a key driver, while in other
systems, the balance between internal and exter-
nal accountabilities differs. In all cases, faculty is
the real asset of a university. Students are anoth-
er important voice; since the Prague Communi-
qué in 2001, as part of the evolution of the Eu-
ropean Higher Education Area (EHEA), ‘students
are [considered] full members of the academic
community’. Thus, whatever strategic vision and
mission the institution adopts, it should involve
and be developed by its faculty and students. So,
behind it there is essentially a governance and
management issue: how faculty assumes, shares
and, finally ‘owns’ its institutional mission.

If HEIs and systems have to play a transforma-
tive role for society in changing times, they must
be able to transform themselves first. Adapting
and creating appropriate structures, proce-
dures, recognition systems and governance at
all levels is key for addressing new challenges.
As mentioned in the background section, there
are challenges for HEls, especially in the way in
which they are organized, which can lead to mis-
communication within the institution and to con-
flicting agendas and priorities.

Institutions in a world in transition need gover-
nance mechanisms for an effective shared mis-
sion that takes into account how to serve both
local and global needs and demands, through real
engagement at all levels. This contribution is re-
lated to, and should address the need for, an ex-
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plicit shared strategy: shared goals in relation to
serving society, and the mechanisms, structures
and financing that would be needed to achieve
them under real conditions, including embed-
ding engagement with society into teaching and
research, rather than treating it as a third and,
by definition, inferior mission.

Inclusion of external stakeholders is increasingly
essential in the governance of any public insti-
tution, including HEIs. Thus, this analysis should
include a focus on multi-stakeholder relations
and skilful navigation through competing ex-
pectations and demands. The contributions to
HEIWS, therefore, introduce case studies from
institutions that are already leading the way.

What is the role of leadership and management?
Are there organizational and structural issues
to help develop locally/globally engaged insti-
tutions? How can this institutional engagement
be made compatible with the preservation and
assurance of academic freedom?

5. Glocal Higher Education Institutions’
Engagement and Ethical Implications

Higher education can be focused on training
professionals as valued neutral technicians or on
educating citizens capable of using their profes-
sional skills for the benefit of all society. To move
from the former approach to the latter requires
a deep sense of citizenship as an active way to
contribute to a wide range of collective goals.
The need for change is reflected in the Commu-
niqué of the 2009 UNESCO World Conference
on Higher Education (UNESCO, 2009):

Higher education institutions [...] should increase
their interdisciplinary focus and promote critical
thinking and active citizenship. This would contrib-
ute to sustainable development, peace, wellbeing and
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the realization of human rights [...] Higher education
must not only give solid skills for the present and fu-
ture world but must also contribute to the education
of ethical citizens committed to the construction of
peace, the defence of human rights and the values of
democracy.

Can every institution be a force for social, cultur-
al and economic development and revitalization?
Even in cases where an entire HEI is unable to
focus on the public good, individual researchers,
instructors and directors of research institutes
can make an impact. Universities should be in-
stitutions for the public good, spaces for learning
and re-affirming ethics in life and work. Profes-
sional education requires learning and practice of
ethics. What are the challenges and limitations?
What are the keys to success? What is the role
of leadership? What is the need for organization-
al change? In being a driver of economic growth,
are there contradictions or conflicts with higher
education’s role as a purveyor of knowledge for
pressing global problems? To what extent does
this role constitute the progressive penetration
of the ‘market’ into fields of inquiry (as Slaughter
says, ‘academic capitalism’) and the undermining
of knowledge as a ‘public good’?

As already highlighted in HEIWS5, there is a tac-
it agreement on what it is relevant to do and to
know in order to live, develop and prosper in
contemporary societies. Looking at reality, it is
relevant to ask: what knowledge do we empha-
size in our education systems as the most useful,
and useful for what purpose? Are we preparing
people to understand and to live in contempo-
rary society? Are we preparing people who are
able to use their professional practice to actively
participate in the positive transformation of our
societies? What ethics and values do we transmit
in the current educational processes?
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To imagine a different world, we need to consider
what knowledge is needed and generated, for what
kind of society. Transformative and democratic
approaches to knowledge democracy include this
analysis of epistemology. We need to go deeper
into the ways in which ethics and values should be
addressed, recognizing their inherent existence and
qguestioning the idea of an absolute truth, dealing
openly with complexity and uncertainty.

Other ethical questions have to focus on the
analysis of the implications of the advance of
knowledge. On a global scale, only a small per-
centage of all of the resources invested in sci-
ence and technology is allocated to the analysis
of its ethical, environmental and social impli-
cations. A first step is recognizing that science,
technology and education are topics of research
that require urgent attention, in order to close the
gap between scientific production of knowledge
and reflections on the impacts of this production
(Jassanoff, 2008).

As Jassanoff (2008) points out, technologies
clearly incorporate design choices that reflect
prior cultural assumptions about what it is desir-
able or possible to achieve in society. To meet the
challenges head on, universities will need to de-
velop a fuller, more historically informed sense
of their own institutional missions, not only as
incubators for the production of new scientific
knowledge and technological know-how, but also
as sites of capacity building for social analysis,
critical reflection and democratic citizenship.

Proposing individual and collective responsibil-
ity in professional decision-making within new
global ethical paradigms is a subject on which
to reflect. The ethical dimension must be intro-
duced into all disciplines as something inherent
to the use of knowledge. This requires that the
use of knowledge and the impacts of that knowl-
edge are not separated. Higher education sys-



tems are mostly focused on the academic con-
tent of a disciplinary approach. Little relevance
has been given to the impact of the fragmented
comprehension of reality that is inherent in our
education system. Today we know that reality is
complex, that any phenomenon, problem or sit-
uation we live with or create is multi-dimension-
al. However, we are educating people outside of
this understanding, predominantly looking at the
profit capacity of their studies.

Another key issue on which to reflect is that
globalization imposes a damaging cultural uni-
formity. The cultivation and dissemination of
individual identities and values must be closely
linked to the local, regional and national commu-
nity, in order to prepare citizens who can commit
themselves to the world’s problems and who can
appreciate and value cultural diversity as a source
of enrichment and world heritage.

Regarding the local and global dilemma, accord-
ing to Delors (1996), ‘people need gradually to
become world citizens without losing their roots
and while continuing to play an active partin the
life of their nation and their local community’. A
key dynamic for higher education is the integra-
tion of the local and the global in which we are
all present. Globalization challenges the current
world structures and brings a post-cosmopolitan
citizenship (Dobson and Bell, 2006) equipped
with a social consciousness (Goldberg, 2009),
which will act and participate with its agency, and
together with other people, social stakeholders
and organizations, in the construction of a new
world order by developing partnerships for solv-
ing problems and creating things for the appro-
priate scales and communities.
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6. Incentivizing Institutions, Faculty and
Students

Adequate governance without adequate rec-
ognition systems and structures could fail in its
achievements if the shared institutional mission
and vision implies changes in current internal
dynamics and accepted routines. Recognition
systems and structures that are not linked to a
shared strategy and goals could fail to guarantee
the expected results in terms of social impact.
Nevertheless, academic pressures drive aca-
demic behaviour. There is a huge amount of lit-
erature about the academic profession, and the
academy is not an innocent victim, but an active
part both in driving changes and in opposing
them. Academic tribes create their own rules of
engagement that are not necessarily in harmony
with the glocal vision.

It has to be recognized that the current selection
processes, career promotion, etc., emphasize a
particular aspect of the activity of faculty: that
of disciplinary research. Without diminishing the
importance of disciplinary research in defining
the impact of a particular academic, it is import-
ant to identify the mechanisms that encourage
engaged scholarship, and make it possible for ac-
ademic activity to have social impact, both local-
ly and globally. Likewise, the curriculum should
support and facilitate a philosophy that embeds
active engagement as a core principle in learn-
ing and research. These mechanisms underpin a
distinct institutional mission, strategy and system
that allow flexible, multiple ways for individual
academics and students to embed social respon-
sibility, in addition to teaching and research ac-
tivity.

Furthermore, in this report the concept of en-
gagement is understood beyond the limited
understandings of a third mission, an outreach
mandate, a public engagement function, or an ac-
ademic enterprise, towards an ‘engaged’ or ‘civic’
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university, where the previously separate func-
tions of teaching, research and engagement are
transformed in a space capable of innovation, of
co-creation of knowledge, of visibility for alterna-
tive ways of living, of the development of a deep-
er trans-disciplinary comprehension of reality and
its dynamics, and of support for an inclusive form
of active citizenship at both the local and global
level (HEIWS5, 2014).

This new comprehension of the way that teaching,
learning and research could be developed, with-
in a mature view of the concept of engagement,
must integrate changes in internal organization,
structures, dynamics, incentives and recognition
systems that allow academia to advance new
ways of developing its core academic mission.

On the other hand, these transformations imply
the complicity and probably the full involvement
of local, national and supranational structures of
higher education governance and policy bodies.
Likewise, policies to support these changes are
already emerging within the academic world in
terms of how to recognize excellence in commu-
nity-based research (CBR), and engaged scholar-
ship is advancing. As examples, the Community
Campus Partnerships for Health network, oper-
ating in both the USA and Canada, has produced
a kit that offers support for academics wishing to
provide evidence of the quality of their CBR when
going forward for merit reviews or promotion. The
Research Assessment Exercise in the UK now re-
quires scholars to document the ‘impact’ of their
research, with the result that innovative practice
on how to do that is emerging. New journals,
many of them open access, are emerging within
the field of community-university engaged schol-
arship, and we see this expanding dramatically
as the years go by. The National Co-ordinating
Committee for Public Engagement in the UK is a
good example of a national structure that is rais-
ing these matters effectively at a national level.
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Recent years have seen the emergence of con-
cepts such as engaged scholarship (Boyer, 1990),
the engaged university (Watson et al., 2011),
Community Based Research (Strand et al., 20033,
2003b), community-university research partner-
ships (Hall et al., 2011), public engagement in
higher education (NCCPE, 2010), and others. All
are related to new considerations of the creation
and use of knowledge in society, broadening the
idea of its social impact (HEIW5).

Engagement with society necessarily entails
struggles for change and transformation altering
the current dynamics, structures and power re-
lations. The challenge for HElIs is how to support
community-university engagement to ensure
a positive internal response for faculty and stu-
dents.

New approaches to knowledge mobilization
and transfer are needed between institutions
and their communities at local and global lev-
els. Greater coordination is desirable between
governments, civil society, educative institu-
tions and the private sector in order to achieve
this transformation (HEIWS5). Furthermore,
these alliances and partnerships have to be
forged with the constellation of social actors,
for teaching and research activities, and also
linked with technological and social innovation.
This represents a new range of relations at di-
verse levels, involving diverse actors and for
diverse types of intervention, to better answer
current challenges in the creation and dissemi-
nation of knowledge. To incentivize and support
such initiatives, HEIs should establish specific
structures and mechanisms under new rules.
As has been done in the recent past to foster
enterprise engagement, the challenge now is to
design interfaces that are multi-faceted in their
composition, scope and functions.



7. Mutual Learning and Empowering
Support: the Role of Networks in
Achieving Glocal Engagement

Organizations such as ACUP, GUNi, UNESCO
Chairs and Talloires, and national networks such
as NCCPE and Community-Based Research
Canada, etc., provide support and communica-
tions networks to accelerate the pace of change
in the engaged higher education sector. Over
5,000 universities in over 100 countries are rep-
resented through the existing networks. How
can these networks share, facilitate and mutu-
ally support a shared vision of their role with
singular and specific manifestations world-
wide? Is this approach an effective one for mov-
ing forward changes in HEIs and systems?

As stated in the previous GUNi Report, numerous
national, regional, sectorial and global networks
have emerged over recent years with an overall
objective of building the movement of commu-
nity-university engagement for the purpose of
being better able to contribute to meeting the
critical issues of our times. These networks have
several goals: building the institutional capacity
for engagement, building capacity among com-
munity groups, developing knowledge systems,
policy development and advocacy, and provid-
ing opportunities for collaboration. The constel-
lation of community-university engagement net-
works provides a kind of circulation system for
ideas, good practices, policy language and simply
inspiration. However, the coverage of networks
is uneven, in terms of both global distribution
and sectorial focus (HEIW5, 2014).

Global, regional and national networks are well
positioned to facilitate conversations on sever-
al key issues, as glocal engagement of HEIs takes
place. Furthermore, it is a moment for broad col-
laboration among key players. How, then, can the
existing and related networks collaborate and
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pursue common actions? Is this an opportunity
to advance? Under which conditions and rules?
Are transnational and North-South interchang-
es interesting in this regard? Which recommen-
dations can be made to these networks to help
them to better play their role? Are these common
issues to be proposed, or are they specific and
not generalizable?

Furthermore, networking could be established
among diverse social actors to facilitate a re-
newed view of the local and global engagement
role of HEIs. Several emerging initiatives, such as
the European Commission’s sponsorship of net-
works supporting RRI, are examples. National
research councils, ministries of higher education,
municipal and state or provincial governments,
civil society, non-governmental organizations
(NGOs), business and industry are all called on to
work together in this approach. Do these part-
nerships have to be local, or can they even be
mixed among local and global approaches and
realities?

8. Impacts, Multi-faceted Accountabilities
and Measurements

HEIls foster transformations in the local and the
global community, and often these changes im-
ply relevant social impacts at different levels
that could and should be measured to gain a
better understanding of the changing social role
of HEIs in the new global system. In that sense,
identifying and measuring the social impacts of
universities allows more to be known about the
real role of HEIs worldwide. In order to better un-
derstand this interchange of value, as well as the
nature of commitment with both global and local
challenges, it is worth making progress with the
identification of indicators and measurement
systems of HEIs’ global activity impact.

>> 49



Quality assessment in higher education is a
well-established field. In addition, accreditation
and ranking systems are well-known and are
applied all around the globe to specify the qual-
ity and the relevance of HEls. Nevertheless, it is
not easy to evaluate higher education’s impact
in terms of the deep and transformative results
that these institutions provide to society. HEIs’
activity implies multiple, diverse and simultane-
ous interactions that produce impacts in society
that are not always immediate. That is why there
has been a preference for measuring the process-
es and key quantitative variables as a way of ap-
proaching impact on society. On the other hand,
economic impact and outputs of research activity
have traditionally been easy to measure, and are
also used as proxies for the impact of HEls.

However, impact is today defined under a sys-
temic approach that goes beyond the univariate
assessment of indicators. Moreover, HEIs do not
have impact only on their own, especially on so-
cial issues, and many interesting works on collec-
tive impact approaches have recently emerged.
These approaches search for the commitment
of a group of key actors from different sectors
to a common agenda for solving a specific social
problem. This is aligned with the community-uni-
versity engagement practices that HEls are called
on to develop for local or global demands.

9. Resourcing the Change Process,
Making a Difference

It was no accident that the 1st GUNi Report,
‘Higher Education in the World 2006: The financ-
ing of universities’, was dedicated to investigating
the resources devoted to higher education. There
is a huge amount of literature concerning the
funding of universities and, as part of this, HEIW
2006 provides a worldwide panorama. However,
the situation is somewhat different today. After
the global economic and financial crisis, many na-
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tions have faced complex financial circumstances
that affect all public services, particularly higher
education and research.

The decision on priorities and on the allocation
of resources, which are always scarce, consti-
tutes the final message and evidence of any pol-
icy. To undertake any new policy there is a need
to allocate or reallocate resources, regardless of
their relative availability. But the economic impli-
cations of new change processes are particularly
difficult for HEIs in developing countries, which
lack internal resources, even sometimes those re-
quired to develop national objectives for higher
education.

The process of renewal and/or development of
HEls requires more than motivation and compe-
tence. It requires basic and even specific resourc-
es that allow the change process to be initiated. It
entails giving time to senior leadership to work on
the renewal process and lead it from the front. It
also necessitates that the process of renewal is ad-
equately resourced in order for effective changes
to happen.

Hence, innovative and creative ways of mobiliz-
ing resources for renewal have to be found. This
section of HEIWé addresses the problems of
finding such resources, especially in developing
countries. The competition among HEIs for public
and private resources can affect their autonomy.
This may also be the case for individual profes-
sors and their academic freedom. Are resourc-
es devoted to increasingly expensive research
activities competing with resources devoted to
the teaching mission? Economic resources are
essential, but are nothing without human capital.
How can the process of brain-drain taking place
around the world be dealt with?



Conclusion

Like many other organizations today, universities
are under intense pressure. Many focus merely
on survival, and attempt to respond to the mas-
sive increase in demand, the decreasing role of
the state and the increasing role of the market,
the diversification of providers, the multiplicity of
funding sources, the challenges of international-
ization and cross-border education, the need to
internalize processes of quality assurance and
how these processes are related to accreditation
processes, the emergence of rankings and their
effect on public policies, and so on. This may ex-
plain why universities are not as involved as they
should be in facing global issues.

The only possible approach is to be fully engaged.
Universities need to be key institutions at the
regional level. They must seek to contribute to
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1.1. Globalization,
Trends and Drivers
of Change

Federico Mayor Zaragoza

Abstract

For the first time in history, thanks to digital tech-
nology, human beings are able to express them-
selves freely and participate: from passive spec-
tators to actors. They know what is happening on
planet Earth as a whole, and are thus becoming
world citizens. And, above all, women, the cor-
nerstone of the new era, are able to progressively
take part in the decision-making process.

In this context, universities will not only efficient-
ly contribute to being, to knowing, to doing, to
living all together and to undertaking, but they
will also be at the forefront of the general mo-
bilization needed to pave the way for the transi-
tion from a culture of force to a culture of word.
In order to develop exclusively human capacities
(thinking, imagining, discovering, anticipating,
innovating, etc.) the philosophical, humanist and
artistic dimensions of higher education are cru-
cial, while always bearing in mind the need for a
dignified life (food, water, heath) and sustainable
development for all.

To face the main challenges of our times - social
inequality, extreme poverty, environmental de-
terioration, immigration, global citizenship - and
make the transition from a culture of war to a
culture of peace feasible, the world needs high-
er education of excellence that makes human
beings free and responsible in order to reverse
present trends. This article points out the main
characteristics of globalization and the drivers of
change that will have a global impact on society
and higher education in the years to come.
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Introductory remarks: the future is to be invented

Each human being is unique and capable of creativity. This is the great hope for humanity. Until
recently, individuals were seen merely as specks in the trajectory of a mankind dominated by ab-
solute masculine power, in which people were invisible, anonymous, silent, fearful, submissive...
But now, for the first time in history, humankind has a global conscience, is able to contemplate
planet Earth as a whole, in all of its dimensions, and has realized that the future is yet to be writ-
ten.

Confined both territorially and intellectually, the world’s inhabitants have always lived and died in
extremely limited spaces. And they have lived in fear, without referents, without the capacity for com-
parison.

The first phrase in the UN Charter, written in 1945,

was extremely lucid in articulating, then and today, the  ¢¢ |t is the duty of each generation to

synthesis of how to face the most pressing challenges: take the next one into account
‘We the Peoples’. It does not mention states or gov-

ernments, but rather ‘Peoples’ - peoples who have de-

cided to ‘save the succeeding generations from the scourge of war’. This means that they assume that
supreme commitment - so often evoked by President Nelson Mandela - to future generations. It is the
duty of each generation to take the next one into account. And, once and for all, to enable peace to prevail
over war, and words to prevail over force. From the beginning of time, national powers have always
followed that perverse adage: ‘If you want peace, prepare for war’. And thus, at the end of World War |
the Republican Party prevented the United States from joining the League of Nations which President
Wilson had created to implement his ‘Covenant for Permanent Peace’.

President Roosevelt’s magnificent plan at the
€€ To enable peace to prevail over war, and end of World War Il placed ‘the Peoples’ at the
words to prevail over force. forefront of history. Moreover, the Constitution

of UNESCO, as the United Nations’ intellectual

institution, proclaimed that an educated people must be free and responsible, and that they should be
guided by the democratic principles of justice, equality and intellectual and moral solidarity. But these
ideals, as well as those of the free flow of ideas by word and image were all too soon ignored and for-
gotten by the great powers, which invariably had security as their supreme concern.

Three years later, in 1948, the Universal Declaration of Human Rights was adopted by the United Na-
tions General Assembly, asking all member states ‘to publicize the text of the Declaration and to cause
it to be disseminated, displayed, read and expounded principally in schools and other educational
institutions, without distinction based on the political status of countries or territories’. The Preamble
reads:

Whereas recognition of the inherent dignity and of the ‘equal and inalienable rights of all members of the
human family’ is the foundation of justice and peace in the world... the advent of a world in which human
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beings shall enjoy freedom of speech and belief and ‘freedom from fear and want’ has been proclaimed as the
highest aspiration of the common people...

In its article 26 the Declaration states that ‘higher education shall be equally accessible to all on the
basis of merit’. The reference at this point is to adult citizens, and obligatory or compulsory provisions
are excluded. The basis is merit, with respect to all members of the academic community, both pro-
fessors and students - the merit, dedication, effort and imagination required in order to be fully ‘free
and responsible’.

The second paragraph of Article 26 reads:

Education shall be directed to the ‘full development of the human personality and to the strengthening of
respect for human rights and fundamental freedoms’. It shall promote understanding, tolerance and friend-
ship among all nations, racial or religious groups, and shall further the activities of the United Nations for the
maintenance of peace.

The excerpts from the Universal Declaration quoted above are especially pertinent at this time when it is
quite possible to find rather biased definitions being offered by institutions that specialize in other areas,
such as economics, and which should not be interfering in education to promote their own interests.

In the late 1940s and early 1950s the buzzwords were ‘sharing’ and ‘international cooperation’. Sharing
what we have with others and distributing wealth appropriately were the essence of those ‘democratic
principles’ that had to be observed in order to put an end to an era of absolute power. ‘Union makes
strength’, and it was necessary for all countries to unite (United Nations) to achieve the overall and pro-
portional development that would enable peaceful coexistence at the national and international levels. |
recall incessant deliberations about the nature of ‘development’: it should be integral, that is, not limited
to merely economic aspects but instead, and most importantly, include social and cultural factors; it
should be endogenous; it should be sustainable, according to the definition put forward by the commit-
tee chaired by Gro Harlem Brundtland; and in the late 1980s - at the behest of UNICEF’s Assistant Ad-
ministrator, Richard Jolly - development should above all be human (Development with a Human Face).

There are some other crucial references to be taken into account: in December 1993 after a very im-
portant meeting held in Montreal, Canada, the World Plan of Action on Education for Human Rights
and Democracy! was adopted. | would like to emphasize to whom it was addressed:

The World Plan of Action is addressed, among others, to:

individuals, families, groups and communities, educators, teaching institutions and their boards, students,
young people, the media, employers and unions, popular movements, political parties, parliamentarians, pub-
lic officials, national and international non-governmental organizations, all multilateral and intergovernmen-
tal organizations, the United Nations Organization, in particular its Centre for Human Rights, specialized
institutions of the United Nations System, in particular UNESCO, and States.

1 http:/www.unesco.org/webworld/peace_library/UNESCO/HRIGHTS/342-353.HTM
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http://www.unesco.org/webworld/peace_library/UNESCO/HRIGHTS/342-353.HTM

Two years later the World Summit on Social Development was held in Copenhagen to celebrate the
50th anniversary of the United Nations, together with the summit in Beijing on ‘Women and Devel-
opment’? and the ‘Declaration of Tolerance™ by the General Conference of UNESCO. Approval and
implementation of the eight commitments should have been widespread, but, regretfully, this was not
the case in a neoliberal context.

Particularly relevant is the Declaration and Programme of Action on a Culture of Peace adopted by the
General Assembly of the United Nations in September 1999.4 Its article 1 states that:

A culture of peace is a set of values, attitudes, traditions and modes of behaviour and ways of life
based, among others, on:

»  Respect for life, ending of violence and promotion and practice of non-violence through edu-
cation, dialogue and cooperation;

»  Full respect for and promotion of all human rights and fundamental freedoms;

»  Commitment to peaceful settlement of conflicts;

»  Efforts to meet the developmental and environmental needs of present and future generations;
»  Respect for and promotion of the right to development;

»  Respect for and promotion of equal rights and opportunities for women and men;

»  Respect for and promotion of the rights of everyone to freedom of expression, opinion and
information;

»  Adherence to the principles of freedom, justice, democracy, tolerance, solidarity, cooperation,
pluralism, cultural diversity, dialogue and understanding at all levels of society and among na-
tions...

In order to put these aims into practice, the measures to be adopted in regard to such matters as edu-
cation, development, freedom of expression and gender equality are provided in the programme. The
‘new beginning’ as proclaimed in the Earth Charter®> would be the transition from a culture of oppres-
sion, violence and war to a culture of encounter, dialogue, conciliation and peace. ‘The transition from
force to words’ is the main goal of humanity at present. Such immense funding is devoted to military
expenditure and armament when the majority of humanity is living in extreme poverty.

http:/www.un.org/womenwatch/daw/beijing/fwcwn.html
http:/www.unesco.org/webworld/peace_library/UNESCO/HRIGHTS/124-129.HTM
http:/www.un-documents.net/a53r243a.htm

aua b ODN

http:/www.unesco.org/education/tlsf/mods/theme_a/img/02_earthcharter.pdf
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| would also like to mention the Alliance of Civilizations UN Programme.® The report of the High Level
Group was presented to the UN Secretary General on 13 November 2006. Its main fields of action are
in education, youth, migration and media.

Here again, the importance and urgency of using these highly relevant documents as guidance for
everyday behaviour is clear. Also crucial is the inspirational role of the scientists, political leaders,
philosophers, teachers and others who have provided timely warnings for humanity and guidance
for action. Taking just the 20th century into account, some particularly relevant figures include
Wilson, Roosevelt, Kennedy (‘There is no challenge beyond the reach of the creative capacity of
humanity’), Gorbachev and Mandela, among others. The crucial role played by these figures will be
highlighted later in this article.

In addition, | consider it important to highlight the intellectual leadership of Aurelio Peccei, the found-
er of the Club of Rome, which published The Limits to Growth (Meadows et al., 1972), following the
publication of The Chasm Ahead (Peccei, 1969), three years earlier. Peccei was particularly skilled in his
ability to foresee the future, advocating a position of permanent watchfulness in order to anticipate
and prevent calamity.

Also of note are scientists like Albert Einstein (‘only imagination is more important than knowledge’),
Bernardo Houssay (‘there is no applied science if there is no science to apply’), Hans Krebs (‘research
is to see what others can see and to think what nobody has thought’) and Severo Ochoa (‘knowledge
to avoid or reduce human suffering’), as well as philosophers such as Edgar Morin, who enlightened us
with his wise educational directives (Morin, 1999).

In the early 1990s | commissioned European Community President Jacques Delors to produce the
report Higher Education in the Twenty-first Century,” which was drafted by a committee of prominent
professors at all levels, as well as educators, sociologists, artists and philosophers, among others. The
report defined the four principal pillars of the educational process: learning to know; learning to do;
learning to be; and learning to live together. Among these four, | would like to underscore the principle
of ‘learning to be’. A century ago Francisco Giner de los Rios affirmed that ‘education is the capacity
to sensibly manage one’s own life’; indeed, we might say, learning to use the distinctive and infinite
powers of the human species: thought, imagination, foresight, creativity. To the Delors Committee’s
pillars | added ‘learning to undertake’, since - and | have mentioned this many times - | remember that
after a long stay at the Biochemistry Department at Oxford University, whose county coat of arms
reads ‘Sapere aude’ (dare to know), when | returned to Spain | thought that while daring to know, one
must also know how to dare, since risk without knowledge is dangerous but knowledge without risk is
useless. Learn to dare, learn to undertake, to innovate, remembering those mountaineers who once
said, ‘we did it because we didn’t know it was impossible’.

It is time to reflect and to act accordingly. We must ensure that education is available for all through-
out life, while always mindful of the social and physical environment in which it operates.

6 http:/www.unaoc.org/
7 http:/unesdoc.unesco.org/images/0011/001166/116618m.pdf
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Globalization and present trends

At the end of the Cold War, when many important events were taking place - for instance, the end
of apartheid, the fall of the Soviet Union, the success of various peace processes - the neoliberalism
imposed by the US Republican Party, with the support of UK, led to a system based on market laws,
the marginalization of the United Nations System and the weakening of the Nation State. This lack of
solidarity on a global level formed the basis of the present social disparities.

In fact, the debates in the UN at the time concerning the nature of development were already being
overshadowed by the arms race of the super powers, raising the stakes to stratospheric levels. | recall
with horror the ‘star wars’ in which the United States and the Soviet Union were then engaged. ‘Star
wars!, while most of the rest of the world were engaged in ‘star-vation’, as | saw it written in large
letters in a New York street. International cooperation became exploitation; subsidies and loans were
granted under draconian conditions; the nation state was progressively weakened in favour of large
multinational corporations. At the same time it was the educational institutions, research centres and
universities that kept the flame of human progress and ethical values alive.

To endow the current inhabitants of the Earth with the strength they require, now that they may finally
cease to be invisible or anonymous, and to provide the stimuli to enable them to work tirelessly for
equal human dignity and world governance, encompassing all human beings and not only a privileged
few, it is essential to keep in mind the episodes that | have experienced or witnessed, either person-
ally or from the perspective of the university: the Ku Klux Klan and racial segregation in the United
States; the lack of freedom and excesses of power in the Soviet Union; apartheid in South Africa; the
abominable practices of ‘Operation Condor’ in Latin America; the economic and technological colo-
nialism imposed without hesitation in so many countries in Africa; the craving for domination of the
Republican Party led by Ronald Reagan and seconded by UK Prime Minister Margaret Thatcher, who
replaced the United Nations with groups of plutocrats, and democratic principles with the rules of the
marketplace. Although it would appear unthinkable, based solely on their wealth and military power,
both leaders intended that a handful of six, seven or eight countries should govern the other more
than 180 countries existing at that time. Unthinkable, but true.

However, the unexpected happened. The unexpected is our hope. The unexpected is the best that
can be expected of human beings endowed with creativity. Suddenly, a dark-skinned prisoner called
Nelson Mandela appeared after 27 years of incarceration without seeking revenge. On the contrary,
he emerged with open arms, and, in complicity with another great figure, President Frederik de Klerk,
in a few months he ushered in the downfall of apartheid to become the first black president of South
Africa, marking the course of a new beginning in that country and in the African continent as a whole.

Also unexpectedly, thanks to Mikhail Sergeyevich GorbacheV’s radical change in the manner of ex-
ercising power, and with the symbolic breach of the Berlin Wall, the vast Soviet empire fell, while its
members formed the Commonwealth of Independent States and could thus commence their long
march towards building regimes based on public liberties and pluralism.
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A system that was based on equality, but which had forsaken liberty, had finally fallen. But the alterna-
tive, based on liberty but forsaking equality, failed to learn its lesson. Just the opposite, it intensified
and imposed rules and standards of conduct on the West in a very peculiar manner.

Nevertheless, in the late 1980s everything pointed to peace. For example, following the end of the
Cold War and the racist regime in South Africa, thanks to initiatives supported by UN Secretary Gen-
eral Javier Pérez de Cuellar, in a few years peace finally came to Mozambique with the wise interven-
tion of President Joaquim Chissano and the Community of Saint Egidio; the civil conflict in El Salvador
was resolved at Chapultepec; and the peace process was renewed in Guatemala. Indeed, the late
1980s witnessed a popular demand for peace, a demand that was ignored by those who thought that
the moment had come to achieve their dreams of dominance.

The West, and particularly Europe, is experiencing the collapse of a system based on an economy of
speculation and the delocalization of production - which, above all, has converted China into a huge
communist capitalist - and war, whose tragic balance may be summarized by the more than 3 billion
dollars that are invested daily in military spending and weapons while at the same time at least 20,000
people die of hunger and neglect, the majority of whom are children under five years of age.

¢¢But now, with a global conscience, the growing participation

of women in decision-making processes and the new digital
technologies, it is possible to initiate the great transitions capable of
transforming this era of change into a change of era.

However, beyond the confusion gripping Europe, the effects of emerging citizen power are being
felt. Latin America, Africa and a few Arab and Asian countries - including India, both qualitatively and
guantitatively - are taking a new course and applying original models.

Only twenty years ago it was unimaginable that institutions using socially responsible policies could
decisively influence the attitudes and lives of the majority of people. But now, with a global con-
science, the growing participation of women in decision-making processes and the new digital tech-
nologies, it is possible to initiate the great transitions capable of transforming this era of change into
achange of era.

Thanks to digital technology, for the first time in history human beings are able to express themselves
freely and participate in events - moving from passive spectators to actors. They are no longer silent,
obedient and fearful. They know what is happening on planet Earth as a whole and are becoming
world citizens. Above all, women, who form the cornerstone of the new era, are able to progressively
take part in decision-making. After a secular male absolute power, every human being, with the distinc-
tive capacity for creativity, will contribute to inventing the future - a future in which humanity will be
guided by democratic principles, as enshrined in UNESCQO'’s Constitution, the only context in which
human rights can be fully exercised.
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Drivers of change

Citizen participation has always been very weak and the voice of the people, generally barely audible,
was neither listened to nor heard. In contrast, today there are many who are capable of making the
transition from subjects to citizens, becoming visible, identifiable, bold and unbound. The fundamental
mission of universities is to pave the way for this new era, the era of the people.

Higher education means being fully - and at a higher level - free and responsible, as so masterfully defined
in Article 1 of the UNESCO Constitution. Free and responsible! This means empowering people who act
on their own reflections and not on the dictates of others; who are aware of their rights and obligations;
and who fully apply democratic principles at the personal, local, regional and global levels, which is the only
context in which human rights may be freely exercised.

During the 1990s, as Director General of UNESCO, | had the opportunity of organizing global conferences
on higher education, which provided me with first-hand knowledge of the sector’s essential characteristics
and those that must be maintained as our principal reference: the values that are common to all universities
in the world. This process culminated in the
World Conference on Higher Education held
in Paris in 19982 the conclusions of which
are still entirely applicable as models for the
foremost academic institutions at the dawn people.
of this new century and millennium.

¢¢The fundamental mission of universities is

It was underscored that ‘it is essential that we all be autonomous, while being interrelated and inter-
active’, so that universities may play their role as intellectual, academic, scientific and cultural leaders,
enabling them to achieve universal recognition and to implement human rights within a genuinely
democratic framework.

In effect, universities must tirelessly promote justice, gender equality, sustainability and democracy. The
adequate provision of and investment in lifelong higher education that is accessible to all citizens from the
age of emancipation is, as it was so lucidly defined in the Declaration of the Regional Conference on Higher
Education in Latin America and the Caribbean, ‘an irreplaceable element for social progress, the genera-
tion of wealth, the strengthening of cultural identities, social cohesion, the struggle against poverty and
hunger, the prevention of climate change and the energy crisis, as well as for fostering a culture of peace’.’

Concerning universities as a vital process, point C.6 of the Declaration of the 2008 Regional Confer-
ence on Higher Education'® is quite significant:

Moving towards the goal of generalized, lifelong higher education requires demanding and providing new
content for principles of active teaching, according to which learners are individually and collectively the
principal protagonists. Active, permanent, and high-level teaching is only possible if it is closely and inno-

8  http:/www.unesco.org/education/educprog/wche/declaration_eng.htm
9  https:/www.iau-hesd.net/sites/default/files/documents/declarationcres_ingles.pdf
10 Ibid.
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vatively linked to the exercise of citizenship, active performance within the workplace, and access to the
diversity of cultures.

We must read and re-read the Declaration because
ffUniversities must tirelessly promote it contains essential recommendations, particularly in

justice, gender equality, sustainability =~ Chapters D (Social and Human Values of Higher Edu-
and democracy. cation) and E (Scientific, Humanistic and Artistic Edu-

cation and Comprehensive Sustainable Development).

In order to achieve a socially responsible university, among the major questions to be addressed, | would
like to highlight the following:

1. The policies and perspectives of higher education for a socially responsible university.

2. The educational and teaching challenges in training highly-qualified professionals who are
committed to society. Universities should demonstrate socially responsible management of
the environment, energy and sustainable development.

3. The use of information technologies to support the social mission of universities.

4. Improvement of the training of educational and health professionals as an expression of
socially responsible universities.

5. Food security: the responsibility of universities towards society within the contemporary
context.

At this point | believe it would be interesting to examine what were considered the great challenges
facing higher education 25 years ago and the solutions that were proposed at that time, looking at
some of the points that | addressed and the recommendations made at the Europe-Latin America Uni-
versity Conference held in 1987 in Buenos Aires:

»  The genuine wealth of a country has its expression in its capacity for creativity, innovation,
and in its capacity to respond to challenges both personally and collectively.

»  The unwavering reason for the university’s existence is to bring culture to all citizens.
» New dimensions and change require an attitude of permanent learning.

» Universities can and must play a fundamental role in providing an accurate analysis of the
present and in predicting the future.

»  The quality of its teaching staff is the indisputable essence of a university.

7
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Sonia Bahri rightly quoted from the World Conference on Higher Education, UNESCO 2009:*! ‘new
dynamics [this was the title of the 2009 WCHE] are transforming’ higher education functions to ‘lead
society in generating global knowledge to address global challenges’ and promote ‘critical thinking
and active citizenship’ which ‘would contribute to sustainable development, peace, wellbeing and the

If you really believe that higher education institutions are the motors of society on whose
actions future progress depends, then new national priorities must be established so that ed-
ucation and science receive the financial and social support that they so urgently need.

With few exceptions, universities have not fulfilled their role as catalysts for social change.

The only requirement for choosing teachers should be their qualifications. And as for students,
access to higher education should not be based on their families’ economic standing, but rath-
er on their duly accredited efforts and abilities.

We cannot expect universities to be rebuilt or renewed in a context that is anachronistic and
indifferent to any change.

Transformation of our universities can only be achieved with the necessary daring and lucid
political, social and economic changes. It is in stimulating and supporting that transformation
where universities can play a fundamental role.

Universities must become permanent centres for higher learning, and institutions capable of
mobilizing all of their intellectual potential.

If universities lead the never-ending rebellion against ignorance, and if they still have the
strength required to implement the previously mentioned transformations, then universities
will be the life blood of all educational activities.

realization of human rights’. And she added that:

[Alt both the national and the subregional levels, universities will need to work in synergy and build bridges
between the other stakeholders of the public space: policymakers, whose decisions must draw upon research
findings, civil society, industry and the media, and not forgetting local populations. This synergy must ensure
complementary and sharing for the sake of greater impact.

Yes, higher education is at the forefront of the priorities that scientists must urgently address in close

cooperation at the global level:*?

11 UNESCO, World Conference on Higher Education: The New Dynamics of Higher Education and Research For Societal Change and Development

(2009).

12 Art. ‘Science and Conscience for Radical Change’, Litorial, Revista de Poesia, Arte y Pensamiento (2012).
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Food. Food production using agriculture, aquaculture and biotechnology and the preservation
and suitable distribution of food, promoting as far as possible the local raising of crops and
livestock are key to development.

Water. The appropriate use and management of water resources, agriculture adequately sup-
ported by technology, water production through desalination, etc. are essential aspects for
ensuring the welfare of all of the Earth’s inhabitants.

Health. This will undoubtedly become the most important field of scientific research in the
next few years, given its increasing focus on the individual. Much progress has been made,
but, given that each life is a wonder that must be nurtured with the utmost care, in-depth
studies are required in such fields as genetics, epigenetics, autoimmune symptomatology
and neurological deterioration due to age. All of these are areas that deserve special atten-
tion. Prevention is undoubtedly the top priority, but it is very difficult to find popular support
for these areas since they are essentially invisible.

Environment. For the first time mankind is living in an age in which human activity has
a global impact. This is called the ‘anthropocene’ age in reference to the fact that today
human beings, given the fantastic development of their creative imaginations, are able
to modify parameters that not long ago were beyond their reach. It is now vital that spe-
cialists in areas such as energy sources, recapturing carbon dioxide and other greenhouse
gases and forecasting the effects of the partial melting of polar icecaps (particularly in the
Arctic) should focus their research on adopting measures capable of at least containing or
lessening the present rate of environmental deterioration.

The recent Paris Agreement (12/12/15) is a very important step forward that must now be
implemented under the supervision and coordination of the UN System. This is a process in
which universities and scientific institutions must play a central role, as its success requires
intergenerational solidarity.

Rapid and coordinated action to reduce the impact of natural disasters (wind, water, fire) is another
of the measures demanded by the world’s citizens, alarmed by the immense amounts of money
devoted to military spending, while the aid needed to rehabilitate areas devastated by earthquakes
or tsunamis and to return the victims to normality is always too little and comes too late.

Education. As is the case with health, water and food, education is a social component of the
right to dignity in life - and thus there should be no limitations on access to education at any age.
Through learning and studying, human beings are empowered to act on their own reflections,
rather than under the influence of ideological or religious dogmas or the dictates of others.

Peace. In the transition away from a secular culture of war, oppression and violence, the
perverse adage ‘if you want peace, prepare for war’, must now be replaced by ‘if you want
peace, work to build it each day in your daily lives’. Here again, to achieve a re-founded Unit-
ed Nations and competent world governance, scientists must endeavour to contribute to
the development of mechanisms capable of rapidly resolving the inevitable conflicts, using
appropriate and modern materials, without threatening life as a whole, as is currently the
case with nuclear weapons.
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In view of the foregoing, the following recommendations are the great objectives that universities
should pursue, using all of their influence and capacity for mobilization, both in the classroom and in
cyberspace:

1. A re-founding of the United Nations System, making ‘We, the Peoples’ a reality in a General
Assembly - as is already the case in the International Labour Organization, that relic of the
League of Nations - in which 50% of the delegates would be representatives from the member
countries and 50% from civil society. This would be augmented by a Security Council in which
veto rights would be replaced by weighted votes and the addition of an Environmental Council
and a Socioeconomic Council.

This has all been well planned: it is now a matter of ensuring that they (especially the Repub-
lican Party in the United States) realize that the time for silence and a passive citizenry in the
world is over. It is essential to return to the concept of a ‘United Nations’ so that all of us,
together, may achieve the great transformations previously mentioned, with particular em-
phasis on the ‘power of the word’ to demand equal dignity for all human beings.

2. Nuclear disarmament. It is madness for the world to continue under the sword of Damocles
represented by nuclear weapons. No excuses can be made concerning reasons of security
since nuclear weapons contradict all the norms of a civilized society. Thus, the use of these
weapons must cease immediately. If the great majority of the world’s universities were to
demand that we usher in a post-nuclear era in situations of conflict, this would be a giant
step towards creating that other world which we all desire.

3. Strengthening genuine democracy is the only context in which it is possible to implement
human rights to achieve socially responsible universities in the short term. In this respect,
universities should familiarize themselves with and contribute to the project for a Universal
Declaration on Democracy,*® drafted with contributions from Karel Vasak, Juan Antonio Car-
rillo Salcedo, Mario Soares and others who have distinguished themselves for their knowl-
edge in this field. The institutional support of higher education for this document would be
particularly important in order to achieve its consideration and approval by the United Na-
tions. In addition to covering ethical, social and cultural factors, this Declaration also includes
economic and international aspects.

In terms of organization, there are already multiple associations of higher education institutions at
the global and regional levels. But especially now that new digital technologies are bringing us even
closer together, despite any physical distance, it would be wonderful if we could collaborate so that
higher education institutions become not only places for lifelong learning (especially important given
our present rates of longevity), but can also take action to support or reject options that would ulti-
mately and rapidly usher in the previously mentioned transformations, including fulfilling our obliga-
tions to future generations, both from a social perspective as well as with respect to protecting the
environment. In that regard, it is also interesting to consider the World University Consortium, a proj-

13 http:/www.fund-culturadepaz.org/democracia_eng.php
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ect of the World Academy of Art and Science!* whose members include the International Association

of University Presidents and the Inter-University Center.

In my opinion, one of the current activities related to the World Academy of Art and Science that is
particularly relevant is the ‘new paradigm’, which seeks to formulate alternatives to the present neo-
liberal system and in which the Green Cross Foundation, the Club of Rome and the Culture of Peace

Foundation, among others, are now participating.

| emphasize that at this moment in time there is the risk of reaching points of no return, particularly
in terms of social and environment issues. This represents an essential concern because certain mea-

sures cannot be postponed. For this reason, the following Joint Declaration®® has been launched:

We, individuals and institutions that are profoundly concerned about the Earth’s present state, particularly
by potentially irreversible social and environmental processes, and about the lack of an effective, democratic
multilateral entity respected by all that is essential for world governance at this extraordinarily complex and
changing time,

Urge you
to adhere to this joint declaration in order to contribute to the rapid adoption of the following measures:

Environment

The current tendencies, resulting from a deplorable economic system based solely on making fast profits,
must be urgently reversed to avoid reaching a point of no return. Both President Obama ‘we are the first
generation to feel the effect of climate change and the last generation who can do something about it’, - as
well as Pope Francis - (...) intergenerational solidarity is not optional, but rather a basic question of justice,
since the world we have received also belongs to those who will follow us’, have with wisdom and leadership
warned of the immediate actions that must be taken concerning climate change. We must invent the future.
The distinctive creative capacity of human beings is our hope. As Amin Maalouf has highlighted, ‘unprece-
dented situations require unprecedented solutions’.

We live in a crucial moment in the history of mankind in which both population growth and the nature of our
activities influence the habitability of the earth (anthropocene).

All other interests must be subordinated to an in-depth understanding of reality. The scientific community,
guided by the democratic principles so clearly set forth in the UNESCO Constitution, should counsel political
leaders (at the international, regional, national and municipal levels) concerning the actions to be taken, not
only in their role as advisors, but also to provide foresight. Knowledge to foresee, foresight to prevent.

It is clear that accurate diagnoses have already been made, but they have not led to what is really important:
the right and timely treatment.

14 http:/www.worldacademy.org/home-demo/index.html
15 https:/jointdeclaration.wordpress.com/
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Communications media and social networks must constantly strive to achieve a resounding outcry, a sense
of solidarity and responsibility, adopting personal and collective resolutions at all levels - including radical
changes in institutions - capable of halting the current decline before it is too late.

Social inequality and extreme poverty

[As | have already emphasized above,] [i]t is humanly intolerable that each day thousands of people die of
hunger and neglect, the majority of them children between the ages of one and five, while at the same time
3 billion dollars are invested in weapons and military spending. This is particularly true when, as is currently
the case, funds for sustainable human development have been unduly and wrongfully reduced. The lack
of solidarity of the wealthiest towards the poor has reached limits that can no longer be tolerated. For the
transition from an anti-ecological economy of speculation, delocalization of production and war to a knowl-
edge-based economy for global, sustainable and human development, and from a culture of imposition,
violence and war to a culture of dialogue, conciliation, alliances and peace, we must immediately abolish
plutocratic groups (G7, G8, G20) and re-establish ethical values as the basis for our daily behaviour.

Elimination of the nuclear threat and disarmament for development

The nuclear threat continues to pose an unbelievably sinister and ethically untenable danger. Well-regulated
disarmament for development would not only guarantee international security, but would also provide the
necessary funds for global development and the implementation of the United Nations' priorities (food, wa-
ter, health, environment, lifelong education for all, scientific research and innovation, and peace).

For these so relevant and urgent reasons

We propose

Calling an extraordinary session of the United Nations General Assembly to adopt the necessary urgent
social and environmental measures and, moreover, to establish the guidelines for the re-founding of a
democratic multilateral system [as suggested above in the objectives that universities should pursue]...

In view of the poor progress made toward fulfilling the Millennium Development Goals (MDGs) and, given
the present lack of solidarity, increased social inequality and subordination to the dictates of commercial
consortia, no one believes that the Sustainable Development Goals (SDGs) to be adopted in September will

actually be implemented [without the leadership of a multilateral democratic system].

The solution is an inclusive participative democracy in which all aspects of the economy are subordinated
to social justice.

Jose Luis Sampedro left a fantastic legacy to young people: ‘You will have to change both ship and course’.
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Now ‘the Peoples’ can raise their voices and actively participate. But it is up to the scientific, academic,
artistic and intellectual communities to mobilize them, to be at the forefront in the movement towards
a better world. As the Earth Charter,¢ one of the most lucid documents from recent decades, states:

We stand at a critical moment in the Earth’s history, a time when humanity must choose its future. As the
world becomes increasingly interdependent and fragile, the future at once holds great peril and great prom-
ise. To move forward we must recognize that in the midst of a magnificent diversity of cultures and life forms
we are one human family and one Earth community with a common destiny. We must join together to bring
forth a sustainable global society founded on respect for nature, universal human rights, economic justice,
and a culture of peace...

We must realize that when basic needs have been met, human development is primarily about being more,
not having more. We have the knowledge and technology to provide for all and to reduce our impact on the
environment. The emergence of a global civil society is creating new opportunities to build a democratic and
humane world.

Now that the voice of the people can be heard, we must ensure that everyone understands that im-
plementing human rights benefits all of us equally. It must be universally accepted that accumulating
immense fortunes adds nothing to an already comfortable life. | like to repeat a simple observation
that | read one day in a small chapel in the south of France: ‘Les linceuls n'ont pas de poches’ (‘funeral
shrouds have no pockets’). Whether we are born into wealth or poverty, death is the great equalizer.
Thus, it is essential that universities, aware of the emergency the world is facing, become protagonists
in the radical changes that cannot be postponed, and achieve now what in 1945 was impossible: co-
operation and working together, in a context of democratic principles, towards peaceful coexistence
marked by social justice and the conditions inherent in a dignified life for all human beings.
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1.2. Global Pressing Problems and the
Sustainable Development Goals

Claudia Neubauer, Matthieu Calame

Abstract

More than ever before humanity is being torn between the gravity of self-created problems and the
inability to overcome them. Billions of people live in degrading conditions, we are depleting and pol-
luting our natural resources, and undermining our ability to maintain human life on earth. Since the
Club of Rome published its first report in 1971, many more scientific analyses have been conducted
on this subject and numerous solutions have been proposed that are either not applied or, if applied,
are too often not appropriate. Unfortunately, the Sustainable Development Goals (SDGs) are not the
exception to the rule. Even if they propose a good understanding of worldwide problems and em-
phasize that we must urgently change our trajectory, a failure to address the root of the problem is
weakening the whole process and threatening its relevance. Closing this gap could be considered as a
major issue for numerous local and global actors including Higher Education Institutions (HEI), which
should use the SDGs to continue to improve the human condition. The problems the SDGs focus on
(and those they do not focus on) are at the heart of society and will need co-constructed responses.
This paper attempts to critically discuss how HEIls can firmly engage in producing and sharing relevant
knowledge, proposing and debating solutions, scrutinizing mechanisms and supporting awareness,
delivering critical analyses, sensitizing and preparing students for the challenges that lie ahead, and
supporting systemic change, which are all activities that higher education can and should seriously
engage in.

SDGs: a brief reminder of the context and objectives

In September 2015, in the framework of the ‘Post 2015 development agenda’, the UN adopted 17
goals broken down into 169 targets, designed to guide policy towards a sustainable development
agenda that includes social, economic and ecological dimensions. This universal framework is intend-
ed to accompany governments, civil society and transnational structures in a common effort up to
2030.

Although the SDGs still target developing countries in their main actions, as did the Millennium Devel-
opment Goals, they also address rich industrialized nations in order to transform their social, ecologi-
cal and economical order towards greater economic and social justice within and among countries and
more sustainable production and consumption patterns. “We are determined to protect the planet
from degradation, including through sustainable consumption and production, sustainably managing
its natural resources and taking urgent action on climate change, so that it can support the needs of
the present and future generations... We are determined to ensure that all human beings can enjoy
prosperous and fulfilling lives and that economic, social and technological progress occurs in harmony
with nature” (United Nations, 2015: 2).
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Social aspects form the backbone of the document, and are present in numerous goals. They en-
compass ending extreme poverty and hunger, reducing social inequality within and among countries,
ensuring healthy lives, reliable energy and water supplies, ensuring education for all, achieving gender
equality, and providing access to justice. A few goals address the ecological dimension by conserving
the oceans and marine resources, protecting terrestrial ecosystems and biodiversity and combating
climate change. Finally, the text emphasizes economic growth and full employment and proposes
further innovation.

From the limitations of the SDGs to meaningful action

The SDGs suffer from at least three main weaknesses. Firstly, even if guided by the United Nations
Charter and other international declarations, they are not a mandatory treaty. Secondly, they are in-
consistent among themselves, since some goals on economic issues contradict others in the social or
environmental domains. Thirdly, they do not address the root causes of the present imbalances. This
is no surprise, however, as listing problems and goals is much easier than building a consensus on the
causes and the actions required to resolve them. The latter would generate profoundly contradicting
approaches, interests and world visions. Between smooth rhetoric while doing business as usual with
a bit of “greening” and the call for aradical upheaval in our economic, legal and social system lie deep
political divergences. Nevertheless, the SDGs present a globally agreed agenda on change and list the
major challenges of our century in an exhaustive and unique manner. They could, like other initiatives,
act as a catalyst for people and politics to pursue a better economic and social model.

The issue of sustainability is not new to HEIs. Many universities already have a range of declarations
and charters, as well as numerous sustainability departments, programmes and initiatives, and in re-
cent years have started to integrate sustainability criteria into campus life. The International Sus-
tainable Campus Network (ISCN) provides a global forum for colleges and universities to holistically
integrate sustainability into campus operations, research and teaching.?

The special responsibility of higher education institutions lies in the fact that they are preparing future
generations of scientists, managers, politicians, philosophers and artists who we will rely on to build
a more socially just world that does not destroy its

ecological livelihood. Sustainability in higher educa- « .
tion integrates a holistic approach based on human- The SDGs should be used as a unique

istic values that is pluralistic, transdisciplinary, eman- Opportunity to reinforce and intensify
cipatory and sensitive to the great challenges of our the sustainability dynamics in HEIs
time, and proposes a multi-perspective approach to worldwide.

ecological, economical and social dimensions. Sever-

al assessment tools exist to evaluate the implementation of sustainability in higher education institu-
tions.? However, in many HEls sustainability in the curricula and in research programmes is far from
being as prioritized as one might wish. The SDGs should be used as a unique opportunity to reinforce
and intensify sustainability dynamics in HEIs worldwide.

1  http:/www.international-sustainable-campus-network.org/
2 Assessing Sustainability and Social Responsibility in Higher Education Assessment Frameworks Explained. Pieternel Boer.
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By doing so, the process will also challenge the positioning of HEIs: will they continue to supply eco-
nomic competitiveness and growth (and be part of the problem), or will they build a new identity of
modern HEIs, more in tune with people and their problems and acknowledge their responsibility as
political and educational actors? The stakes are high, as the underlying assumptions and statements
of the SDGs (and of current public policies in general), such as for instance the almost immoveable
faith in scientific progress, technological innovation and growth, have to be questioned. HEIls should
push the analyses proposed by the SDGs radically further. Analysing, revealing, and communicating
the root causes of the problems and proposing tools to overcome them will help develop relevant, just
and feasible solutions.

Below, we briefly reflect on a few issues relevant to HEI actions.

On the case of eradicating poverty. In Goal 1 the SDGs seek “By 2030, to eradicate extreme poverty
for all people everywhere, currently measured as people living on less than $1.25 a day” (United Na-
tions, 2015: 15). $1.25 is a very low amount to cover basic needs, even in poor countries. In October
2015, a few days after the vote on the SDGs, the World Bank updated the international poverty line
to US $1.90 a day by underlining that “As differences in the cost of living across the world evolve, the
global poverty line has to be periodically updated to reflect these changes. [...] the real value of $1.90
in today’s prices is the same as $1.25 was in 2005” (World Bank, 2015). This made the SDG thresh-
old of $1.25 obsolete before the official start of the SDGs in January 2016. And how much will this
amount count for in 15 years?

The SDGs also aim to ensure “that all men and women, in particular the poor and the vulnerable, have
equal rights to economic resources, as well as access to basic services, ownership and control over
land and other forms of property, inheritance, natural resources, appropriate new technology and fi-
nancial services, including micro-finance” (United Nations, 2015: 15). Presently, the 85 richest people
in the world are as wealthy as the poorest half of the world, and the richest 10% of people® produce
half of the Earth’s climate-harming fossil-fuel emissions, while the poorest half contribute a mere
10%.* The basic barrier to effective action here is the SDGs not stating that the current economic
system is unable to fight poverty and hunger since it inherently produces them. At the end of the day,
there is no trickle down. Over-accumulation of wealth on the one side creates poverty on the other
side, and is broadly accountable for environmental degradation. The suggested “income growth of the
bottom 40 per cent of the population” (United Nations, 2015: 21) is impossible to achieve within the
proposed framework since “there is a distinct lack of focus on consumerism and inter-generational
responsibility in all the targets. In addition, the goals, targets and indicators concentrate more on
raising the bottom, in terms of income levels, rather than managing the top, where the problems of
high consumption at the cost to biocapacity are rife” (Karin and Gunawardena, 2015). Poverty is not
only the absence of money, it is a general living condition that affects all parts of daily life. This may
include hunger and malnutrition, diminished or poor physical health due to hunger and malnutrition
but also due to limited access to health services or bad working and housing conditions, mental health
and behavioural problems notably due to daily (survival) stress, exclusion and isolation, unrewarding

3 Remember the poor: “If you have sufficient food, decent clothes, live in a house or apartment, and have a reasonably reliable means of trans-
portation, you are among the top 15% of the world’s wealthy.” http:/irememberthepoor.org/3-2/

4  http:/www.theguardian.com/business/2014/jan/20/oxfam-85-richest-people-half-of-the-world, January 2014.
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and stressful work and loss of confidence in one’s own capacities, less access to education and high
rates of school drop-outs, less access to culture, and less participation in social life in general (civic and
democratic rights), etc.

Taking the case of health as an example, countless issues exist today. “The inverse association be-
tween socio-economic level and risk of disease is one of the most pervasive and enduring observa-
tions in public health” (Murali and Oyebode, 2004). What should a just health system look like? How
can a balance be achieved between psychological, physical and social wellbeing? To what extent do
the social and physical environments influence health? What progress is being made in hospitals?
Where do solidarity and compassion fit into health systems? Scientists, doctors, clinical and technical
staff, public authorities and non-profit associations all work to answer these questions, albeit with dif-
ferent approaches and not always on the basis of a shared understanding. At this juncture, in addition
to the classic collaboration methods, participatory health research could also be another relevant
approach. “For participatory health research, the primary underlying assumption is that participation

é¢ Action research (or participatory research or community built
research), by blending academic knowledge with local, traditional and
professional knowledge, is a powerful tool for finding practical and
practicable solutions.

on the part of those whose lives or work is the subject of the study fundamentally affects all aspects
of the research. The engagement of these people in the study is an end in itself and is the hallmark of
participatory health research, recognizing the value of each person’s contribution to the co-creation
of knowledge in a process that is not only practical, but also collaborative and empowering” (ICPHR,
2013). The goal of the International Collaboration for Participatory Health Research (ICPHR) is to “es-
tablish participatory health research as an integrated part of local, regional and national strategies to
meet the needs of disadvantaged communities by addressing issues of health inequality” (Ibid.). Un-
fortunately, the potential of this approach is currently greatly underestimated and remains underused,
despite the existence of some initiatives and projects. In general, participation as an important com-
ponent is now increasingly being recognized in the healthcare sector. Participation in health research
or training, however, is still weak. The promotion of strong partnerships between communities and
disadvantaged populations, higher education and other scientific institutions and policymakers would
contribute to promoting health equity and social justice.® It would also allow more attention to be
paid to the relationship between different public policy sectors in regard to their effects on health and
health inequalities.

5 See for instance the experiences of the Community-Campus Partnerships for Health (CCPH), https:/ccph.memberclicks.net/
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On the case of energy, technology and innovation

Our societies are highly dependent on technological devices of all kinds and on an unsustainably
high level of energy consumption. The SDGs’' demand in Goal 7 is to “Ensure access to affordable,
reliable, sustainable and modern energy for all”; in Goal 8 to “Achieve higher levels of economic pro-
ductivity through diversification, technological upgrading and innovation, including through a focus
on high-value-added and labour-intensive sectors”; and in Goal 9 to “Enhance scientific research, up-
grade the technological capabilities of industrial sectors in all countries, in particular developing coun-
tries, including, by 2030, encouraging innovation and substantially increasing the number of research
and development workers per 1 million people and public and private research and development
spending” (United Nations, 2015: 19-20). Many economists, industrial players and policymakers claim
that technical innovation will decouple growth from the use of raw materials and allow us to bypass
planetary boundaries. The final masterstroke of this discourse is the decoupling of growth from energy
use, based on the illusion of full-steam-ahead techno-scientific progress and of new energy sources
substituting exhausted ones. However, energy sources are almost never really substituted but rather
subjoined, and even if new ones might improve efficiency, this gain is often cancelled out by higher
consumption (rebound effect). Of the 3% average increase in GDP per capita during the post-war
boom, about 2% came from the increase in oil, coal and gas consumption, and only 1% from techni-
cal progress (Caminel et al., 2015). Thus, in view of the past and the present, energy remains the key
element, and energy saving (especially in highly industrialized countries) and renewable energies are
the main ways to respond to climate change and the natural limits of non-renewable energy sources.
Just to mention one out of many examples, Volteface is a joint research initiative of the University of
Lausanne and the leading Swiss electricity provider Romande Energie working on the social aspects of
an energy system based on renewable resources and energy saving.®

But the dominant technofix rationale still presents research and innovation as if they were homo-
geneous blocks, unquestionable in their direction and meaning. What research does society need?
Which fields should be prioritized? What kind of innovation, for whom, and with whom?

What kind of research, for instance, will be prioritized in Goal 2 on food security and agriculture?
Research for small-scale family farmers (who still provide most of our worldwide food production) or
research for large companies, securing important market share for them? How much of the already ex-
isting knowledge, be it scientific, professional, empirical or traditional will be called on to solve prob-
lems? Do ‘environmentally sound technologies’ mean GMOs or local farming techniques? All over the
globe, academics from HEls are working with groups of concerned people, such as farmers and their
organizations and civil society organizations, to build locally adapted solutions that provide a decent
life for farmers and their families by simultaneously protecting the environment from pollution, using
locally available renewable resources and delivering high value, tasty nutrition. The Centre for Agro-
ecology, Water and Resilience (CAWR) at Coventry University, for instance, is promoting “transdisci-
plinary research on the understanding and development of resilient food and water systems through-
out the world.” The Centre incorporates citizen-generated knowledge through the “participation of
farmers, water users and other citizens in transdisciplinary research, using holistic approaches which

6  http:/www.volteface.ch/
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cross many disciplinary boundaries”.” Action research (or participatory research or community built
research), by blending academic knowledge with local, traditional and professional knowledge, is a
powerful tool for finding practical and practicable solutions. But as a (no longer new) paradigm, ac-
tion research is still struggling to conquer university teaching and laboratories, although it can furnish
relevant approaches, methods and results in SDG core issues such as agriculture, environment, health,
urban and rural development, transportation, energy and social issues. Research open to society will
also contribute to breaking down barriers between academic disciplines, thus allowing for greater
interdisciplinarity.

Rethinking economic progress in the light of social and environmental needs

Schumacher argued back in 1973 in Small is beautiful - a study of economics as if people mattered that
the modern economy is unsustainable. He proposed a philosophical approach that appreciates both
human needs and an appropriate use of technology by accepting natural limitations (since we de-
pend on nature but nature does not depend on us) (Schumacher, 1973). Economic growth, measured
through the omnipresent and increasingly criticized indicator of GDP, is mainly an economic dogma
of the late twentieth century that shaped the construction of society after World War Il. It was about
rebuilding the economy and providing welfare for people. However, the idea became not only scle-
rotic, but even dangerous and counter-productive to providing a decent life for each human being. A
growing number of economists, ecologists, civil society organizations and local initiatives are crit-
icizing the unlimited growth ideology of the GDP, and are delivering evidence that due to limited
natural resources and the limited capacity of natural systems to recover, it will simply be impossible
to realize growth over the long term (Gadrey, 2011). Regrettably the SDGs remain on the surface of
the problem and are inextricably linked to the economic growth dogma. Scattered across different
sections, the claims of the text can be summarized by “We envisage a world in which every country
enjoys sustained, inclusive and sustainable economic growth...” (United Nations, 2015: 4). However,
we will not be able to reduce poverty and inequality without transforming current power relation-
ships between different societal and economic actors and between states. We cannot save nature
and people without stepping out of the growth dogma. As Jason Hickel, a US anthropologist, puts it
“All of this reflects an emerging awareness of the fact that something about our economic system has
gone terribly awry - that the mandatory pursuit of endless industrial growth is chewing through our
living planet, producing poverty at a rapid rate, and threatening the basis of our existence. Yet despite
this growing realization, the core of the SDG program for development and poverty reduction relies
precisely on the old model of industrial growth - ever-increasing levels of extraction, production, and
consumption. [...] Given the existing ratio between GDP growth and the income growth of the poor-
est, it will take 207 years to eliminate poverty with this strategy, and to get there, we will have to grow
the global economy by 175 times its present size. This is terrifying to contemplate” (Hickel, 2015).In
this context, it is also interesting to recall Pope Francis’ encyclical Laudato Si from June 2015. “The
lessons of the global financial crisis have not been assimilated, and we are learning all too slowly the
lessons of environmental deterioration. Some circles maintain that current economics and technology
will solve all environmental problems, and argue, in popular and non-technical terms, that the prob-

7  http:/www.coventry.ac.uk/research/areas-of-research/agroecology-water-resilience/
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lems of global hunger and poverty will be resolved simply by market growth... Yet by itself the market
cannot guarantee integral human development and social inclusion..., we are all too slow in developing
economic institutions and social initiatives which can give the poor regular access to basic resources.
We fail to see the deepest roots of our present failures, which have to do with the direction, goals,
meaning and social implications of technological and economic growth”?

Economic sciences occupy a special position here. The current crises owe a lot to an aging dominant
economic thought, rooted in three erroneous convictions. The first is to believe that the economy can
run independently of the social and environmental fact and can be approached as a science obeying
immutable ‘natural laws’ outside the social and environmental conditions it is applied in (forgetting or
denying that there is a structure-function relationship; that is to say, that the organization modes of a
society induce their operation). The second is to believe in the superiority of economics above all oth-
er social sciences and humanities in the political field. The third is to believe in the capacity of the ‘free
market’ to regulate its fluxes and to optimize the allocation of natural, financial and human resources
and profits. Hence the inability of economics to resolve current crises and, even worse, to avoid them.
It is thus urgent to re-inscribe economic thinking in its global, social and ecological context.

HEIls can intervene here on numerous levels: training students by opening up economic curricula to
the teaching and critical analysis of diverse and antagonistic economic approaches, while giving more
room to alternative theories, and by educating students in a human-oriented rather than a profit-ori-
ented economy; promoting in all disciplines an understanding of the interdependence between the
social, the environmental and the economic; producing theoretical and practical tools for actors initi-
ating social, technical and economic changes, often at a local level but increasingly also on a regional
and national level; developing a macro-economic theory for a highly sustainable society and a social
and ecological state; helping to progress from good practice to good policy (scaling up) by legitimizing
good practices and developing political processes to adopt them.

Together, dynamics of bottom-up changes due to multiple local initiatives that come out of their
niches, and dynamics of a profoundly reshaped socio-economic thinking should contribute to devel-
oping a common project of systemic change.

On indicators

“The success or failure of the Sustainable Development Goals will depend, to a great extent, on ef-
fective monitoring. Well crafted indicators and high quality data will give governments, businesses,
academia and civil society the information they need to target resources, policies, and programmes”
(Villiers, 2015). Indicators are critical for collective decision making, since beyond their technical as-
pect they can serve as tools for guiding and managing public action. They apply both upstream, to
legitimate policy objectives as part of the exercise to track evolution, and downstream to assess out-
comes. More broadly, they are part of the argumentation of all stakeholders to justify and explain their
analyses, advocacy and action.

8  Encyclical Laudato Si, from the Holy Father Francis on care for our common home, June 2015, p. 81.
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Over the last twenty years, through observation of the state of the world population, the debate on
(new) indicators of wealth has been vitalized and gradually institutionalized. Notable contributions to
this debate were made by both UNDP annual reports and the Millennium Development Goals, the
mobilization of numerous NGOs and social movements and the work of researchers and scientific
committees. Since the 2008 financial crisis, wealth indicators have gained even greater visibility and
importance in policy and budget debates. Scientists, alarmed by growing inequality in the richest
countries, point out that this is jeopardizing the proper functioning of the economy which, if the gap
widens any more and over a longer period, may lead to collapse of countries.

The central question about indicators remains: What are we measuring and how? Unfortunately, the
cognitive reference system of institutions (European, international, national) remains focused on eco-
nomic and financial indicators, above all the GDP, despite other indicators having emerged and having
found a certain place in the overall debate. The Gini Index and the Human Development Index (HDI)
have shown that a high GDP does not automatically mean fair distribution of wealth and welfare.
The ‘Better Life’ indicator, which was created by the OECD in 2003 as an interactive tool to measure
wellbeing, compares countries based on the importance given to different criteria of wellbeing. This
was a pioneering initiative in the dynamics of institutionalizing alternative indicators. But setting up
meaningful indicators needs a shared vision of what social and environmental wellbeing actually is.
Different countries today use different sets of indicators varying from one policy area to another, thus
complicating any comparison. Furthermore, the process of setting up indicators is almost as important
as the indicators themselves. Closed expert discussions or open democratic debates with citizens will
not produce the same result, neither in terms of indicators nor in terms of shared societal visions.

Conclusion: Transforming society at large

The growth of the consumer society is historically a very young phenomenon, having emerged just a
few generations ago. Today, facing its numerous cataclysmic consequences, we must collectively over-
come the ideological lock-in in “the secular religion of the advancing industrial societies” (Bell, 1972).
At the Earth Summit in Rio in 1992 it was agreed that we cannot continue with ‘business as usual’.
However, we are doing exactly that. For decades, NGOs, grass-roots and social movements, scientists
and policymakers have produced a wealth of knowledge on what should be changed and how. But
these changes are not being made. We even know where this inability to apply all this knowledge for
change comes from. The organizational forms of society we have built up over centuries are not easy
to change; those in positions of power are unwilling to relinquish their authority, the bulk of the world
population are (for different reasons) too busy with their own lives to engage for common purposes
and for the community, and our primary impetus of empathy, solidarity and cooperation is quickly
coated by suspicion, selfishness and opportunism. The SDGs once again reflect this tragedy of human
beings that questions our civilizing capacity.

Nevertheless, mobilizing all our forces, including higher education institutions, could help us to over-

come a situation that we should not take as a fait accompli. Moreover, instead of viewing the transi-
tion to a more just and safe world as a constraint, we can seize it as an opportunity that should bring
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benefits to all men and women, even if it requires the richest, who make up an important part of the
populations of industrialized nations, to renounce certain degrees of consumption and comfort. Politics
would need to return to its primary mission: guaranteeing justice and peace while guiding social and eco-
nomic action, geared towards universally applicable decisions and control mechanisms and regulating
the peaceful coexistence of people. “Their inability to fight the growing social divide combined with their
overuse of resources therefore shows that today’s high-income countries in their current shape can no
longer serve as role models for the developing world. In terms of sustainable development, all countries
are now developing countries. Thus, a new - more inclusive as well as sustainable - social and economic
model must be strived for in the future” (Kroll, 2015). SDGs are the opportunity for HEls to do more for
humanity, and for themselves. HEIs should firmly commit themselves to helping to achieve the SDGs
in their immediate environments and open up their territo-

ry on national and global levels. Numerous research units, é¢Instead of viewing the transition
consortia, scientific networks and HEIs from all over the to a more just and safe world as
world were pursuing research and educating students on a constraint, we can seize it as
SDG objectives long before these even existed. The ques- an opportunity that should bring
tion for HEIs is not so much whether they have expertise or  henefits to all men and women.
not, but rather whether this expertise and its further devel-

opment will be prioritized enough. Will university directorates inscribe the SDGs at the highest level and
give them enough space in the orientation of their educational and scientific programmes? Universities
should support a shared understanding with their students of the great challenges of the 215t century
through transversal, pluralistic, inter- and trans-disciplinary teaching. The SDGs also provide an opportu-
nity to reinvent and build on the humanist and emancipatory tradition of universities, to emphasize the
value and agency of human beings, to prefer critical thinking over acceptance of outdated dogmas, and
to promote research and education as political issues (in the best sense of the word), thereby contribut-
ing to building a fair worldwide community of emancipated citizens.
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Special Contribution

Higher Education in Contested Settings: the Global-Local
Challenge

Barbara Lethem Ibrahim

Political and economic upheavals ushered in the first 15 years of the new century. Whether from in-
ternational banking scandals, dislocations as older economies give way to information technology and
services, or the rise of identity politics and extremism, no country has been immune. But in parts of
the world with unrepresentative governments, the upheavals have been far more intense and costly.

Writers of the late 20" century could point to a hopeful ‘third wave’ of democracy that swept through
Eastern Europe and the former Soviet bloc countries (Huntington, 1992). But from the perspective of
2016, it appears that autocratic governance is fighting back hard, reclaiming Russia and several members
of the former Soviet Union. In the Middle East, what began as non-violent youthful protests to topple
ageing regimes have devolved into protracted and bloody civil wars in Libya, Syria and Yemen. Fighting
in Syria alone has produced millions of refugees desperate to reach safety, creating an immigration crisis
across Europe and in neighbouring Lebanon and Turkey. Other countries that successfully ousted dicta-
tors struggle with armed extremist groups and, in the case of Egypt, the return of the ‘deep state’.

What is the role of an increasingly globalized system of higher education in conflict settings? How
does the global versus local theme of the sixth GUNi report affect states undergoing painful transi-
tions? First we must note that most of the laudable case studies or recommendations highlighted in
this volume will have marginal relevance in situations of protracted or intense conflict. These may be
places where students and staff risk their lives just to reach university. Once there, they may find that
dissenting views and freedom of expression are banned, the early casualties of power struggles. Even
in relatively peaceful settings, police interference with campus life increases in places where old ruling
elites attempt to prevent democratic openings.! Thus, standard programmes for adding global per-
spectives to the curricula or sponsoring cross-border student exchanges will have minimal relevance
in contested settings like these.

In fact, introducing new forms of civic education in general can place students and staff in potential
peril. Shortly after the removal of Mubarak and his regime, a number of Egyptian universities liberal-
ized their policies for electing department chairs and student government. Courses were added that
linked the recent developments in the Arab region with other citizen movements around the world.
Graduates of those programmes in global studies or civic leadership were among the Egyptian youth
lauded for standing up to Mubarak’s regime in 2011. Five years later, however, large numbers find
themselves investigated or in prison for the most basic expressions of citizenship - through their jour-
nalism, peaceful demonstrations, or public education via an NGO or the internet.?

1 http:/www.al-fanarmedia.org/2014/02/egyptian-court-puts-police-back-on-campus/
2  http:/www.al-fanarmedia.org/2016/07/shielding-students-from-dictators/
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Troubled campuses

It is easy to say that these dire circumstances are faced by only a limited number of countries at a
given time. On the surface, things may appear more promising in some emerging market countries
where university education is attuned to serving labour market requirements. In those settings, the
strides made in improving educational outcomes have indeed been impressive. Yet the driving goals of
education remain tied to local market concerns, even if the content of curricula makes a nod to global
issues. And in many of those places - for example China or the wealthier countries of the Arab gulf -
severe restrictions are placed on academic freedom. Professors and students quickly learn the lexicon
of words that should not be invoked on their campuses, among them democracy, citizen rights, labour
rights, dissent and advocacy. Those may also be places where minority citizens do not have the same
rights to public education enjoyed by the majority ethnic or racial group.

If our commitment is to all those who are served by higher education around the world, we are com-
pelled to address the special circumstances in societies facing repression, difficult political transitions or
civil strife. To those we could also add university populations where the surrounding poverty means that
even once admitted to study, a decent university education is still out of reach. For all of these groups,
the global-local university debates that matter are less about whether HEls exist to serve market needs
or to instil global values - although this is a crucial theme for our times. For them the basic struggle is to
attain open societies that would provide opportunities for both learners and teachers to advance.

What is the appropriate response to these seemingly intractable places and their problems? If we
posit that bad governance is most often at the heart of repression in conflict-ridden societies, one
can argue that university governance in the global north - whether through arrogance or simply being
short-sighted - is what insulates university systems from these problems in wealthy, stable countries.
It prevents these institutions from opening up, for example, to accept refugees as scholarship students
or to organize study tours in post-conflict settings that raise awareness about the work necessary to
accomplish peace-building. Real opportunities are thus lost for reaching out to struggling HEls in trou-
bled and disadvantaged environments.

This GUNi volume presents a laudable array of arguments and practical suggestions for moving forward a
global agenda while remaining sensitive to local concerns. Most assume a relatively stable setting where
good higher education simply needs to be made better. For those places, it is indeed helpful to update
pedagogy, expose students to more diversity, and teach ‘global citizenship’. That will not, however, address
the great gap between these institutions and their counterparts in situations of transition or conflict. Thus,
one purpose of this chapter is to explore ways that privileged higher education institutions can become
responsive to the difficult places where students cannot learn and teachers cannot teach freely.

Drivers of change

The question about potential levers of change is a thorny one, because in many, if not most, con-
flict-riven settings, higher education itself is implicated as part of the system that props up ineffective
or authoritarian power structures. That means that multiple layers of university bureaucracy may be
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geared towards maintaining the status quo. Thus, as our starting place, it may be useful to step away
from university systems entirely for a moment. Instead, we examine the drivers of truly paradigmatic
societal change over the last decade. Might they point towards HEI strategies that could be brought to
bear in conflict settings? Arguably, two global forces are driving rapid change: the digital information
revolution and - perhaps related - the global emergence of seemingly spontaneous people’s move-
ments. For the latter, think of the ‘colour’ revolutions of Eastern Europe, Occupy Wall Street and its
spin-offs, the Arab spring uprisings, Iran’s 2009 Green Revolution and beyond. The surprising state of
US presidential politics in 2016 may be driven in part by this trend as well.

Both of these game-changing innovations challenge pre-existing modes of human interaction, with the
IT revolution now remaking forever the way we share information, alter opinions and produce value.
Much has been written about the impact this is having on classroom teaching and learning, employ-
ment, commerce and sociability.® The impact of mass people’s movements is less well documented or
understood. The phenomenon is newer and by its very nature is less amenable to measurement and
analysis (Langman, 2013). But an emerging hunch indicates that something important is happening
which empowers large numbers of people to actively and directly engage with their rulers/elites in
public spaces. In doing so they forgo older modalities such as the ballot box, the lobby group, political
parties or armed resistance. What the two phenomena have in common is the ability to rapidly create
vast lateral networks of people who share interests in working relatively independently towards the
same or parallel goals.

Both lack a central command apparatus, making them simultaneously resilient and vulnerable. Think
of Facebook and telephone messaging calling out tens of thousands of Egyptians to mobilize in the
January 25% protests. But a week later Mubarak was able to shut down the national grid of internet
and cell phones for days. When his regime fell, the young activists who orchestrated this non-violent
uprising were not organized enough to effectively put forward their vision for a new Egypt. They
lacked a coherent constituency when the tasks turned to elections and rebuilding institutions. Only
the military and Islamists (and to some extent remnants of the ancien regime) had the structures and
resources in place to dominate nation-building over subsequent years.

University response

So an important question is raised: are there ways our global project for universities could harness the
strengths and guard against weaknesses of both the IT revolution and 21t century social movements?
At a minimum, these are phenomena that offer new tools for HEls to engage more effectively across
borders, especially in conflict situations. Examining the nature and impact of information technologies
and emergent social movements could open up a more forceful response to the global issues that
GUNIi volume authors ask universities to take seriously - climate change, inequality, authoritarian vi-
olence in all its forms - and the underlying concern for accountable governance. While it is too early
for ready answers, the following are some suggestions for how that might proceed.

3  www.zurich.ibm.com/pdf/news/Konsbruck.pdf
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Beyond campus walls

4

1. Take seriously the hypothesis, currently under study, that immersion in new

information technologies, especially from an early age, is causing changes in
neural connection pathways in the brain and altering the ways we think and act
(Guy, 2013). Those lines of research and their philosophical underpinnings have
implications for almost all of the topics covered in the GUNi volume, and pose
meta-level questions about how teaching and learning may change in the future.
Both the pure brain research and its applied social implications need to be pur-
sued rigorously. That will essentially require cross-border collaboration among
neuroscientists, ethicists and educators.

. Undertake systematic efforts to understand the implications for civic engage-

ment of recent ‘people’s movements’, including triggering conditions and lon-
ger-term consequences. This is emerging as an important theoretical and applied
research area, where again, cross-border research teams will have important ad-
vantages (Sherrod et al., 2010). Beyond the empirical contributions to science,
there will be practical implications. In each local movement an active interna-
tional element is observable. Sharing tactical planning information, providing
moral and logistical support during non-violent struggles and sheltering public
intellectuals from subsequent official backlash are all ways in which global par-
ticipation is part of a local movement. While these are processes typically op-
posed by governments resisting change - and global civil society networks are
relatively vulnerable* - informal collaborative links are growing and need to be
better understood.

Youth are the demographic category most inspired by the new movements and
prepared to make global gestures of activism, moral or material support. They
understand that they will be the inheritors of the changes they bring to life.
Young bloggers in the Arab region, for example, lent their internet and phone
capacity to the Green Revolution in Iran when the government closed down
telephone and internet messaging in 2009. Three years later, an influx of young
people from many countries travelled to Egypt to experience the heady days
that followed Mubarak’s departure. They came to lend a hand beside young
Egyptians, via sit-ins, teaching, film-making and in a myriad of other ways. This
phenomena could be harnessed to enrich the ways we teach civic engagement
and encourage students to become active citizens. Can the currently sponta-
neous gestures be made into more effective, sustainable (and safe) learning op-
portunities for both sides of the encounter?

International Center for Not for Profit Law: http:/www.icnl.org/research/journal/voll14iss3/art1.html
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3. The largely non-violent people’s movements described above exist side by side
with insurgent violence and terrorism among political groups at levels not expe-
rienced in recent memory. What does it mean that both forms of ‘civic response’,
if you will, seem to be growing around the globe at the same historical moment?
A comparative analysis of the recruitment pools, modalities of action and evo-
lution of these two political forms would provide important information about
why more traditional avenues of citizen action appear to be failing (Schedler,
2006). We need a wholesale rethinking of what 21t century citizenship and civic
engagement entails before advising universities on how to implement their aca-
demic or community-based programmes.

Inside higher education

1. To become truly global, universities that are resource-rich and operate in rela-
tively open environments would need to acknowledge and act on a responsibili-
ty to their counterpart HEIs in poorer, more constrained places. At the moment,
the opposite is too often the case, when northern universities open satellite
campuses to compete with developing country institutions, or lower their ad-
mission and graduation standards to attract tuition from developing country
students. We should identify and promote positive models of north-south en-
gagement where they exist.

2. Many taken-for-granted features of higher education in developed settings are
underutilized or unknown elsewhere. And the reverse is also true. This reality
points to an ‘easy win’ through active programmes of HEI twinning in which in-
stitutional exchanges benefit both institutions. One important outcome would
be that local capacity is increased in troubled settings in such areas as shared
digitized library resources, improving classroom technologies, or adapting in-
ternships and service learning programmes to difficult settings.®

3. Students already utilize new media channels to seek information from a vast
array of sources. Universities can help to shape that around meaningful aca-
demic interaction among students and faculty in far-flung and diverse places.
In order to be productive, these exchanges need to build on the experiences of
Soleya and other organizations with sustained and meaningful youth dialogue
and guided reflection.® At little cost, and using models such as Soleya’s, univer-
sities could provide incentives for faculty to build video-conferencing and other
modalities of global contact and learning into their syllabi.

5 The John D. Gerhart Center at American University in Cairo recently convened a faculty group to modify service learning classroom procedures to
be suitable for very large class sizes and communities in conflict. www.aucegypt.edu/research/gerhart

6 http:/www.soliya.net/?q=why_we_do_it_vision_and_mission
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4. Other ideas include raising local resources for a ‘scholar rescue programme’

from conflict areas to enrich existing local faculty.” The overall impact would
be tremendous as well if every university in the global north were to house and
educate just a handful of qualified refugee students each year. Currently, Tur-
key is supporting almost 5,000 Syrian refugees to attend public universities in
the country. Funding to sustain these programmes could be raised locally from
businesses and individuals. When students of privilege are trained to reach out
to their networks by fundraising for a worthy cause, the results can be excep-
tional. They learn a new and useful skill, and donors may respond more readily
to youthful requests than to those coming from university development officers.

. Simplify the nuts and bolts of university programmes: actively encourage in-

ternational student exchanges by making it easier to transfer credits and meet
graduation requirements. Provide incentives for faculty to conduct research or
teaching projects with counterparts around the globe, especially in challenging
settings. The EU offers a model for faculty to collaborate in research teams in
adjacent developing countries by building those requirements into Tempus and
similar funding competitions.®

. Resources are a major barrier to reform in the majority of universities outside

the OECD countries. Thus, incentives for more contact, information sharing and
collaboration need to be built into global programmes. Global networks of civi-
cally engaged universities such as the Talloires Network could ask their member
presidents to launch a fund at each university for students and faculty to engage
globally with counterparts in addressing the ‘big issues’ of the day. Those efforts
will be strengthened when linked to the SDGs, multilateral networks and the
UN system. A simple start-up idea would be for mid-level university administra-
tors to transfer their expertise and gain cross-border experience in post-conflict
settings by helping to upgrade IT systems, establish alumni databases, and in-
ternship or career counselling programmes, etc.

. Evenin relatively closed, authoritarian systems, individual reformers and pockets

of excellence exist in HEIs and in governing bodies. Working with local counter-
parts, university leadership can seek them out relentlessly and find ways to build
programmes with them safely. One young professor at Cairo University helped
students to start a social service organization in Egypt that has remained youth-
run and has over 200,000 young volunteers working in diverse programmes.’
When it was under threat of closure from security agencies, his networks helped
the organization to survive and thrive. These examples abound, and could pro-
vide international service learning opportunities.

https:/www.scholarsatrisk.org/
http://ec.europa.eu/research/participants/docs/h2020-funding-guide/cross-cutting-issues/international-cooperation_en.htm
https:/en.wikipedia.org/wiki/Resala_Charity_Organization
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For all of the above suggestions, GUNi and its affiliated global networks have a
key role to play. In addition to disseminating this report widely, they may act as a
clearing-house for information, ideas and contacts to move the agenda forward.
We can envision a vibrant, interconnected web of faculty, administrators and
students working together on myriad such projects. These would serve the goal
of raising up all higher education around the globe.
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1.3. Education: Key to Reaching the

Sustainable Development Goals
Arab Hoballah, Garrette Clark, Khairoon Abbas

Abstract

The Sustainable Development Goals (SDGs) that came into effect in January 2016 address critical
global development challenges such as ending poverty, combating climate change and providing qual-
ity education for all by 2030. Building on the (previous) Millennium Development Goals, the 17 SDGs
aim to leave no one behind by stimulating needed action for humanity and the planet, with all coun-
tries playing a role.

Education underpins the SDGs and many experts are already talking about the ‘SDG Generation’
which is needed to make them a reality. This new generation must be equipped with the necessary
understanding, skills, competencies and knowledge to ensure their successful implementation, while
embracing a continuous improvement approach. SDG implementation requires increasing efficiencies
in tandem with radical transformations which will be achieved through innovation across institutional
levels. Education, both formal and informal, and in particular higher education and capacity-building,
are instrumental in defining success.

This article outlines the role of Higher Education (HE) systems and Institutions (HEIs) in implementing
the SDGs, given their ability to provide intellectual guidance, capacity strengthening and scientific
evidence to support policymaking. It also provides an overview of the SDGs, particularly those rel-
evant to education and sustainable consumption and production (SCP) and the role of education in
policymaking, specifically responding to SDG targets - matching national development needs with the
overall vision of the post-2015 development agenda.

Finally, recommendations for the future, highlighting the importance of countries learning from each
other by exchanging information on what works and what does not are offered. Existing or new knowl-
edge networks that support and facilitate this exchange between countries are proposed, as the role
of HEls is crucial in redefining the objectives of existing knowledge networks and creating new ones.
HEls are urged to mainstream sustainable development issues in curricula in an effort to produce sus-
tainable development leaders who can contribute to the 2030 Agenda for Sustainable Development.
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Demystifying the Sustainable Development Goals

“The new agenda is a promise by leaders to all people everywhere. It is an agenda for people, to end
poverty in all its forms - an agenda for the planet, our common home”.

Ban Ki-moon, former Secretary-General of the United Nations

What are the Sustainable Development Goals?

2015 was a decisive year for the future of the planet. In September 2015, the 193 members of the
United Nations (UN) General Assembly adopted the 2030 Agenda for Sustainable Development, which
includes the Global Goals, consisting of 17 Sustainable Development Goals (SDGs) with 169 targets,
operational from 1 January 2016. This bold and ambitious global agenda provides a new cosmovision
for human wellbeing and prosperity in areas of critical importance for humanity and the planet.

The SDGs address pressing global sustainable development challenges, ranging from ending poverty
and hunger to ensuring good health and wellbeing, and covering inclusive quality education, gender
equality, clean water and sanitation, affordable and clean energy, decent work and economic growth,
industry, innovation and infrastructure, reduced inequalities, sustainable cities and communities, sus-
tainable consumption and production (SCP), climate action, life below water, life on land and peace,
justice and strong institutions. What role will education and related institutions play?

THE GLOBAL GOALS

For Sustainable Development
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Figure 1: The Sustainable Development Goals
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The SDGs: building on the Millennium Development Goals

To better understand the SDGs, it is helpful to review their precursor, the historic Millennium Devel-
opment Goals (MDGs). These eight goals, which ended in 2015, ranged from halving extreme poverty
rates and stopping the spread of HIV/AIDS, to providing universal primary education and reducing
child mortality. They represented one of the first global visions for the planet’s future. Adopted in 2000
with uneven progress, they produced the first global anti-poverty movement and showed progress in
areas like improved access to water and increased primary school enrolment (UNDP, 2015). They built
the solid foundation for the continued commitment to finding a common vision for the planet’s future.

The MDG development process could have benefited from broader stakeholder engagement and from
addressing the systemic issues that define the development context, such as trends in (unsustainable)
consumption and production, poverty and gender (in)equality and in enhanced multi-stakeholder en-
gagement (Ford, 2015). While the MDGs did not mention human rights, address economic develop-
ment or engage all countries, these issues were addressed in the SDG development. The SDGs were
developed through an inclusive and transparent UN member state intergovernmental process and
focus on the underlying causes of poverty, providing a better balance among the three dimensions of
social, economic and environmental development (Nilsson and Costanza, 2015). The SDGs will finish
the job that the MDGs started - offering a new comprehension of human and life dynamics based on
addressing the global systemic nature of development.

The SDGs: key to addressing global challenges

The SDGs provide a global framework for government leaders to strategically develop relevant na-
tional policies that address global challenges. They are universally applicable to all UN Member States
and are interdependent. They recognize the overall objectives of eradicating poverty, changing unsus-
tainable patterns of consumption and production and promoting sustainable alternatives, and protect-
ing and managing the natural resource base (UN, 2012).

The SDGs are designed to address global societal and environmental issues, including the promotion
and adoption of more sustainable consumption and production (SCP) patterns. SCP helps achieve sus-
tainable development plans because it involves doing more and better in less resource-intensive ways.
SCP calls for the use of services and products which respond to basic needs and bring a better quality
of life, while minimizing the use of natural resources and the emission of waste over the lifecycle of
the service or product, so as not to jeopardize the needs of future generations (UNEP, 2010). It re-
quires societal changes in values and habits, e.g. systemic changes in the supply chain and promoting
behavioural changes among consumers.

The SDGs reinforce each other, as parallel themes run throughout. For example, in addition to SDG12,
which specifically highlights SCP, there are related elements of sustainable lifestyles and sustainable
food systems covered in other SDGs with similar themes. SCP seeks to enhance the sustainability of
production and rethink how best to meet the demands of a growing population. SCP is a crucial ele-
ment for sustainable development and for increasing the quality of life for all.
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Monitoring the SDGs through an indicator framework

A robust follow-up and review mechanism for the implementation of the SDGs calls for a solid frame-
work of indicators and statistical data to monitor progress, inform policy and ensure accountability.
This framework enables the SDGs to become a management tool that assists countries in identify-
ing needs, creating implementation strategies and allocating resources accordingly, and developing
a report card that measures progress towards sustainable development and ensures accountability in
achieving the SDGs (SDSN, 2015).

As an example, the suggested indicators for SCP-related targets, such as target 4.7 on ensuring all
learners acquire the knowledge and skills needed to promote sustainable development, include teach-
er training and teachers’ skills to deliver education for sustainable development (ESD), SCP main-
streamed into formal education, and the frequency of online searches for key words directly linked to
sustainable development and lifestyles. Target 12.8 on ensuring people everywhere have the relevant
information and awareness for sustainable development and lifestyles in harmony with nature has
some of the same indicators as target 4.7, in addition to measuring the number of countries imple-
menting the UN Guidelines for Consumer Protection, and the market share of goods and services
certified by independently verified sustainability labelling schemes.

Strengthening capacity-building at country level (e.g. on data collection and application) is instrumen-
tal in increasing the readiness for measuring the SDG indicators. While the world refines its efforts to
meet and monitor the SDGs, countries can start to identify available key data sources for measuring
progress and use existing work on statistics both nationally and internationally.

Education in the SDGs

Education is essential to achieving all the 17 SDGs, given its power to galvanize gains through-
out. The SDGs place significant emphasis on education, particularly through SDG4, the only
standalone goal on education. This goal, which aims to ensure inclusive and equitable quality
education and promote lifelong learning opportunities for all, has 10 targets tackling issues
such as ensuring that girls and boys complete free, equitable and quality primary and second-
ary education, eliminating gender disparities in education and ensuring all learners acquire the
knowledge and skills needed for sustainable development.

Education is a crosscutting topic, most notably included in these SDGs:
SDG3: Ensure healthy lives and promote wellbeing for all at all ages.

3.7: By 2030, ensure universal access to sexual and reproductive healthcare services, including
family planning, information and education, and the integration of reproductive health into
national strategies and programmes.

SDG12: Ensure sustainable consumption and production patterns.

12.8: By 2030, ensure that people everywhere have the relevant information and awareness
for sustainable development and lifestyles in harmony with nature.

SDG13: Take urgent action to combat climate change and its impacts.

13.3: Improve education, awareness-raising and human and institutional capacity on climate
change mitigation, adaptation, impact reduction and early warning.

88 <<


https://sustainabledevelopment.un.org/sdg3
https://sustainabledevelopment.un.org/sdg12
https://sustainabledevelopment.un.org/sdg13

GLOBAL UNIVERSITY

Higher Education forging a new SDG Generation

The importance of education in facilitating a shift towards sustainable development and in promoting
SCP patterns is long-standing and has been internationally articulated and reaffirmed through various
frameworks, including the UN’s decision to launch a Decade of Education for Sustainable Develop-
ment (DESD, 2005-2014). The SDGs acknowledge the significance of education in addressing global
challenges and have incorporated education into several goals, including SDGS3 on health, SDG12 on
SCP and SDG13 on climate change, plus standalone SDG4 on education. Education for Sustainable
Development (ESD), in particular, is an integral element of quality education and a vital enabler for
sustainable development.

The expectations of the SDGs are very high and experts are already talking about the ‘SDG Genera-
tion’ that is needed to make them a reality. This ‘SDG Generation’ - consisting of a wide range of social
groups and actors - needs to be mobilized to deliver on the goals as agents of change, together with
governments. It must be equipped with the necessary understanding, knowledge, skills and compe-
tencies, as well as strong partnerships, to be able to adequately implement the goals, while embrac-
ing a continuous improvement approach. In addition to global engagement around multi-stakeholder
partnerships, SDG implementation requires increasing efficiency in tandem with radical transforma-
tions achieved through innovation across institutional levels, including Higher Education (HE) systems
and institutions.

The urgent need for society to change its current pathway and move towards sustainable development
hinges on Higher Education Institutions (HEIs) as they can influence and guide future decision-makers
in all sectors. The SDGs are integrated and indivisible and generate huge gains for all, including HE
systems and institutions that can serve local and national governments by playing a proactive role
in ensuring the SDGs are included in local agendas, proposing changes to education and conducting
research and civic engagement with the local and global communities on sustainable development
issues.

Education policymaking for the Sustainable Development Goals

“HEls [...] have a responsibility to ensure that students are sensitized to [...] myriad development chal-
lenges, and that graduates are also equipped to create an informed and engaged citizenry - one that
promotes sustainable development...”

Professor Goolam Mohamedbhai, former President, Association of African Universities.

SDG targets and the role of policymakers

The SDGs were built on years of experience around the sustainable development agenda and are
consistent with relevant international commitments. Achieving the SDGs is a shared responsibility
and global partnership is crucial to ensure their successful implementation (UN, 2015). Achieving the
SDGs' 169 targets requires strong ownership of the SDGs, particularly at national levels. Fortunately,
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policymakers were actively involved in formulating the SDGs and planning for their implementation
while the SDGs were being negotiated, providing solid ownership and foundation for SDG implemen-
tation nationally (lISD, 2015).

Policymakers have been instrumental in supporting policy changes towards SCP, for example, through
the Marrakech Process (2003-2013), a global informal multi-stakeholder process on SCP policy pro-
motion and capacity-building which highlighted the important role of education and capacity-building
for SCP. UNEP, together with governments and donors including the European Union, Sweden and
Norway, helped support the establishment of regional SCP roundtables and national SCP policy ca-
pacity-building, all of which have strengthened the capacities of policymakers in the implementation
of SCP-relevant activities.

Building on the work of the Marrakech Process, the 2012 Rio+20 Conference validated a 10-Year
Framework of Programmes on SCP (10YFP) which supports the implementation of the SDGs by pro-
viding capacity-building, technical guidance and support for mainstreaming SCP into sustainable de-
velopment policies, among others (10YFP Board, 2014). The six 10YFP programmes focus on policy
areas and sectors closely tied to the SDGs and, within each, education and capacity building are par-
amount. In particular, the 10YFP Sustainable Lifestyles and Education Programme has the mission to
refine a vision for and foster the uptake of sustainable lifestyles in tandem with supporting SCP edu-
cation including research.? Many similar platforms at all levels are reinforcing the message.

Engaging education policymakers on SCP

The UNEP pilot project on advancing education for sustainable consumption (ESC) policy and imple-
mentation strategies was launched in collaboration with the Marrakech Task Force on ESC in Chile,
Indonesia and Tanzania (2011-2014). This project invited countries to review and analyse existing
national policy frameworks relevant to sustainable development and identify entry points to advance
ESC nationally. Multi-stakeholder national roundtables were held with policymakers and education
experts to develop best approaches and tools for ESC, which included the adaptation of UNEP’s Here
and Now! ESC Recommendations and Guidelines to national contexts, priorities and needs. The nation-
al guidelines and recommendations, which also consist of implementation strategies that define the
necessary steps to cement ESC in curricula, have been widely disseminated with ministries engaged
in education, SCP and sustainable development with the aim of stimulating national policy changes.

The role of Higher Education systems and Institutions in policy

Education, and Higher Education (HE) in particular, are vital components for policymaking. They must
maintain relevance, quality and excellence in their work if they are to make profound contributions to
society and effectively guide decision-makers (Kamba, 1991). HE systems and institutions can influ-
ence policy through their roles as: educators that provide knowledge; trainers that provide profession-
al training and produce highly qualified manpower required to meet the needs of governments and
others; researchers that produce data that informs policymakers; facilitators that contribute to regional
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development and international cooperation; and enablers that foster the intellectual, social develop-
ment and wellbeing of society (Seidel, 1991).

HE, specifically, prepares individuals to serve the needs of an adaptable, sustainable, knowledge-based
and highly competitive global economy across local, national and regional levels, particularly a green
economy, which results in improved human wellbeing and social equity, while significantly reducing
environmental risks and ecological scarcities (Taylor and Miroiu, 2002).

The work of HE systems and institutions translates into policy through:

»  Developing specialized knowledge: Together with stakeholders, HE systems and institutions
provide accurate research evidence, intelligence and analysis for policymakers, who use it to
develop national development policies (ACU, 2015). Researchers agree that “policy-oriented
research is more likely to be seen as ‘useful’ if it has clear action lines addressed to particular
role-players rather than consisting of theoretically rich but practically unresolved Socratic de-
liberations” (CHERI, 2010).

»  Producing new sustainable development leaders and skilled professionals and specialists:
Meeting the SDGs requires the specialized knowledge and expertise of skilled graduates who
are well-informed about sustainable development and how development challenges can be
addressed.

Capacity-building for SDG policy and planning

HEls are indispensable in turning sustainable development from concept into practice by building ca-
pacity for sustainable development planning and management. Countries, together with HEls and pol-
icymakers, should adapt the 2030 Agenda and SDGs to their own context and implement the goals “to
enhance the relevance of capacity-building and training programs” (Pinter and Huppe, 2014). While
organizations, including the United Nations, provide courses that focus on sustainable development
planning and the themes, tools and methodologies for integrating sustainable development issues into
specialized policy areas, a review of these courses reveals that very few of them (less than four per
cent of courses reviewed) focus directly on sustainable development policy and planning (Pinter and
Huppe, 2014).

HEls can address this challenge by providing capacity-building on sustainable development policy and

planning, which is fundamental to ensuring that policymakers have the necessary means to implement
both the global and country-specific provisions of the SDGs. Vigorous capacity-building efforts could
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involve developing “new targeted courses for government policymakers and other key stakehold-
ers for implementing and monitoring sustainable development strategies in response to articulated
needs” (Pinter and Huppe, 2014).

Most development projects and many SCP initiatives have capacity-building components. Finding
ways to capture and share experiences and resources, and integrate learning into formal and informal
education has great potential to contribute to the SDGs.

Higher education affecting policy changes

Education, particularly access to universal primary education, continues to attract international atten-
tion, from the World Declaration on Education for All (1990) and the Johannesburg Plan of Implemen-
tation (2002), which called for integrating sustainable development into formal education, to SDG4
on ensuring inclusive and equitable quality education and promoting lifelong learning opportunities.

In 2005, the UN Decade of Education for Sustainable Development (DESD) was launched to enhance
the role of education in promoting sustainable development. The DESD generated numerous success
stories that can be scaled up. Achieving SDG4 can be accomplished in conjunction with other interna-
tional frameworks, such as the Global Action Programme on Education for Sustainable Development
(ESD), which, as the follow up to the DESD, aims to generate and scale up actions in education to
accelerate sustainable development. The Higher Education Sustainability Initiative (HESI) is another
actor in achieving the SDGs, given its role in galvanizing commitments from HElIs to teach and encour-
age research on sustainable development. With a membership of more than 300 universities, HESI
provides HEls with a unique interface between education, science and policymaking by encouraging
research and teaching on sustainable development, greening campuses and supporting local sustain-
ability efforts.

The Global Universities Partnership on Environment and Sustainability (www.gupes.org) is
UNEP’s flagship programme on environmental education, engaging over 680 universities
worldwide. Launched in 2012, GUPES aims to increase the mainstreaming of environment and
sustainability practices and curricula into universities by supporting innovative approaches to
education. This includes the development of a Greening Universities Toolkit, which is geared
towards transforming universities into green and sustainable campuses, and forging regional
partnerships. GUPES provides a solid partnership for the SDGs and contributes to revitalizing
the global HE system, enabling it to address sustainable development challenges.

UNEP, as part of its core multi-stakeholder approach, consistently engages HEIls in policymaking-re-
lated activities that recognize the role and need for formal education and research. For example, the
UNEP Global Survey on Sustainable Lifestyles (GSSL) brought together HEls, research institutes and
regional centres to explore how young adults (aged 18-35) perceive and shape sustainable lifestyles.
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The findings of this research, which involved surveying 8,000 young adults in 20 countries, presented
in Visions for Change: Recommendations for Effective Policies on Sustainable Lifestyles, serve as a valuable
source of information on young people’s insights.

Visions for Change is addressed to policymakers to support the shift to sustainable lifestyles through
effective policies and communication and awareness-raising campaigns. Policymakers are provided
with clear-cut direction on how to educate and empower young adults on sustainable lifestyles, in-
spire new visions of progress and empower behavioural alternatives. The GSSL revealed that more
efforts are needed to create a holistic and pragmatic vision of what a sustainable society is and how it
can be translated at individual levels (UNEP, 2011). HEIs have a key role to play in defining this vision
and forging this shift towards sustainable development and lifestyles through generating, synthesiz-
ing and sharing knowledge. Higher education can further promote more sustainable ways of living by
developing and using SCP curricula and researching identified areas.

Recommendations for the future: making the SDGs a success
story

“These Goals are a blueprint for a better future. Now we must use the goals to transform the world.
We will do that through partnership and through commitment. We must leave no-one behind”.

Ban Ki-moon, Secretary-General of the United Nations

Opportunities for HEIs in the 2030 Agenda and the SDGs

Underscoring change, the role of HE systems and institutions is paramount. They could play the most
critical role in the implementation of the SDGs as they provide the intellectual guidance, capaci-
ty-building and strengthening and scientific evidence needed to support policymaking. Two essential
contributions from HE systems and institutions to the 2030 Agenda and the SDGs include:

»  Undertaking transversal reviews and refining curricula in all offered degrees (rather than creat-
ing new degrees). This exercise ensures the mainstreaming of sustainable development issues
across curricula. New degrees can be developed as new needs emerge.

» Including new values and practices for economic development that enhance social equity while
reducing environmental risks in both curricula and research. HEls must recognize their essen-
tial contribution in developing research and curricula based on this holistic, multidisciplinary
approach and be equipped to provide policymaking advice and citizenry information on how
to understand prosperity in an interdependent manner.

In today’s ever-changing digital world, learning takes place beyond the formal education system. In-
dividuals are increasingly turning to continuing education to gain knowledge and upgrade their skills.
SDG4, which emphasizes promoting lifelong learning opportunities for all, implies the adaptability
needed for HE systems and institutions particularly through continuing education, and tools such
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as Massive Open Online Courses (MOOCs) which can be very effective at reaching people globally.
(High-Level Policy Form, 2015).

High-level policy forums have called for equity, access and quality for online learning, while acknowl-
edging the need for governments to provide policies and funding opportunities, and for innovations
in HE.? Increasing and strengthening the use of online, open and continuing education ensures that
more students are learning more often, anywhere, at any time. Achieving SDG4 means we must use
all methods to reach out to all learners in different circumstances worldwide. This includes using
MOOCs, which enable individuals to learn from the best institutions, often for free, using online plat-
forms. HE systems and institutions must become more inclusive, open and accessible to all, making
sure that education also reaches those that cannot attend courses on campus.

Achieving these opportunities involves HE systems and institutions becoming proactive in building
stronger, beneficial partnerships with SDGs actors, such as governments, civil society, the media etc.
for maximum impact and results in moving this inclusive global sustainable development agenda for-
ward. There is a need to strengthen cooperation (e.g. North-South) to facilitate the exchange of infor-
mation and approaches between countries. Improving investments in ICT, particularly for HEIs in de-
veloping countries, is fundamental for ensuring learners and educators have access to the information
they need to educate, build capacities and facilitate knowledge sharing.

HEls and policy development supporting the SDGs

The implementation of the SDGs requires the development of new policies, or the retrofitting of existing
ones. And undeniably, evidence-based and informed policymaking will be the cornerstone of long-term
success. Policymaking should respond to SDG targets, matching national development needs with the
vision of the post-2015 development agenda. Countries learn effectively from each other, cooperating
in addressing similar challenges and exchanging information on what works and what does not. Existing
or new knowledge networks to support and facilitate this exchange between countries are needed and
HEls are central to redefining the objectives of existing knowledge networks and creating new ones.

Without strong HE systems and institutions, the SDGs will be a distant hope (ACU, 2015). O'Brien
(2011) argues that we can strengthen HE systems and institutions today so they can influence policy
by developing strategies that strengthen policymaker engagement, ensuring their involvement at the
onset of research, and by producing research with clear outcomes and guidance, visibly defining policy
implications and communicating findings in an accessible manner for policymakers to easily translate
into policy. HEIs must be prepared to showcase the relevance of their work, so everyone can see how
research translates into useful and sustainable impact (ACU, 2015). Policymakers should also create
an environment that is conducive to higher education research by recognizing the value of HEIls being
seen to influence policy. This creates mutual understanding and respect and can forge healthy rela-
tionships between HEIs and governments (O'Brien, 2011).
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There must be a demand from policymakers for knowledge and research, and HE systems and insti-
tutions must be ready to meet this demand by producing relevant knowledge and disseminating it to
various actors (Carden, 2009). SDG actors need to be well educated, informed and equipped with re-
search and capacity-building, as this can enable policy processes to be heightened, creating a greater
chance for research to make a positive contribution. It is therefore upon HE systems and institutions
to recognize how essential their contributions are to policymakers and wider society, and ensure that
their objectives and research activities are well communicated to SDG actors.

A call for action to HE systems and institutions

In this SDG era, HE systems and institutions must expand how they develop, gather and share knowl-
edge, research and information with the world, so that we can collectively explore new, sustainable
and innovative ways of moving towards sustainable development (van der Valk, 2015). In an effort to
become more inclusive, HE systems and institutions must identify ways to support and connect with
traditionally marginalized groups (ACU, 2015). Another challenge for HE systems and institutions lies
in incorporating the diverse demands of stakeholders into their own agendas while tackling local, re-
gional and global issues.

Undoubtedly, successful ownership and on-the-ground implementation of the SDGs rely on collective
action and robust networks and partnerships. HE systems and institutions can be the unifying plat-
form that disperses the required information and knowledge that can guide the policymaking needed
to place the world on a path towards sustainability.

HE systems and institutions are central in creating a more sustainable future, particularly through cur-
ricula development and with the rise of online, open and flexible learning that can forge a new SDG
Generation. They must rise and embrace sustainable development in their mandates and curricula
while engaging communities in sustainable development programmes. As educators and policymak-
ers, it is our duty to deliver a more sustainable world - for current and future generations - through
education.

Interesting case studies / examples

SDG 11: Why cities play an important role in achieving the SDGs

Half of humanity - 3.5 billion people - lives in cities today, and by 2050 this number will reach
6.5 billion people, with most urban expansion in the developing world. While cities, as hubs of
innovation, creativity and cultural development, drive economic growth, they are faced with
rising challenges that come with a growing population. Sustainable development cannot be
achieved without drastically transforming the way we live, build and manage urban areas.

Cities are central to achieving the SDGs because it is within cities that we achieve inclusive
economic growth, ensure equality and healthy lives. It is also in cities where individuals seek
opportunities for higher education and employment. That is why SDG 11 on making cities and
human settlements inclusive, safe, resilient and sustainable is instrumental, since achieving
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the targets of SDG 11 sets the stage for achieving other targets in the other SDGs e.g. SDG 4
on education. For example, achieving SDG 11 target 2 on providing access to safe, affordable,
accessible and sustainable transport systems for all, enables individuals to physically access
other key services in cities, such as education.

Sources: http:/unchronicle.un.org/article/goal-11-cities-will-play-important-role-achieving-sdgs/
https:/unchronicle.un.org/article/goal-11-cities-will-play-important-role-achieving-sdgs

SDG 11: Education for inclusive, safe, resilient and sustainable cities

The 2016 International Conference on Education as a Driver for the SDGs called for HEIs to
use every opportunity to provide information and knowledge for all citizens and become fa-
cilitators of change by creating forums where responsible citizenship can be developed. The
concept of ‘improving lives’ in urban areas should be integrated as a subject of discussion in
educational processes.

As archives of knowledge within urban areas, HEIs should recognize their important role of being
a credible ground where stakeholders can meet without apprehension and inhibition to deliber-
ate freely and fairly. Moreover, HEls are well positioned to extend beyond formal education by
using every opportunity possible to educate citizens to be responsible citizens in this SDG era.

Source: http:/www.ceeindia.org/esdg/Goal_11_-_Recommendations.PDF

Local leaders as SDG pioneers

The Local Network SDG Action Plan aims to spur action and inspire businesses around the
world to help advance the SDGs. This Action Plan engages the UN Global Compact’s Local
Networks in the development and execution of SDG implementation strategies and in linking
them with national plans of action.

The Local Networks are currently conducting SDG Kick-Start Workshops to engage the
13,000+ UN Global Compact participants, which comprise businesses, academic institutions,
civil society and cities, among others. These workshops aim to help identify local priorities and
opportunities related to the SDGs. The Action Plan also highlights individuals who are con-
tributing to sustainable development through its Local SDG Pioneers programme. This pro-
gramme honours business leaders and changemakers who are advancing, advocating for and
mobilizing action sustainable development in their country.

HEIls that want to become local leaders on a global stage to inspire transformational action on
SDGs should contact the UN Global Compact.

Sources: http:/www.sustainablebrands.com/news_and_views/leadership/sustainable_
brands/un_calling_local_business_leaders_changemakers_pioneer’

https:/www.unglobalcompact.org/what-is-gc/our-work/sustainable-development/glob-
al-goals-local-business/In-action-plan
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Integrating SDGs into national programmes

Many countries have started to integrate the 17 crosscutting SDGs and associated targets into
their national programmes. For example, Iran has introduced environmental education into
school curricula to increase environmental awareness. The success of these goals rests on lo-
calizing the SDGs as per the need and context of the countries and regions, and stakeholders,
including HEls, are urged to do so. We cannot undermine the role of agriculture when we talk
about food security and zero hunger, particularly since sustainable agriculture is closely tied to
health and other factors. Likewise, we cannot talk about ending poverty and gender inequality
without prioritizing development of rural areas, home to 3.5 billion people, many of whom are
living in extreme poverty.

Source: www.thedailystar.net/op-ed/linking-rural-development-sdgs-786703

The Sustainability Literacy Test

One way HEls can be sure they are producing sustainability literate graduates is through the
Sustainability Literacy Test - a tool that accesses knowledge in economic, social and environ-
mental responsibilities for HE students around the world studying at tertiary levels (Bachelors,
Masters, PhD). The content of the test, which is of international and regional relevance, is
directly related to the SDGs, focusing on sustainable development issues and trends. This Sus-
tainability Literacy Test enables hundreds of HEls around the world to enhance sustainability
literacy and provide a benchmark with statistics.

Source: http:/sulitest.org/en/the-sulitest-initiative.html
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Beyond 2015 - Raising the Visibility of
Higher Education and Development

Liam Roberts

Introduction

n mid-2013, with the Millennium Development Goals (MDGs) approaching their planned 2015

target date, the Association of Commonwealth Universities (ACU) posed a question: what role
will higher education have in any new, replacement development goals? Which led us, naturally,
to another question: how might we best be able to help?

The original MDG framework, of course, did not explicitly reference higher education (HE), ei-
ther as the subject of a development goal or as an explicit agent to address development goals.
As the new post-2015 development framework began to crystallise within the United Nations
(UN), led by a dedicated High Level Panel, we saw a key opportunity for higher education to raise
its collective voice regarding its developmental power and potential.

The ACU came to this discussion from a clear position: that higher education is exceptionally
well-placed to help address global challenges, in part through informing policy with research
evidence, through graduating generations of new leaders and skilled professionals and through
engaging diverse community stakeholders. But universities also need sufficient recognition of
their developmental role if they are to fulfil it meaningfully - both from governments respon-
sible for development policy (and higher education policy) and from a range of funding bodies
responsible for committing resources. The transition from the MDG era to an SDG era was thus

a critical moment for universities to make a strategic case as developmental agents.

Purpose of the Beyond 2015 campaign

To help make this case, the ACU convened a two-
year advocacy campaign to champion instances
of developmental good practice in HE and to
promote universities’ potential going forward.
The ‘Beyond 2015’ campaign ran from October
2013 to September 2015, primarily online but
also through workshops and events held in the
UK, Malawi, Pakistan and South Africa, among
others. The campaign was designed as a platform
for hundreds of voices from across and outside
the HE sector, each one speaking to how higher
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education has supported (and can further sup-
port) development processes in a global context.
We invited university leaders, students, academ-
ics, and representatives from NGOs, funders and
think tanks to contribute their views on higher
education’s real and potential social and develop-
mental impact. Though curated by the ACU, the
campaign’s message was ultimately driven by its
contributors.



Building the campaign

The Beyond 2015 campaign was modelled as a
global conversation within a broad thematic struc-
ture, based on a series of six ‘key questions’ about
what universities can and should be doing to con-
tribute to the broader development agenda:

1. Why does the Post-2015 agenda matter for
higher education?

2. How are universities already addressing lo-
cal, national and international issues?

3. How can universities prepare to respond to
the Post-2015 agenda?

4. What partnerships should universities es-
tablish to achieve their objectives?

5. How can universities champion their con-
tributions to wider society?

6. How relevant and realistic are the Post-
2015 goals likely to be?

Within this structure, we launched a call for ev-
idence, inviting submissions in a range of forms,
including articles, blog posts, videos, interviews
and podcasts. Regular email newsletters to sub-
scribers provided a synthesis of ideas and expe-
riences, highlighting both trends and specific ex-
amples that were emerging across the campaign’s
lifespan. Early trends that we identified helped
to inform the design of events and workshops,
which, in turn, furnished us with new evidence
and insights through informed discussion, which
we sought to capture and represent on the cam-
paign website as ‘postcard contributions’. In this
way, the campaign took on a cyclical nature, with
an evidence base that informed stakeholder dis-
cussion, and with stakeholder discussion contrib-
uting to the evidence base.

Findings from the campaign

Contributors to the campaign were clear: univer-
sities already dedicate a large portion of their re-
sources to addressing local, regional and interna-

tional issues, and have strong examples to share
to help inform future practice. One South African
contributor told us of research engaging with the
community to address and solve sanitation issues
in an informal settlement in the Stellenbosch re-
gion (Amollo, 2013). A network of leading Aus-
tralian universities also submitted a case study
on their progress in tackling malaria (McMahon,
2013), and another discussed the collective ap-
proaches developed by research centres towards
mitigating climate change (Siew, 2014).

While contributions like these make explicit the
developmental benefit of high-quality university
research, contributors also highlighted the need
for universities to better champion their social
impact to a wider audience. One contributor told
us about a national initiative to showcase the
relevance of university research to the general
public (Papakosta, 2014), and several contribu-
tions focused on how to measure the impact of
research on communities - a long-term task, but
a critical one in demonstrating the social utility of
good, engaged research outputs.

Themes for consideration

Over one hundred articles, essays and videos
were submitted in response to the campaign's six
key questions, providing a wealth of good prac-
tice and lessons for future action. This diversity of
voices is, of course, beneficial, and was a central
mission for the campaign - but it did require us
to consider carefully how to best (and most fairly)
extrapolate key findings and highlight trends.

Although the breadth of voices was one of the cam-
paign’s stand-out features, we also found it useful
to consider the overall focus of the contributions
through the lens of ‘big issues’ occupying the sec-
tor. That is to say, what are the challenges universi-
ties worldwide are grappling with, and how do they
intersect with developmental and social utility?
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- The process of engagement is
one such issue, partly as universities are under
ever more pressure to demonstrate the ‘value for
money’ of their public investment. Community
engagement models thus lend themselves well
to socioeconomic development (Oketch et al.,
2014). As examples, one contributor to the cam-
paign highlighted a Centre for Society-Universi-
ty Interface that had been established to bridge
the gap between the university and rural society,
with an emphasis on confidence-building for rural
girls (Mittal, 2013). Another contributor outlined
how environmentally-friendly farming practices
were being implemented in a small island state,
improving local livelihoods while also addressing
environmental challenges that are global in na-
ture (Lalljee, 2014).

- HEIls need to be able to ac-
commodate growing cohorts of skilled secondary
school-leavers in order to sustain and strengthen
high quality teaching and learning. In so doing,
universities will also ensure they are producing a
new generation of leaders and job creators that
are essential to economic development. One con-
tribution to the campaign in particular empha-
sized the need for HEls to strive for both acces-
sibility and quality (Grobler, 2013). Universities
also need to be fully inclusive in their approach,
ensuring that they involve traditionally margin-
alized groups - for example, by mainstreaming
disability in higher education (Olakulehin, 2013).

- HEls are expected to generate
highly-skilled workers and future employers. Em-
ployability, however, requires that graduates have
skills that are appropriate to market and labour
contexts - and socioeconomic contexts are, of
course, a key part of this. One of our contributors
underlined this through a submission on ‘curric-
ulum relevance’ and the linkages that can help to
inform socially-relevant design (Mohamedbhai,
2013). This is a principle that implies, but is not
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exclusive to, strong links with enterprise and in-
dustry.

- Increasing internationalization of the
higher education sector is a good thing (and a
challenge) for the sector itself. But it also plac-
es academics and students in a strong position
to share learning and experiences to help inform
policy to address transnational challenges. As an
example, one contributor told us how regional
research exchange programmes have enhanced
student and staff mobility, and have also helped
lead to the harmonization of curricula to address
common development objectives (Imbuga, 2014).

Lessons and messages

Informed by good practices emerging within
these ‘big issues’, we have drawn some key les-
sons from the campaign that we have since com-
municated to stakeholders and partners across
and outside the HE sector, including education
policymakers from across the Commonwealth
(Kirkland, 2016). These key lessons include:

»  High-quality, engaged university research in
developmentally strategic areas can inform
good policy, and can unearth solutions to
key problems across all SDG focus areas.

»  Access to quality higher education sys-
tems underpins economic growth, and
generates professional paths for skilled
graduates with strong leadership skills.

» Harmonization of education strategy
from primary to tertiary levels can ensure
sustainable paths for students and lay the
groundwork for accommodating growth
in enrolment at all education levels.

Funding programmes should recognize education
systems holistically, with an understanding of the
unique potential for the higher education sector
to support evidence-based policy. In dialogue



with national governments, universities can play
a constructive role in translating and applying the
knowledge they produce. Such knowledge can
help inform the design of national development
targets in ways that align with the international
goals established through the SDG framework.

Concurrently, a dedicated focus from nation-
al ministries and governments on strengthening
higher education systems - as well as champion-
ing the developmental role of higher education
with bilateral donors - comprises an essential
strategic component to meeting targets across
the SDG framework. In today’s global knowledge
economy, higher education serves as an ‘engine of
development’ now more than ever (Power, 2015).

Conclusion

Unlike in the MDGs, higher education is explic-
itly referenced in the SDG framework, though
only meaningfully in the context of advocating for
greater access to all levels of education, ‘including
university’. It was never the mission of the Beyond
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1.4. Juxtaposing Economic Progress with
Sustainability in Mind: Issues and Way

Forward for Universities
Dzulkifli Abdul Razak, Chang Da Wan, Morshidi Sirat

Abstract

The economic determinism hypothesis posits the role of universities in a knowledge-based economy
as the source of skilled human resources, technology and innovations. This societal institution is con-
strued as essential to economic progress by enhancing national competitiveness in the global econo-
my. Underlined by the neoliberal ideology, universities turned towards the corporate and new public
management models of efficiency, especially in terms of strategic direction of income generation;
students became products, academics were required to be entrepreneurial, research and develop-
ment activities were expected to lead to commercialization and income generation, and importantly,
businesses and industries became consumers of higher education for the sake of economic progress.
However.

Universities - arguably the most important societal institution - have a role in developing citizens who
are able to contribute politically, socially, culturally and economically to a just and progressive society.
Furthermore, universities are also entrusted to mould global citizens who can play a greater part in
ensuring that the Sustainable Development Goals (SDGs) can be met, and critical issues such as cli-
mate change, environmental degradation, international justice, sustainable development, intercultural
understanding, peace building and global equity and human rights are addressed.

The SDGs beginning in 2016 specify six common focal points instead of the usual 3Ps of people,
planet and prosperity. The three new areas are dignity, justice and partnership. While the first three
dimensions have been familiar to many in balancing the three aspects of socio-culture, ecology and
economy, the second three have not been well articulated.

In this paper, we juxtapose the concept of sustainability with that of economic progress and neoliber-
alism by suggesting a need to go ‘back to the basics’ of the founding purposes of education (Watson,
2013). What this entails includes the following goals: (i) to focus on educating the human person with
the ability to think critically, manage knowledge and solve problems, not just training human capital;
(ii) not to expect academics to multitask and be entrepreneurial, but instead provide the environment
to foster their talent to do what they are most capable of in terms of creating and disseminating
knowledge; (iii) to honour and appreciate long-standing academic cultures based on academic free-
dom and collegiality, not to govern and manage universities like corporate entities.
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The current predicament of universities

Universities are arguably the single most important societal institution that conserves, understands,
extends and passes on to the subsequent generations the intellectual, scientific and artistic heritage
of mankind (Collini, 2012). This institution has survived many changes throughout the history of soci-
eties, and the expected role and functions of a university have also evolved with the times. However,
as Collini (2012) succinctly puts it, in our current era universities across the world find themselves in a
paradoxical position. He continues, “never before in human history have universities been so numer-
ous or so important, yet never before have they suffered from such a disabling lack of confidence and
loss of identity”.

Today, universities are confronted with three major paradoxes. Firstly, universities receive more public
funding, but are more defensive about their standing as the single most important societal institution
of higher learning. Although austerity measures are a harsh reality in higher education around the
world (Kruss et al., 2015), many nations both developed and developing have been spending large
sums of public money on higher education and related activities such as research and development.
However, universities are facing unprecedented pressure to uphold their status as the largest concen-
tration of public intellectuals in society. Many questions have been raised about the universities’ con-
tribution to the socio-economic development of nations, and the extent of the ‘return on investment’
of public spending.

Secondly, the increase in student numbers at universities is unprecedented, but there is also unprece-
dented scepticism about the benefits of university education. The higher education systems in devel-
oped economies such as the UK, the USA and many European countries have shifted from an elite to
a mass and subsequently to a universal higher education system (Trow, 2000). Even developing coun-
tries, such as China, India and Malaysia, are currently in the mass higher education phase, and rapidly
growing into the universal phase. Yet, while the population has been increasing significantly, the value
of university education has begun to diminish. The discourse about the benefits of a university educa-
tion in developing a learned citizen in society has shifted towards the need to train and produce skilled
human capital for the economy as encapsulated in the famous Human Capital Theory (Becker, 1993).
However, in the process of this shift, the emphasis has drifted towards the measurable benefits, while
the intangible value of university education has been regarded with great scepticism.

Thirdly, universities are identified as engines of technological advancement and economic prosperity,
but are criticized for being self-indulgent, backward-looking and elitist. The economic transformation
from a labour-intensive economy to a knowledge-driven economy has highlighted the need for knowl-
edge production and technological advancement as essential ingredients for economic prosperity.
Although a university is not the only major producer of knowledge in an economy or society, a large
concentration of its activities focus on knowledge production and dissemination. However, with the
current reinterpretation of the notion of knowledge and economy, universities are being attacked as
‘ivory towers’ detached from the real world, and also criticized for having fixated on academic and dis-
ciplinary knowledge, as opposed to problem-focused, context-driven and interdisciplinary knowledge,
which is claimed to be useful for the knowledge economy (Gibbons et al., 1994; Nowotny et al., 2001).
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Lastly, in response to the globalization process, in which higher education systems worldwide face
similar challenges and are increasingly having to compete across national and regional borders, a sin-
gle model seems to dominate over others. The traditional understanding of a university, the principal
purpose of which is to advance science, research and education, is currently being challenged by a
variety of forces that require universities to adapt to changing conditions in society, for instance sim-
plistic reactions to market pressures, while preserving their core values (Hamburg Protocol, 2015).

Why are universities in such a predicament?

The economic determinism hypothesis

One of the ways to answer this question involves examining the economic determinism hypothesis.
The economic determinism hypothesis posits the role of universities in a knowledge-based economy
as the source of skilled human resources, technology and innovation necessary for economic devel-
opment (Hawkins et al., 2013). The economic discourse of a knowledge-based economy was also the
larger contextual development which encouraged the creation of the economic determinism hypothe-
sis of higher education. Universities, therefore, have become known as the producers, consumers and
disseminators of knowledge and graduates are the necessary human resource needed in the knowl-
edge-based economy. In a nutshell, universities are seen as the key drivers of a knowledge-based
economy and society through the ‘knowledge triangle’ of research, education and innovation (Hum-
burg et al., 2013).

Henceforth, universities cannot be left as ivory towers. Active participation and intervention by mod-
ern governments and policymakers are deemed necessary for ensuring the fulfilment of the economic
determinism hypothesis (Pillay, 2011). Particularly in many Asian and developing economies, govern-
ments assume the role of a ‘market-accelerationist state’ by active intervention to reduce inefficiency
in higher education, and to steer, create and facilitate university-industry-business cooperation (Mok,
2013).

Moreover, as a way to ensure universities fulfil their economic potential, economic approaches such
as neoliberalism, free-market fundamentalism and commercialization dictated the development of
these institutions (Bok, 2003; Giroux, 2014). In turn, this resulted in universities being run more like
corporate or business entities with the notions of efficiency and effectiveness of a profit-driven insti-
tution, with a shift away from a collegial institution that elected its own leaders, to either a corporate
governance model or public management model depending on the type of university.

Generating revenue has also become the mandate of universities. Conducting academic research may
not be sufficient, so institutions and their academics are pushed to commercialize the findings of their
research as a major form of income generation. The need to justify return on investment of research
funding has also shifted the emphasis from fundamental research to more applied research, in the be-
lief that a shorter period of time from research to developing a prototype is necessary and that applied
research has greater commercialization value.

>> 107



Significantly, universities are also put under immense pressure to restructure themselves in many
ways, notably in curriculum design, to produce students who are employable and able to promote
innovative creation, exploitation and implementation of knowledge as skilled human capital.

However, the knowledge-based economy is not without its peril. The concept of a knowledge-based
economy does not have a coherent definition or theoretical basis; instead, it is a widely-used but
rather vague concept (Smith, 2002). A knowledge-based economy is commonly defined as economy
“directly based on the production, distribution and use of knowledge and information” (OECD, 1996).
However, which civilization and economic phase in the history of mankind was not based on knowl-
edge and information?

More importantly, the discourse of a knowledge-based economy has brought about a paradox regard-
ing the centrality of learning to economic development (Guile, 2001). The emphasis on learning in
education and economic discourse, especially in the context of public policy, has been premised on a
one-sided and impoverished conceptualization of learning. Knowledge and skills are considered ‘com-
modities’ that can be possessed by individuals privately. Conversely, learning can be both a process of
acquiring knowledge and skills and a process of participating in communities of practice. The process
of participation underlines the embedded and situated context of learning (Cobb and Bowers, 1999;
Sfard, 1998). Thus, equating learning with only the acquisition of knowledge and skills has contributed
to the ‘credentialist’ phenomenon, and the emphasis on qualifications and credentials compounded by
a ‘slippery’ concept of a knowledge-based economy has further complicated the discourse of educa-
tion and economic development (Dore, 1997; Young, 1998).

In this regard, the Hamburg Protocol (2015) in its deliberation recalled that “[t]here is a broad and
desirable spectrum of diverse institutional types that depend on the social, economic, political and
regional environment. On the one hand, the university as an institution that impacts society; on the
other hand, the university as a place of individual education and as a public good”. It is also important
to remember that human development and scientific discovery are only possible when academic free-
dom encompassing the free movement not only of thoughts but also of people flourishes. In a univer-
sity that promotes autonomy at all levels, teaching and research must be co-determined by academia.
This “entails a commitment to take on social responsibility and ensure accountability through a con-
tinuous dialogue with society, business, and politics” (Hamburg Protocol, 2015). Thus, the economic
determinism hypothesis falls short in its claims at the expense of academic freedom and institutional
autonomy, which comprises legal, financial, organizational and academic autonomy.

Balancing economic progress and social needs

Despite the dominant influence of the economic determinism hypothesis in higher education, univer-
sities arguably remain the most important societal institution for conserving, understanding, extend-
ing and passing on the intellectual, scientific and artistic heritage to the next generation in a commu-
nity, society and nation. While universities have been expected to play a significant role in training
skilled human resources and creating and disseminating new knowledge in the form of technology and
innovation, they must also remain steadfast in their fundamental role and function as a societal insti-

108 <<



GLOBAL UNIVERSITY

tution. A university must stop viewing itself as a training centre of human capital for the economy. It
is insufficient to train university students only in the kind of skills and competencies needed for them
to find employment; rather, there is a crucial need to educate and prepare students to think critically,
manage knowledge and solve problems alongside disciplinary knowledge as a way to prepare them
for a rapidly-changing economy and society. A university therefore plays a bigger and more import-
ant role in developing citizens who are able to contribute intellectually, politically, socially, culturally
and economically to their community, society and nation. Universities should not only focus on the
knowledge-based economy, but also assume the essential role of developing a just and progressive
society. In addition, in a rapidly-changing world, universities must not lose sight of the crucial task they
have been entrusted with, which is to mould global citizens who can play a greater part in ensuring
the Sustainable Development Goals can be achieved. More importantly, universities need to prepare
global citizens who will rise to the challenge of tackling the many critical issues facing us, such as cli-
mate change, environmental degradation, international justice, sustainable development, intercultural
understanding, peace building, and global equity and human rights.

University leaders participating in the Hamburg Transnational University Leaders Council (Hamburg
Protocol, 2015) believe it is essential for the theoretical and ethical foundations of university educa-
tion to strike the right balance between the acquisition of knowledge and skills essential for cultivat-
ing personal development, meeting both the needs of business and industry, and providing benefits
for society. They also consider that, among other points, the relationship between individual research-
ers and their institutions and the relationship between universities and the state must be shaped in
such a way that academic freedom for research and teaching is continuously protected. Apart from
the need to revisit the academic culture of collegiality, universities must also make full use of their ac-
ademic freedom to pursue matters that are of importance to the community and society. As a societal
institution, universities must be proactive in addressing issues that are important to their respective
communities and societies by attempting to solve problems through research activities, as well as
sharing knowledge with local people. It is also imperative “to act in a spirit of cooperation, stimulating
the circulation of academic talent between all world regions and thus promoting the development of
knowledge-based societies in all parts of the world” (Hamburg Protocol, 2015) in striking the right
balance globally.

Furthermore, there is also a need for differentiation, diversity and flexibility in what we consider as
excellent. As outlined in the Hamburg Protocol (2015):

Expansion and mass higher education are calling for differentiation - in the sense of diversity - in many di-
mensions. There is no single way to follow, flexibility is needed. Research excellence is not the only feature
of high quality. Governments should also reward other features of quality. It is within the responsibility of
universities, [through their academics,] to respond to the needs of students and society -independently of
the underlying system -, and to articulate the quality of the different university missions beyond research.

As such, we argue that while striving for economic progress and addressing social needs are equally
vital roles for universities, it is possible to attain a balance of the two. Below we share some examples
of juxtaposing economic progress with sustainability:
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The Concept of Humaniversity

The idea of a Humaniversity is a response to the challenges facing the role of higher education in de-
veloping the whole person (Campbell, 2015; Dzulkifli, 2011; 2012; Wan et al., 2015b). It is a concept
grounded in a commitment to humanity, knowledge, moderation, and above all, wisdom. The ap-
proach of a Humaniversity is based on “a sense of humility and obligation and a genuine commitment
to human solidarity and multicultural recognition” (Campbell, 2015: 168). Importantly, the concept
of Humaniversity addresses the lack of a human dimension in higher education through the ethos of
‘materialistic’ and ‘me first’, and hence, argues the need to reclaim the role of humanity as being the
ultimate goal and beneficiary for sustainability and the good of humankind. As outlined by the authors
of this chapter in another paper (Wan et al., 2015b), the founding vision and mission of Alburkary
International University (2011-2013) was an attempt to ‘humanize’ university education by ensuring
that human dignity is safeguarded and kept intact. The main founding aim of this university was to pro-
duce human beings with the ‘soul’ of education nourished through student experience. Specifically,
the initial intention of the university was to educate and equip students from the ‘bottom billions’ with
knowledge, skills and abilities to bring about change in their respective communities, thus leading to
sustainable and inclusive societal development. As such, the Humaniversity Competency Framework
(Dzulkifli and Evangelos, 2014) has been designed to explore the critical dimensions of students in
understanding the dominant and potential roles of knowledge and civil society, and the framework
can draw a number of parallels with the global agenda of both the MDGs and SDGs.

Heliopolis University for sustainable development

Heliopolis University is the first non-profit private university in the Middle East and North African re-
gion to declare sustainable development as its overall guiding principle. This university was established
in Heliopolis, Egypt, in 2012 by SEKEM, an organization that advocates sustainable development. The
university has adopted the ‘Project Competence Degree’ that intertwines theory with business needs,
whereby students at this university follow an integrated curriculum of teaching, learning, research and
practice. Through this concept, students are developed to become social entrepreneurs who have the
knowledge, skills, capabilities and competencies to withstand future challenges through innovation,
collaboration and technology. The Core Programme of Heliopolis University integrates learning expe-
riences from four streams: (i) language, communication and enterprise; (ii) arts, culture, development
and innovation; (iii) social sciences; and (iv) nature and community, in which, in addition to focusing
on their area of choice, students also work on projects with partner companies using problem-solving
approaches to acquire new competencies and skills in a real-life context (Heliopolis University: http:/
www.hu.edu.eg/core-program/).

Universiti Sains Malaysia

Universiti Sains Malaysia was awarded the Accelerated Programme for Excellence (APEX) status in
2008 by the Malaysian Ministry of Higher Education with the overarching theme of Transforming High-
er Education for a Sustainable Tomorrow (Universiti Sains Malaysia, 2009). The university aspires to
become a world leader in championing sustainability and to be a sustainability-led university that
embraces the nexus of ecology-economy-society-culture. In addition, the concern for the ‘bottom
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billions’ - poor, disadvantaged and vulnerable groups - became the focus of the APEX initiative (Dzu-
Ikifli, 2009; Wan et al., 2015b).

The APEX status was a stark departure from the conventional way of becoming a world-class universi-
ty through the predetermined key performance indicators (KPIs) leading to global university rankings.
Instead, considerations were given to the immeasurable and intangible through the key intangible
performance indicators (KIPs) (Morshidi and Sarjit, 2010). For example, contributions to alleviating
poverty and social deprivation are acknowledged, recognized and weighted as having a successful
impact. A healthy campus concept to promote sustainability was introduced alongside courses and
modules towards mainstreaming education for sustainable development (Dzulkifli, Zakri, Zainal and
Koshy, 2010).

STREAM

STEM is a well-known acronym that needs no further introduction, it refers to science, technology,
engineering and mathematics. However, this is a mere utilitarian concept of preparing students to be
more relevant to workforce development and improving the competitiveness of the economy and it is
not broad enough to provide a meaningful knowledge base for students (Dzulkifli, 2015b; 2016). In-
stead, education must reawaken the ‘soul’, and should therefore expand into a more transdisciplinary
base from STEM to STREAM: a more balanced mix of the sciences and humanity, namely Science,
Technology, Religion (spirituality), Ethics, Arts and Management (governance). The broader base has
been neglected in higher education and economic plans and policies (Dzulkifli, 2015b; 2016; Wan et
al., 2015a), taking a toll on the type of education that is more in tandem with the demands of Edu-
cation for Sustainable Development (UNESCO, 2005). According to UNESCO, Education for Sustain-
able Development allows every human being to acquire the knowledge, skills, attitudes and values
necessary to shape a sustainable future. It includes key sustainable development issues in teaching
and learning, for example, climate change, disaster risk reduction, biodiversity, poverty reduction and
sustainable consumption. It requires far-reaching changes in the way education is often practised to-
day, and calls for participatory teaching and learning methods that motivate and empower learners to
change their behaviour and take action for sustainable development. In the same way, for the concept
of STREAM to be introduced into higher education would require changes to the existing curriculum
and approaches. A focus solely on disciplinary knowledge is insufficient; rather, there is a need to
consider broader approaches such as liberal arts education and whole person education in reawaken-
ing the ‘conscience’ and ‘soul’ in a balanced form of higher education (Dzulkifli, 2015a). In fact, in the
context of Education for Sustainable Development, in addition to competencies like critical thinking,
imagining future scenarios and making decisions in a collaborative way are also crucial. This approach
requires far-reaching changes in the way education is often practiced today (UNESCO, 2005).

Waqf

Wadf is not a new concept. It refers to a voluntary and irrevocable Islamic endowment which is man-
aged by an Islamic finance institution within the specified objective of disposition (Kahf, 2011; Nur Ra-
fidah and Abdul Razak, 2015). With the increased influence of neoliberalism and the commodification
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of higher education, waqgf has re-emerged as a viable alternative means of funding and financing high-
er education institutions. In Islamic history, waqgf has been the financing model for universities dating
back to the oldest surviving university of al-Qarawiyyin in Morocco. Other notable examples of waqf
and Islamic-based universities include the University of al-Azhar in Egypt, Fatih University in Turkey,
Fatoni University (formerly known as Yala Islamic University) in Thailand and the University of Muham-
madiyah in Indonesia (Nur Rafidah and Abdul Razak, 2015), and the Islamic endowment concept has
been key to the survival and sustainability of these institutions over decades and centuries without
relying on state funding. Although the concept of waqf is Islamic in principles, it can be emulated as
a legitimate and sustainable way for funding universities, shifting away from reliance on the state, as
well as the influence of neoliberalism, the commodification and marketization of higher education.

Conclusion

University is a gift from our ancestors. From the ancient universities in Taxila and the Academy in
Greece, to al-Qarawiyyin in Morocco, the medieval universities in Bologna, Paris and Oxford, and the
thousands of universities around the world today, this is an institution that the current generation has
inherited. Universities need to be ever mindful that they are custodians of an important institution
that conserves, understands, extends and passes on the intellectual, scientific and artistic heritage
of societies and humankind to the future generations (Collini, 2012). In so doing, the sanctity of the
institution must be fully appreciated in order to bring a balanced meaning to education as a sustain-
able public asset, despite the rapidly changing world. If the economic role of universities is to create
the impetus for economic progress through ideas and innovation, then the other side of the coin is
its societal role, for instance building a just and equitable society by creating or thinking of mecha-
nisms to redistribute wealth. In this modern world, paradoxically, university graduates are instituting
mechanisms to further widen the gaps and inequity in society, both at the national and global level.
The logic of neoliberalism is pure and simple; it is unsustainable at the national and global level, where
neoliberalism is inherently unbalancing in its tendency towards the idea of competitiveness as pri-
marily ‘winner takes all’. Thus, it is even more important to address the great challenges facing society
and the planet that put the neoliberal logic of economics in a very untenable state. Moving forward,
economic progress and prosperity must no longer be detrimental to the fundamental elements and
long-term sustainability of this institution and the societal mission embedded in it. In other words,
economic progress must remain within the confines of social needs so that, as Nelson Mandela once
said, “history will judge us by the difference we make”.
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1.5. The Strategic Positioning of Cities in 21
Century Challenges: the Civic University and
the City

John Goddard

Abstract

In the context of the ongoing globalization of the economy and society - a process in which higher
education is an active player -, questions are being asked in many circles about the contribution that
universities can make to the public good, not least in the places where they are located. More specifi-
cally, not only what is a particular university ‘good at’ in terms of the quality of its research and teach-
ing (as reflected in national and international league tables), but also what is it ‘good for’ in terms of its
active contribution to the wider society globally and locally.

The local dimension is particularly relevant when universities are directly or indirectly funded from
the public purse and where governments are accountable to their electorates via territorially-based
governance systems. Politicians might be heard to ask: ‘I have a university in my constituency or local
authority area but how does it actively contribute to the development of my area?’ A typical response
is that while the university is not formally bound to a particular area it can be a key link for that area
to the wider world, connecting the global and the local.

As key institutions in society, all universities have a 0 As kev instituti . iot 1
unique location (mostly in cities) and cannot avoid S Key Institutions in society, a

a relationship with the myriad of other institutions universities have a unique location

and communities that also inhabit that place, par- (mosjdy in .Cltle‘S) and Cann_Ot avoid a
ticularly others also involved in the production and relationship with the myriad of other

distribution of knowledge and public bodies like Institutions and communities that also
local authorities responsible for the place in the inhabit that place.
round and the wellbeing of its citizens.

Introduction: the global and the local

In the context of the ongoing globalization of the economy and society - a process in which higher
education is an active player -, questions are being asked in many circles about the contribution that
universities can make to the public good, not least in the places where they are located. More specifi-
cally, not only what is a particular university ‘good at’ in terms of the quality of its research and teach-
ing (as reflected in national and international league tables) but also what is it ‘good for’ in terms of its
active contribution to the wider society globally and locally.
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The local dimension is particularly relevant when universities are directly or indirectly funded from
the public purse and where governments are accountable to their electorates via territorially-based
governance systems. Politicians might be heard to ask: ‘I have a university in my constituency or local
authority area but how does it actively contribute to the development of my area?’ A typical response
is that while the university is not formally bound to a particular area it can be a key link for that area
to the wider world, connecting the global and the local.

This response chimes with a growing recognition of the link between globalization and localization.
As Grau points out: “Although communication is now global, location, proximity and uniqueness still
matter”. He quotes the distinguished urbanist Manuel Castells who notes that “the network society
diffuses selectively, working on the pre-existing sites, organizations and institutions which still make
most of the material environment of people’s lives. The social structure is global but most of human
experience is local, both in territorial and cultural terms” (Grau, 2015). As key institutions in society, all
universities have a unique location (mostly in cities) and cannot avoid a relationship with the myriad
of other institutions and communities that also inhabit that place, particularly others also involved in
the production and distribution of knowledge and public bodies like local authorities responsible for
the place in the round and the wellbeing of its citizens.

The university as an urban anchor institution

In promoting dialogue between universities and policymakers responsible for territorial development,
the notion of the university as an ‘anchor’ institution can be helpful. Anchor institutions might be char-
acterized as not just in the place but of the place.

Anchor institutions can be defined as: “Large locally-embedded institutions, typically non-govern-
mental public sector, cultural or other civic institutions that are of significant importance to the econ-
omy and the wider community life of the cities in which they are based. They generate positive exter-
nalities and relationships that can support or ‘anchor’ wider economic activity in the locality. Anchor
institutions do not have a democratic mandate and their primary missions do not involve regeneration
or local economic development. Nonetheless their scale, local rootedness and community links are
such that they can play a key role in local development and economic growth representing the ‘sticky
capital’ around which economic growth strategies can be built” (Goddard et. al., 2014).

In the case of universities, their main lo-
’ ((§ ili
cation, in comparison with private firms, They can therefore act as a source of stability

ic fixed within the current home loca- 1N local economies, buffering against the

tion. Notwithstanding possible expansion WOr'st effects of periodic downturns. They are
to other nearby or far away campuses, Particularly important as anchor institutions in
it is where they have sunk considerable weaker economies.

investment into buildings and there is

strong identification with place through the name of the institution. On past experience, universities
have generally been immune to institutional failure or sudden contractions in size. They can therefore
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act as a source of stability in local economies, buffering against the worst effects of periodic down-
turns. They are particularly important as anchor institutions in weaker economies.

Being anchored in a particular location does raise normative questions for the university about the
requirement for academic practice to be of relevance to the place in which academics live and work
as citizens. The former director of the LSE, Craig Calhoun, in a famous paper entitled ‘The University
and the Public Good’ makes an important point when he writes: “We treat our opportunities to do re-
search not as a public trust but as a reward for success in past studies. Rewards for research are deeply
tied up with the production of academic hierarchy and the relative standing of institutions” .

But, significantly, Calhoun goes on to say: “Public support for universities is based on the effort to
educate citizens in general, to share knowledge, to distribute it as widely as possible in accord with
publically articulated purposes” (Calhoun, 2006).

More recently in his treatise on ‘The Public Value of the Social Sciences’, John Brewer unpacks the
word ‘public’: “Use of the adjective ‘public’ not only implies fundamental questions about accountabil-
ity but also poses additional queries about to whom should we as social scientists feel accountable...
Public social science has both a research and teaching agenda and involves a commitment to promote
the public good through civic engagement” (Brewer, 2013).

Although neither of these authors are specifically writing about territorial issues or indeed all disci-
plines within the university, they are relevant to a narrative about the civic university and its relation
to the wider society, locally as well as globally. In relation to the local, much academic writing on
territorial development recognizes that we cannot only view the city as an economic engine or phys-
ical place - which it is - but also a node in a network of local and global social, cultural and political
interactions. Put more simply, the development of the city is about businesses that generate jobs, the
people who live there and the institutions of urban governance connecting these domains. The civic
university is therefore engaged with the city in the round.

The university and the development of the city in the round

How are universities actively contributing to place-making, innovation, economic and social develop-
ment?

Thomas Bender in his seminal 1988 book on the university and the city referred to campuses as
“semi-cloistered’ spaces in the midst of the city to meet the work and leisure needs of students and
academic communities” (Bender, 1988). In terms of place-making, the expansion of universities has
led to a demand for more space. In some cases, university sites have been dispersed all over a city, re-
ducing their impact. Science parks developed to accommodate businesses linked to universities have
often been established on the urban periphery. However, there has been recent and growing pressure
to open out university campuses to the city. Even science parks have been experiencing an urban turn
towards sites that are more mixed in function and integrated into the fabric of the city. In this trend
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universities have become involved in local regeneration projects and the development of initiatives
such as cultural quarters, science zones and media hubs.

€6We are moving from a linear
In terms of the contribution of universities to business innova-  model to a co-production model
jtion, thg UK innovatiop think 'Fank NESTA notes that .the way  which highlights the important
mrlovatlon takes place is changl.ng (Fig. 1). We. are [nO\{lng from role of users, service, open and
:a linear model to a co-prodE.lctlon model wh.|cr! h|gh||g.hts the social innovation.
important role of users, service, open and social innovation. Ac-
cording to the European Commission, open innovation can be defined as “A new paradigm based on a
Quadruple Helix Model, where government, industry, academia and civil participants work together to
co-create the future and drive structural changes far beyond the scope of what any one organization
or person could do alone. This model encompasses also user-oriented innovation models to take full
advantage of idea cross-fertilization leading to experimentation and prototyping in real world settings”.
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Figure 1 New Modes of Innovation (Source: NESTA)

This model refers to a wider range of knowledge inputs, additional entrepreneurs and different se-
lection mechanisms and ways of allocating capital and people to projects. NESTA suggests a range of
partners including local authorities, public service organizations (NHS, schools etc.), charities and
social enterprises and civic universities can be involved. This new reality for innovation gives even
greater salience to the role of personal contacts between a wide range of actors and agents, which
underscores the advantages of urban agglomeration. Students can be a key part of this mix. They can
act as knowledge transfer agents through work placements linked to their courses. If these students
are subsequently employed in the organization this will establish the social relations with their teach-
ers on which subsequent links can be built.

Turning to social development, universities cannot avoid the inequalities present in most large cities
where they are located, not least because of their likely impact on attracting students and staff from
elsewhere. They are also expected to recruit more students from disadvantaged backgrounds and this
can be done by working with schools within the city. Cities are also under fiscal stress and expected to

1 https://ec.europa.eu/digital-agenda/en/growth-jobs/open-innovation
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deliver more services in a joined up way to the local population. As NESTA suggest, social innovation
can be seen as one focus for university collaboration with the city.

The influential European Commission’s Board of European Policy Advisors (BEPA) has defined social in-
novation as: “Innovations that are social in both their ends and their means. Specifically, we define social
innovations as new ideas (products, services and models) that simultaneously meet social needs (more
effectively than alternatives) and create new social relationships or collaborations. They are innovations
that are not only good for society but also enhance society’s capacity to act. The process of social inter-
actions between individuals undertaken to reach certain outcomes is participative, involves a number of
actors and stakeholders who have a vested interest in solving a social problem” (BEPA, 2010).

Social innovation can embrace three perspectives:

1. A social demand perspective in terms of the needs of vulnerable groups tradi-
tionally not met by the market and where there is a strong role for social entre-
preneurs.

2. A societal challenge perspective through which societal problems are addressed
by means of new coalitions and where the boundaries between the economic
and social blur.

3. A systematic change perspective where social innovation is reshaping society
itself.

Social innovation implies extending the dominant model for university external collaboration from
the so called ‘triple helix’ of university, business and government to a ‘quadruple helix’ which em-
braces civil society. More specifically, to quote two recent reports for the European Commission:
“The Quadruple Helix, with its emphasis on broad cooperation in innovation, represents a shift to-
wards systemic, open and user-centric innovation policy. An era of linear, top-down, expert-driven
development, production and services is giving way to different forms and levels of coproduction with
consumers, customers and citizens” (Arnkill et al., 2010).

“The shift towards social innovation also implies that the dynamics of ICT-innovation have
changed. Innovation has shifted downstream and is becoming increasingly distributed; new stake-
holder groups are joining the party, and combinatorial innovation is becoming an important source
for rapid growth and commercial success. Continuous learning, exploration, co-creation, experi-
mentation, collaborative demand articulation, and user contexts are becoming critical sources of
knowledge for all actors in R&D & Innovation” (ISTAG, 2011).

According to Arnkill et.al., the quadruple helix model can have four variants depending on whether the
focus is on citizens, firms, the public service sector or simply the better commercialization of university
research by testing products and services with users:
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A triple helix model with users added on.
A firm-centred ‘living lab’ model.

A public-sector-centred ‘living lab’ model.
A citizen-centred model.

HoLhR

Although the role of digital technologies is central to the quadruple helix, this does not necessarily
mean that geography no longer matters. Indeed the city as a living lab for testing new ways of organiz-
ing the delivery of services in a sustainable and inclusive way, for example to an ageing population, is
influencing public policy all over Europe.

Part of the growing expectation of universities is that they will contribute to addressing the major chal-
lenges facing society. Such an approach characterizes the European Union’s Horizon 2020 programme,
designed to contribute to the Europe 2020 agenda of ‘smart

ftPart of the growing expectation sustainable and inclusive growth’. Many of the themes with-
of universities is that they will in the programme such as health, demographic change and

contribute to addressing the wellbeing; smart, green and integrated transport; and inclu-
major challenges facing society. sive, innovative and secure societies each have an explicit

or implicit territorial dimension.

Horizon 2020 also has a cross-cutting theme of ‘Science With and For Society’ which recognizes that
“betting on technology acceptance by way of good marketing is no longer a valid option ... Early and
continuous iterative engagement with society in research and innovation is key to innovation adequa-
cy and acceptability” (SWAFS, 2014)

With these points in mind the Commission has endorsed the concept of Responsible Research and
Innovation: “RRI is a process where all societal actors (researchers, citizens, policymakers, business)
work together during the whole R&l process in order to align R&l outcomes to the values, needs and
expectations of European society... There is a need for a new narrative drawing on a broad-based in-
novation strategy encompassing both technological and non-technological innovation at all levels of
European society, and with a stronger focus on the citizen and responsible and sustainable business
- aquadruple helix and place-based approach to science, research and innovation” (SWAFS, 2014).

These principles have been embodied in the Rome Declaration adopted by the European Council in
December 2014, which calls on public and private research and innovation performing organizations
to implement institutional changes that foster RRI by:

»  Reviewing their own procedures and practices in order to identify possible RRI barriers and
opportunities at organization level,

»  Creating experimental spaces to engage civil society actors in the research process as sources
of knowledge and partners in innovation;

»  Developing and implementing strategies and guidelines for the acknowledgment and promo-
tion of RRI;
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»  Adapting curricula and developing training to foster awareness, know-how, expertise and
competence in RRI;

» Including RRI criteria in the evaluation and assessment of research staff.

Tensioned themes

Developing a quadruple helix approach to science, research and innovation within the city is not with-
out both challenges and opportunities. This is inevitable. To once again refer to Thomas Bender: “I pro-
pose that we understand the university as semi-cloistered heterogeneity in the midst of uncloistered
heterogeneity (that is to say the city...). Because of this difference, relations between the two are neces-
sarily tense, and they cannot be assimilated into one another. To do so, either practically or conceptually,
is to empty each of its distinctive cultural meaning and falsify the sociology of each” (Bender, 1998).

In terms of physical development there may be tensions between the optimal strategy for the expan-
sion of the university estate in terms of location and function and with projects that have an urban
development or regeneration focus targeted at the needs of the city. This includes issues around stu-
dent housing.

Universities as institutions partly protected by public funding can be sources of ‘slack’ in metropolitan
innovation systems. By virtue of harbouring non-commercial activities that cannot be supported by
the local private sector, universities can potentially add to the adaptive capacity of the metropolitan
economy, particularly SMEs. But this potential is tensioned against the immediate opportunities of
working with the best companies regardless of location and the (low) level of absorptive capacity of
local businesses.

These specific tensions are underpinned by those between the external civic role of the university
and the internal processes within the university, which are heavily influenced by the higher educa-
tion policy environment within which it operates. Public universities are principally influenced by
national governments. A city may have several higher education institutions within its boundary but
no powers to develop a city- or region-wide higher education system to meet a range of local needs.
It could be said that this is because the work of a university is not bounded by any specific territory.
It operates within a national higher education system which does not have an explicit concern with
territorial development issues. Because higher education is now a global business, a key driver for
many universities is position in national and international league tables. These are heavily weighted
in favour of recognition for research with its very straightforward metrics of citations and pay little
regard to contributions to civil society where the metrics are much more complex.

Whilst city interests might expect a corporate response from the university, this does not recognize
that the traditional university is a loosely-coupled organization composed of disciplinary-based units
driven by higher education metrics and with only limited horizontal or vertical coordination. In such
universities, responding to external needs is easier at the level of the academic unit than the entire
university.
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As the Director of the Royal Society of Arts in the UK, Matthew Taylor has commented in his blog:
“Local public agencies (like councils) often find the authority structure of universities opaque and
diffuse; this is a barrier to collaboration. While the relative autonomy of faculty from the university
administration is a virtue, and the tendency of academics to view the hierarchy of their discipline as
more important than the hierarchy of university leadership is inevitable, it still leaves the problem for
universities of how - as institutions - to mobilize to meet shared challenges and pursue overarching
objectives”.

Addressing the ‘shared challenges’ to which Taylor refers requires an institutional response from a
wide range of disciplines and strong institutional leadership. This raises questions around the business
models of the university.

Business models of the university

One well-established model is that of the entrepreneurial university model outlined by the American
sociologist Robert Burton Clark in 1998. This was designed to help the traditional university become a
more corporate and outward-facing institution, hence its subtitle ‘organizational pathways to institu-
tional transformation.’ His model consists of a strengthened steering core (or what we would now call
an executive board), an enhanced developmental periphery (composed of intermediate organizations
like science parks and centres for continuing professional development), a diversified funding base (re-
ducing dependence on state funding) and a stimulated and more entrepreneurial academic heartland.
It is this model that underpins the triple helix framework extolled by Henry Etzkovitz of universities,
business and the state and now adopted by governments across the world.

However, the shortcomings of this model are increasingly being recognized not least for its focus on
research in science and technology and links to business. It neglects teaching except in the field of
student entrepreneurship, the role of humanities and social sciences, place-based communities and
civil society more generally. We have suggested an alternative model of the civic university which is
best introduced by defining first a non-civic university (Goddard et al. 2016) (Figure 2).
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Figure 2: The ‘un-civic’ university (Source: Goddard, Hazelkorn, Kempton and Vallance, 2016)

Such a university maintains a strict separation of its teaching and research, with research performance
judged by academic publications in peer-reviewed journals and teaching judged by student satisfac-
tion scores. Third mission activities are only seen as ‘core’ where there are hard funding targets at-
tached. Activities outside the core areas of focus are not enabled through incentives and other kinds
of support, so are often seen as ‘below the radar’ of management. The outcome of this is that the
results of this work are not absorbed back into the teaching or research taking place in the university
and impacts are not tracked or measured.

SINIETY

Figure 3: The Civic University (Source: Goddard, Hazelkorn, Kempton and Vallance, 2016)
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In contrast, the civic university integrates teaching, research and engagement with the outside world
so that each enhances the other (Figure 3). Research has socio-economic impact designed in from
the start and teaching has a strong community involvement with the long term objective of widening
participation in higher education. Most importantly there is a soft, flexible boundary between the
institution and society.

To turn this into a practical way in which institutional leaders and mangers can appraise their own
organizations we have identified seven dimensions of the civic university. These are:

1. It is actively engaged with the wider world as well as the local community of the
place in which it is located.

2. It takes a holistic approach to engagement, seeing it as institution-wide activity
and not confined to specific individuals or teams.

3. It has a strong sense of place - it recognizes the extent to which its location helps
to form its unique identity as an institution.

4. It has a sense of purpose - understanding not just what it is good at, but what it
is good for.

5. It is willing to invest in order to have impact beyond the academy.
6. It is transparent and accountable to its stakeholders and the wider public.

7. It uses innovative methodologies such as social media and team building in its
engagement activities with the world at large.

We recognize that universities are on a journey of institutional transformation and may position them-
selves at different points along a spectrum against each of these dimensions, from embryonic to fully
embedded in the customs and practices of the institution. In an international comparative study on
the leadership and management of aspiring civic universities we are using this framework as a means
of developing a shared understanding between the participating institutions of the challenges they
may be confronting on this journey and how these might be overcome. (The participating universities
are Newcastle and UCL in the UK; Amsterdam and Groningen in the Netherlands; Aalto and Tampere
in Finland and Trinity College Dublin and Dublin Institute of Technology in Ireland).
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Linking the university to the city and the city to the university

Realizing the potential of the civic university will not only depend on what the university does, but
also on the capacity of its city partners in the public and private sector. In a review of university
partnerships with their regions that we undertook for the European Commission, we developed a
framework to characterize the connected region (European Commission, 2011). The review sought to
identify how best to mobilize universities in support of regional development. Significantly, most of
the regions we reviewed had city-based universities at their core.

As in the case of the civic university, it is best to start by #€Realizing the potential of the civic
characterizing the disconnected region. In terms of high- university will not only depend on
er education, universities were seen as ‘in’ the region but \what the university does but also on
not ‘of’ the region. Their policies and practices discour-  the capacity of its city partners in

age engagement with a focus on rewards for academic  thHe public and private sector.
research and teaching. In terms of the public sector there

was a lack of coherence between national and regional/local policies, a lack of political leadership and
a lack of a shared voice and vision at city region level. In the case of the private sector, there was no
coordination or representative voice with which universities could engage; firms were motivated by
narrow self-interest and short-term goals and with low demand or absorptive capacity for innovation.
Lastly, in terms of the mechanisms for connecting Higher Education to the development of the city
and region, there were no ‘boundary spanning’ people; relations with universities focused on supply
side, transactional links; ineffective or non-existent partnerships; a lack of a shared understanding
about the challenges; and last but not least, entrepreneurs were ‘locked out’ of regional planning.

By way of contrast, in the connected city region the university is generating intellectual and human
capital assets for the city region. The public sector is developing coherent policies that link territorial
development to innovation and higher education and the private sector is investing in people and
ideas that will create growth.
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Figure 4: The Disconnected City Region (Source: EC, 2011)
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Figure 5: The Connected City Region (Source: EC, 2011)

Conclusion

Across the world universities are increasingly being expected to be active contributors to city de-
velopment - in place making, in business innovation and in economic and social development in the
round. With society increasingly facing complex challenges (for example ageing and climate change)
which have both local and global dimensions, the role of universities in addressing these problems
must come to the fore. To meet these demands universities will need to work in new ways. Frame-
works and methodologies such as the ‘quadruple helix’, social innovation, living laboratories and city
futures are just some emerging tools for the new forms of multi-disciplinary and trans-partner working
that can help.

€¢The civic university should be characterized by its ability to integrate its
teaching, research and engagement with the outside world in such a way that
each enhances the other without diminishing their quality.

Developing a quadruple helix approach to science, research and innovation within the city will not be
easy. There will be tensions between the external civic role of the university and its internal processes,
with the latter being heavily influenced by the higher education policy environment in which it operates,
one which in many countries is quite detached from other policy areas, not least those relating to city
and regional development. Addressing societal challenges requires an institutional response from a wide
range of disciplines and clear institutional leadership. This raises questions about the business models of
the university. A new set of models may therefore be needed, of which the ‘civic’ university is one.
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The civic university should be characterized by its ability to integrate its teaching, research and en-
gagement with the outside world in such a way that each enhances the other without diminishing
their quality. Civic research will have socio-economic impact designed in from the start and teaching
will have a strong community involvement with the long term objective of widening the participation
in higher education of disadvantaged groups and producing civic-minded graduates. Most impor-
tantly, taken together this will require a soft, flexible boundary between the institution and society.

Nevertheless, realizing the potential of the civic university will not only depend on what the university
does, but also on the capacity of its city partners. Where there is weak city leadership, ineffective
partnerships and lack of a shared vision, the university may need to take a leadership role and over
the long term help other public and private institutions in the city and beyond to build their capacity
to absorb knowledge generated within the academy, to co-produce knowledge and articulate knowl-
edge demands. Or to put it another way, to both anchor the university in the city and the city in the
university.
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The UNESCO Global Network of
Learning Cities. Building sustainable

learning cities
Raul Valdés, Yan Fan

Since 2008, half of the world’s population lives
in urban areas and the other half is increasingly
depending on cities for economic, social, cultur-
al and political progress. It is expected that by
2050, 70% of the world’s population will live in
cities. Despite generating enormous economic
outputs and immense breakthroughs in culture
and science, urbanization is, however, often
linked with environmental degradation, unem-
ployment, excessive consumption of resourc-
es, violence and social transformations that
create inequalities. As cities expand, municipal
governments are under increasing pressure to
find solutions to such challenges. In response, a
growing number of cities are developing inno-
vative strategies that allow citizens of all ages
to learn new skills and competencies through-
out life, thereby transforming their cities into
‘learning cities’.

In 2013, the UNESCO Institute for Lifelong
Learning (UIL), a centre of excellence in this
field, established the UNESCO Global Network
of Learning Cities (GNLC). The UNESCO GNLC
aims to become the first ever global network to
mobilize cities to improve their learning facilities
and help them use their resources more effec-
tively in every sector. The goal of the project is
to enrich human potential, promote equality and
social justice, maintain social cohesion, and cre-
ate sustainable prosperity, which requires the
UNESCO Global Network of Learning Cities to
take the lead in the following actions:
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»  Facilitating and disseminating research
on the enrichment of the concept of the
learning city;

»  Developing tools and instruments for
building learning cities;

»  Serving as a clearing house for successful
practices in establishing learning cities;

»  Developing and providing capacity-de-
velopment programmes for members
and partners;

»  Promoting policy dialogue and peer
learning among member cities; and

»  Advocating the importance of lifelong
learning for all as an organizing principle
for education policy and promoting pol-
icy reforms that support the building of
learning cities.

To facilitate this process, together with the Min-
istry of Education of China and Beijing Municipal
Government, UNESCO co-organized the first In-
ternational Conference on Learning Cities (ICLC)
in Beijing in October 2013. The participants of
the conference adopted two key documents:
The Beijing Declaration on Building Learning
Cities and the Key Features of Learning Cities.
The first document defines a learning city as: a
city, town, village or community that effective-
ly (1) mobilizes its resources in every sector to
promote inclusive learning from basic to high-
er education; (2) revitalizes learning in families
and communities; (3) facilitates learning for and
in the workplace; (4) extends the use of modern



learning technologies; (5) enhances quality and
excellence in learning; and (6) fosters a culture of
learning throughout life. In doing so, it will create
and reinforce individual empowerment and so-
cial cohesion, economic and cultural prosperity
and sustainable development.

In fulfilling the mandate of the network, the UNE-
SCO GNLC secretariat has published a collection
of case studies of learning cities entitled Unlock-
ing the Potential of Urban Communities: Case Stud-
ies of Twelve Learning Cities. This volume showcas-
es successful practices in building learning cities
in all five UNESCO regions. The showcased cities
share their motivations for building learning cit-
ies, their vision, their legislative frameworks and
their implementation approaches. In addition,
the report draws on insights emerging from the
case studies collected and provides guidelines
for building learning cities. The guidelines con-
tain a set of actionable recommendations that
can be referred to at every stage of the process
of becoming a learning city.

Two years after the establishment of the UNES-
CO GNLC, participants from 95 countries gath-
ered in Mexico City for the second Internation-
al Conference on Learning Cities in September
2015, to celebrate the progress that had been
made in promoting lifelong learning in cities
across the world since the first conference and
to discuss strategic directions for sustainable

learning cities. The conference gave participants
an opportunity to discuss ideas, share experi-
ences and build synergies.

As a milestone, the conference witnessed the
UNESCO Global Network of Learning Cities of-
ficially open up to membership. One month after
the conference in Mexico, the secretariat of the
UNESCO GNLC started receiving the first mem-
bership application forms. Since then, the net-
work has continued to grow at enormous speed,
with dozens of cities from all five UNESCO re-
gions eager to become part of the initiative ev-
ery single month.

During the past month, UNESCO GNLC launched
the biennial UNESCO Learning City Award 2017
to recognize and reward outstanding efforts de-
voted to developing learning cities in communi-
ties around the world. It will be awarded to cities
that, by putting in place the building blocks of
a learning city, have achieved exceptional prog-
ress in promoting lifelong learning.

The increased number of learning cities all over
the world exemplifies how lifelong learning is
tackling current social, economic and environ-
mental challenges. The UNESCO Global Net-
work of Learning Cities will continue supporting
the practice of lifelong learning at the local level,
by promoting the creation of inclusive, sustain-
able, creative and entrepreneurial societies.
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An Entrepreneurial Learning City.

Three cases
Raul Valdés, Yan Fan

Case 1: Swansea — United King-
dom. An entrepreneurial learn-
ing city

Aiming to become ‘a confident, ambitious and
connected European city region, recognized in-
ternationally for [its] emerging knowledge and
innovation economy’ by 2030, the Swansea Bay
City Region Board is working hand in hand with
the universities and research institutes in the re-
gion, and exploring how, by embedding entre-
preneurial skills into lifelong learning through
higher education, it can create innovation, im-
prove the regional economy, and narrow the
economic, education and skills gaps between
deprived and affluent areas.

Facing the challenges of an underperforming
economy and a high youth unemployment rate,
the Swansea Bay City Region adopted a collabo-
rative approach to learning based on a partner-
ship with the higher education system and other
sectors to develop entrepreneurial skills and at-
titudes to meet the identified challenges.

In exemplifying strong leadership and the will
to build an entrepreneurial learning city, the
city recently established Swansea University’s
new Science and Innovation Bay Campus, which
increases innovation and research impacts re-
sulting from growing capacity, industry collabo-
rations, spin-ins and spin-outs, and the develop-
ment of high-tech clusters in the region. The key
feature of Swansea University’s US $677-million
beach-front second campus will be inbuilt sup-
port for entrepreneurship and the commercial-
ization of research-led opportunities, creating
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around 12,000 permanent jobs by 2020, thus
transforming this region from the heavy indus-
try economy of yesterday to the hi-tech knowl-
edge economy of tomorrow. The initiative will
enhance the capacity for innovation through en-
trepreneurial leadership, providing a unique op-
portunity for the region to develop a knowledge
economy and enhance opportunities for growth
and new employment.

Swansea Bay City Region has developed a com-
prehensive framework in partnering with the
region’s higher education institutions, offering
a wide range of programmes to educators and
trainers, youth and start-up businesses. The
higher education system contributes to provid-
ing professional development opportunities for
educators and trainers with a focus on entrepre-
neurial learning. The University of Wales Trinity
St David established an International Institute for
Creative Entrepreneurial Development (IICED)
that brings together international experts in en-
trepreneurial education to contribute to policy-
making and practice. It also established the first
validated teacher training module in entrepre-
neurial education. On this basis, Swansea Bay
City Region is making good progress in devel-
oping entrepreneurial skills among young peo-
ple. The Entrepreneurship Academy Wales, led
by Gower College Swansea, provides enterprise
and entrepreneurship education for people aged
between 18 and 30, in the way that enterprise
education is embedded in Swansea’s overall edu-
cation system. Research centres and institutions
also provide support for start-up businesses and
regional companies with growth potential under
the framework with Swansea Bay City Region.



The Data Science building at Swansea University
was opened in 2015 to unleash the potential of
large-scale data to support meditech enterprises.

At the moment, the impact of the Entrepreneur-
ial Learning City initiative in collaboration with
higher education institutions may not be obvious
and measurable at this early stage. However, it is
clear that it is important to raise aspirations and
ambition among the residents of the Swansea
Bay City Region and to ensure that everybody
- including people living in disadvantaged com-
munities - can take advantage of opportunities
arising from an improving economy.

Case 2: Bahir Dar — Ethiopia.
A university-led model

Though the concept of learning cities is still at a
very early stage of development in Africa, some
cities have taken the lead in harnessing the pow-
er of higher education institutions to bring to-
gether the currently isolated and uncoordinated
learning initiatives run by the city’s various orga-
nizations. The city of Bahir Dar has adopted the
idea of becoming a learning city with a vision to
help it tackle some of its major challenges, which
include poverty, unemployment, illiteracy, gen-
der and socioeconomic inequality, and a lack of
environmental awareness.

Bahir Dar’s development as a learning city is be-
ing spearheaded by Bahir Dar University.

Structure-wise, Bahir Dar University is highly
involved in the planning, implementation and
evaluation of learning city policies and activi-
ties, in cooperation with city administration, the
Amhara National Regional State Administration,
NGOs, civil society organizations, and commu-
nity-based organizations. Inspired by one of
the key publications from the UNESCO Global

Network of Learning Cities, the Key Features
of Learning Cities, Bahir Dar University has es-
tablished seven units for building a learning city,
including Research; Intervention; Institutional
Linkage; Mobilization and Events; Implementa-
tion; Monitoring and Evaluation; and Communi-
cation and Promotional Affairs.

The contribution of higher education institutions
to regional development is demonstrated by the
Learning Community Programme, conducted by
Bahir Dar University. The Learning Community
Programme’s current priorities include informing
citizens about the learning city concept, encour-
aging stakeholders to become actively involved,
and finding innovative ways of mobilizing re-
sources to realize the learning city ideal in Bahir
Dar. The city partners itself with the university
to work towards bringing about positive change
in the city and the lives of its citizens.

One of its feature programmes, Bahir Dar Uni-
versity's ‘Dengel’ (Papyrus) Protection and De-
velopment Project, posits environmental aware-
ness as its core objective. The project focuses on
the communities that live next to bodies of wa-
ter and unemployed citizens in the surrounding
area. Its objectives include purifying the water
that goes into rivers and lakes; preventing soil
erosion and silting in lakes, dams and other wa-
ter bodies; protecting fish by reducing harmful
invasive seaweed; and creating and expanding
green, clean and attractive spaces. The main ac-
tivities in the papyrus protection and develop-
ment project include consultations with city and
local administrative bodies and members of the
local community; identification and preparation
of planting areas; recruitment of unemployed in-
dividuals to participate in the project; planting
of papyrus seedlings; provision of craft training;
and promotion of the project and raising of en-
vironmental awareness. By doing so, it has sig-
nificantly enhanced community awareness of
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environmental issues; provided skills training for
the city’s unemployed citizens by teaching them
how to craft various household utensils out of
papyrus; and created job opportunities through
the sale of these papyrus products.

The joint effort between the city of Bahir Dar and
its university is helping individuals to become
more knowledgeable, skilled, democratic and
enlightened as well as more concerned about
their environment and their fellow citizens.
Through the educational and training opportuni-
ties offered by the higher education institutions,
citizens are trying out new technologies and are
more interconnected as part of a global society,
which gives more mobility, thus enabling them
to realize their potential and helping them to
succeed in their careers.

Case 3: Shanghai — China. Ensur-
ing a ubiquitous and accessible
lifelong learning system

The Shanghai Medium and Long-term Education
Reform and Development Programme (2010-
2020) put forward as a core concept developing
a lifelong education system and building a learn-
ing city that is integrated into the fundamental
strategic goals for the current decades.

Benefiting from the accumulative effect of qual-
ity educational resources and the confluence of
diverse eastern and western culture and trends,
Shanghai has established a relatively compre-
hensive lifelong learning system which is led by
the Shanghai Municipal Government in partner-
ship with multi-dimensional stakeholders from
different sectors. Among these partners, the role
of higher education institutions is exemplified
by its strength in vigorous research and exten-
sive networks to reach every citizen.
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Established by the East China Normal University,
the Shanghai Municipal Institute for Lifelong Ed-
ucation (SMILE) serves as a think-tank entrusted
by the Shanghai Municipal Education Commit-
tee to advise on research and decision-making
on local and national lifelong learning education
policies and practices. By integrating correlation-
al research resources from the local university,
SMILE is one of the first specialized research in-
stitutions in lifelong learning working towards
theoretical and practical innovation in lifelong
learning and the process of building a learning
city.

In addition to its research on lifelong learning,
SMILE offers a variety of service centres its ex-
pertise and technical guidance on building ca-
pacity for educators and trainers, and support-
ing and satisfying the learning needs of citizens.
These centres include the Ageing Education Ser-
vice Centre, Teacher Training Centre, Distance
Learning Guide Centre, and the Teaching Mate-
rial Research and Development Guide Centre,
among others.

Apart from research institutions affiliated with
the local university, Shanghai Open University is
another innovative mechanism in providing for-
mal and non-formal higher education for citizens.
It provides adults with open distance education
supported by modern information technology,
and offers academic and non-academic educa-
tion, vocational and higher education for adults,
as well as leisure and cultural education. With a
history of more than 50 years, Shanghai Open
University has offered degree and non-degree
programmes for more than 1,000,000 learners
from different age groups, and 110,000 learn-
ers are currently actively enrolled in the pro-
grammes, with the support of 4,210 teachers.

Shanghai Open University’s core value is ‘for all
learners and all for the learners’, which aims to



provide lifelong learning opportunities for every-
one and enable all citizens to learn anytime and
anywhere. To achieve this goal, the university
established a network of 17 district-level com-
munity colleges, 216 town and sub-district-level
community schools, and more than 5,000 learn-
ing centres across the city. It has also set up a
College for Disabled People that specializes in
offering appropriate provisions for marginalized
groups and individuals. The university serves
the city not only as a bridge between formal and
non-formal education but, more importantly, as
a bridge that connects urban and rural areas and
extends to the grass-root communities and en-

terprises, thus creating a lifelong learning envi-
ronment in the city.

The initiative of building learning cities in Shang-
hai has made a remarkable impact over the past
decades. The mechanism has successfully mo-
bilized resources from higher education insti-
tutions and integrated them into the lifelong
learning system. It has enriched the theory and
research capacity of lifelong education, facili-
tated connection and communication between
areas with disparity in their stages of develop-
ment, promoted adult formal and non-formal
education, and will ensure an enjoyable, accessi-
ble and inclusive learning experience for all.
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The Path to Real Partnerships:

Exploring the Relationship

between Academics and
Social Movements
Jack Makau and Sheela Patel

The challenges of creating part-
nerships to produce true peer
behaviour between formal and
non-formal knowledge

In the absence of incentives in systems of formal
education and learning within university frame-
works, the examination of what social move-
ments do in the production of knowledge, its
refinement and its usage, remains a hit and miss
process. There is an urgent need to examine the
sensitivity of development, and training in devel-
opment, to the practices and strategies of social
movements of the poor and indeed of commu-
nities, and to reassess the values of such train-
ing in order to correct a basic assumption that
treats the poor unequally, as if they were empty
vessels to be filled with knowledge and wisdom
from the mainstream. The failure to understand
how community practice contributes to knowl-
edge is a missed opportunity for understanding
why seemingly sensible insights emerging from
educational curricula are not accepted by the
poor. The most significant consequence of this
failure is the lack of critical analysis of policies
and legal frameworks, which are underpinned
by university-produced knowledge and are ex-
clusionary, such as property rights, entitlements
and delivery of goods and services.
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The Indian alliance and Slum
Dwellers International

The alliance of the Society for the Promotion of
Area Resource Centers (SPARC), the National
Slum Dwellers Federation (NSDF) and Mahila
Milan is now about 30 years old. It reflects a new
form of alliance between organizations of the
urban poor and their social movements and pro-
fessionals seeking to work with them in a spir-
it of partnership. While such relationships may
have been explored to a greater degree in rural
tribal and trade union movements, the manner
of exploring this partnership is relatively new
and less researched and articulated in the urban
context. While the urban poor have occasional
access to health, welfare and educational activ-
ities arranged by NGOs, their need for secure
tenure, basic amenities and identity in the city
has largely been unexplored as they fall into the
realm of political action which needs to change
regulatory frameworks that are exclusionary and
make the urban poor invisible in the eyes of the
law (see www.sparcindia.org and www.sdinet.
org for further information).

Slum Dwellers International (SDI) is a transna-
tional institution whose primary members are
national federations leading social movements
of the urban poor to fight exclusion in their cit-
ies and countries. It emerged formally in 1996
through the reproduction of variations of the
Indian alliance; first in South Africa and now in


http://www.sparcindia.org
http://www.sdi.org
http://www.sdi.org

over 42 countries in Africa, Asia and Latin Amer-
ica. This paper explores SDI's national federa-
tions’ attempts to engage academia - originally
initiated in India and South Africa, but our case
study specifically focuses on SDI’s Kenyan feder-
ations’ association with the University of Nairobi.

The production of knowledge
and the urban poor

Without dwelling on the semantics of why this
attitude and value framework results in the ur-
ban poor being excluded in cities and urban ar-
eas, the reality is that cities and towns were cre-
ated for trading and commerce and governance
of cities emerged to manage this and produce
finance in the form of taxes to make cities work
for traders. The poor were expected to fend for
themselves and legal frameworks emerging from
this historic fact reflect this, as does the knowl-
edge that informs the regulatory framework. The
urban poor are impacted by this perspective in
many ways: they face evictions, destruction of
their humble dwellings, lack of access to water
and sanitation and are trapped in situations of
informality and invisibility of their habitats and
livelihoods.

The urban poor’s desire for change needs new
narratives, a new exploration of reality through
their own pursuits to produce knowledge and
insights that do not trap them in the paradigm
of mainstream city planning and knowledge. In-
stead they need to begin to utilize the modern
governance framework in which democratical-
ly elected national and local bodies are made
accountable to all their citizens. In order to fa-
cilitate this transformation and produce social
movements that make demands on their cities
and states, the alliance began to explore rituals
and practices that change the narrative of how
the poor perceive themselves through the eyes
of the mainstream. As unwelcome intruders, mi-

grants undertake jobs others are unwilling to do,
but the city appears not to tolerate their pres-
ence, as they are seen as undesirable elements
in cities.

The challenge of embedding
this new insight and knowledge
in mainstream knowledge

This process of engagement has evolved over
the years, but in summary the alliance highlights:

”»  Women-centred collective peer dia-
logues which help individuals (men and
women) to learn to tell their stories of
growing up, their lives in cities and tran-
sition from rural areas, and begin to see
amazing value in how they survived, in-
cluding their contribution to their city.

»  The strategies these people have devel-
oped to produce communities and raise
children and find livelihoods in cities
without assets or skills and with no initial
knowledge of the city.

» This sharing is then expanded to net-
work levels, where acts of violence in
the city, evictions by the city authorities,
confiscation of informal livelihoods, the
exploitation of labour through various
means and dealing with constantly being
invisible in the eyes of the city impacts
on people whose real survival increas-
ingly depends on their labour, leading
the alliance to understand that this is
a universal reality and combating it re-
quires networks for solidarity and new
knowledge for change.

Gradually, practices of knowledge creation
emerged from this reflection. The urban poor’s
invisibility was countered by communities mim-
icking data collection in the form of a census,
only now it was conducted by individual house-
holds, asking questions that addressed their col-
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lective story. This process had many impacts, it
produced networks and organizational mobiliza-
tion; it helped communities understand how data
was valuable for setting priorities and exploring
possibilities and how they could make represen-
tations about their demands through this meth-
od. It was the beginning of creating identity and
challenging the manner in which others, the
state and researchers portrayed them.

The Indian alliance began to explore alternatives
to how it could create identity, manage money,
explore solutions to the problems of the poor
and make representations. Gradually this creat-
ed a very solid and robust set of practices which
in turn expanded the movement across cities
in India as well as internationally, as other poor
communities in cities entered this peer-learning
circle and learnt of these practices and created
their own federations, ultimately leading to the
formation of SDI. Cities and national govern-
ments began to heed their demands and expec-
tations (not as quickly as would have been liked),
but engagement with the state was initiated and
reflected in many policy changes in various cities
and regions in India and around the world.

The potential role of higher
education and academics in this
process

In the case of universities, researchers and ac-
ademics, the movement faces many challenges.
Clearly the strong rural gap is evident and the
theory-building base came from that experi-
ence. Today, even if the world is now more ur-
ban, there is continuing disagreement about
focusing on rural development to stop urban-
ization and treating urban and rural investments
as competing rather than being a continuum. By
that we observe that most of the theory building
in advanced education and its research is based
on rural issues, located in rural areas (and rightly
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so, as in the last five decades rural development
has been the basis of development investment).
Inversely, the laws which govern cities and their
development in the Global South, especially
those former colonies, end up legitimating the
existing legal framework, which includes devel-
opmental regulations that were framed around
making cities work for commerce, secure trade,
and development laws around these needs, ig-
noring, for the last several centuries, the mi-
grants who could work in the city but did not
have citizenship rights. This made all the urban
poor, who squatted on land for lack of allocat-
ed lands, illegal and criminal. We have identified
several educational/academic streams to initi-
ate dialogue, planning, architecture, engineering
and development education. In our opinion, the
jury is still out on how much we can explore and
contest their ways of knowledge production and
how this impacts on state laws and strengthens
the bias against the urban poor. However, after
at least two decades, we can now create a road
map of our processes with several milestones
with which to hopefully develop a partnership.

In Kenya (where we present the case study),
from looking at the newspapers, there seemed
to be a correlation between the eviction notices
served on slum dwellers and announcements by
various banks auctioning the land. Further en-
quiry, especially in one urgent eviction context,
led to a stunning revelation. The government
had given the land in question to an industrial-
ist to set up a business, but it was instead used
as surety with the bank to borrow money which
was never returned. The agreement stated that
the land would have to be returned to the gov-
ernment if the job-creating industry was not set
up. Yet neither the government that facilitated
the evictions, nor the courts that initially did not
hear the appeal, acknowledged this fact and the
law only saw the poor as encroachers.



Colonial rule in Kenya, as in other countries, ap-
propriated land and gave it to those it chose.
After independence in Kenya, the new govern-
ment gave this land to industrialists, army offi-
cials, judges and politicians to stabilize the new
state. More recently, the International Develop-
ment Research Centre (IDRC) has commissioned
a study prompting the university’s law depart-
ment, School of Management, Planning School
and the community federations to launch a
deeper investigation which should definitely
shed light on how land is owned and transferred,
mortgaged and auctioned, thus producing new
insight and knowledge to address the issues of
land use in the city.

The experiences of the Indian
alliance and SDI to explore this
partnership

It all begins with presenting our work, which is
initially done by professionals associated with
federations, and later by community leaders who
give lectures about their processes and strate-
gies in university departments, or work with a
researcher who may conduct a study. In most in-
stances there is interest, but this does not lead
to any follow up. In a few cases, where there is
follow up, it is only meaningful if there is a two-
way exploration seeking each other’s views and
paradigms. Often, a long time passes before
each side can ask the correct questions. Even
at this stage, many educational institutions that
come to visit communities, do not feel the need
to send feedback or copies of what they have
written or documented back to communities.
Both within the alliance and the SDI network,
often this initial experience produces a feeling
of time wasted.

However, this process has, in some instanc-
es, led to gradual but fruitful joint work that is
meaningful. Professor Appadurai (then at Uni-

versity of Chicago and now with NYU) (Appadu-
rai, 2011) even took a sabbatical to spend a year
exploring what the alliance in India does and he
has written extensively about us in ways that
have given us new language and concepts to de-
scribe what we do. James Coburn, from Berke-
ley University, and Professor Peter Ngau, from
the University of Nairobi, have worked togeth-
er over several years, undertaking studies with
slum dwellers and assisting them with planning
and design challenges. In addition, SDI sends
a delegation to the University of Manchester
each year to spend a week with multidisciplinary
students where they lecture to students. The
Development Planning Unit (London), the New
School (New York), the University of Melbourne
and the University of Cape Town, among others,
send students to visit our association and are
now exploring these possibilities with us.

The Kenya link to universities

As much about individual efforts as it is about or-
ganizational strategies

In 1995, Peter Ngau, a Nairobi University lec-
turer who would later head the Department of
Rural and Urban Planning, carried out an aca-
demic study on informal settlement in Nairobi.
The study showed that 50 per cent of the city’s
population lived in informal settlements occu-
pying five percent of the city’s land. An emerg-
ing urban social movement in Nairobi against
forced eviction took up these figures from slum
land. The university, meanwhile, remained in the
realm of scholarship, separate and dissociated
from the politics of the urban land movement it
had inadvertently helped catalyse.

Over the next 10 years, slum communities con-
solidated their advocacy under the movement,

ers Federation) and deepened links with civil so-

>> 137

T.O.C.



T.O.C.

ciety. The movement affiliated to SDI in 1999.
This link added community enumeration to the
movement’s set of strategies. Collecting data
about slums became the way the movement
builds relationships with city and national gov-
ernment.

Meanwhile, the university set up a centre for al-
ternative building technology - a platform that
assumed a critical tone for the fledgling, often
loud, efforts of civil society to address urban
informality; a position that added up to ques-
tioning whether poor communities had anything
to contribute to solving the city’s problems.
The study of materials for incremental housing
upgrading, valuing design options selected by
the communities and other such reality checks
changed focus and choices for explorations.

By 2004, Muungano was a regular visitor at the
Kenyan Ministry of Lands and Housing to present
community enumeration data. That year, several
seemingly unrelated events occurred that would
later converge into a joint university/community
process of coproducing slum upgrading.

Firstly, the Land and Housing Ministry’s slum up-
grading programme, supported by the Swedish
International Development Cooperation Agency
(SIDA), acquired a satellite map of Nairobi and
started to develop a slum GIS database paral-
lel to the Muungano database. GIS mapping
was new, and the ministry drew in interns from
Nairobi University’s Planning School to assist
it. Whenever Muungano went to the ministry
to present its data, it ended up in the GIS lab
working out how to share data with the univer-
sity interns. When the ministry planner in charge
of the GIS lab, Musyimi Mbathi, left to join UN
Habitat, Muungano was left to a large extent
to remotely mentor the interns. Ten years later,
Mbathi would reconnect with the movement as
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a lecturer in the Department of Rural and Urban
Planning at Nairobi University.

Secondly, Cities Alliance launched their ‘Cities
Without Slums’ programme in the same year. SDI
introduced Muungano to Cities Alliance manag-
er Mark Hildebrand. Muungano was a possible
candidate to undertake the citywide enumera-
tion in an African city that Cities Alliance wanted
to achieve. A few years later, Mark Hildebrand,
former manager of Cities Alliance now teaching
at Berkeley, would help to form a link between
Muungano and the University of California at
Berkeley.

As a result of these discussions Kisumu, Kenya'’s
third city, was selected as a pilot for the Cities
Without Slums programme. Then needing to
deliver GIS maps of Kisumu'’s slums, and lacking
this capacity, Muungano like the ministry did be-
fore, turned to the University of Nairobi’s plan-
ning students. The sheer scale of enumerating
and mapping slums in the whole city required
Muungano to engage the entire undergraduate
planning class of 2005.

The university’s planning faculty remained dis-
interested in this engagement. The faculty’s
involvement was limited to declaring that in-
ternships with civil society were admissible for
fulfilment of the students’ course work. The stu-
dents, on the other hand, were particularly keen
to undertake an internship that removed them
from government offices and gave them a re-
al-life field experience in the slums. Half a dozen
years later, five students from the planning class
of 2005 would be employed as city planners in
five cities where Muungano works.

In 2006, eight planning students from the Uni-
versity of Nairobi wrote their final-year thesis
on slum-related topics. Two of the best planning
students were then absorbed into Muungano’s



support organization as community enumera-
tion programme officers. The move seemed po-
tentially explosive in SDI cycles, where commu-
nities and not professionals were supposed to
collect data. The Kenyan movement was unsure
how to broach this discussion with SDI, until it
emerged that the far more established SDI affil-
iates in India and South Africa had similar links
to academic institutions. For instance, the Indian
SDI affiliate was working with the Royal College
in Stockholm to produce plans for Dharavi slum
in India. This provided an affirmation to the link-
ages that Muungano was starting to explore.

In 2007, Chair of the Nairobi University Planning
Department, Peter Ngau, called a meeting with
Muungano. He observed that something inter-
esting was happening in the slum space. The
students’ final-year thesis papers on slum top-
ics were of exceptional quality. Professor Ngau
therefore proposed that for the next class, Mu-
ungano provide small grants for students taking
up slum topics and that the faculty get more in-
volved in the way the students developed their
research. The Rockefeller Foundation supported
the small academic grants programme.

Later in 2007, Mark Hildebrand, now a visit-
ing lecturer at UCB, came to Kenya as part of
a scoping study on community-generated data
practices. He visited Nairobi with a team that
included planning and public health professor
Jason Corburn.

The backdrop to the visit was a community with-
out water and the building of a national infra-
structure programme for informal settlements.
In order to root out the Mungiki, a cultish or-
ganization sustained by controlling services in
slums, the government had switched off the wa-
ter supply to the Mathare slum. The slum had
26,000 households and the situation was criti-
cal, so the community leaders asked Muungano

to assist them in renegotiating water supply with
the city authorities.

At the same time, Muungano was participating
in discussions between the government and the
World Bank to set up a $300 million infrastruc-
ture fund known as the Kenya Informal Settle-
ments Improvement Project (KISIP).?

In both instances the skill sets that universities
offer were exactly what Muungano required. In
Mathare, Muungano negotiated with the city for
some free water stand points and promised to
deliver a long-term water reticulation plan. For
KISIP, Muungano was negotiating that commu-
nity enumeration data be used as the baseline
for the KISIP project. By working with the uni-
versities, it was hoped that the government and
the World Bank would see community data as a
legitimate.

Within three months of the visit, the planning
schools in Berkeley and Nairobi had developed
a joint urban studio? class to develop a water re-
ticulation system? for a cluster of 2,400 homes
in Mathare. In a completely unprecedented
move, the Mathare community uprooted all in-
formal water connections and created pathways
for laying new pipes as per the plan. For its part,
the city and the water utility company installed
water pipes so that the furthest each shack was
from a possible connection was 15 feet. In six
months Mathare had 400 new individually me-
tered household water connections.

This may not have happened without a rare
funding arrangement by the Rockefeller Foun-
dation, where the Universities of Nairobi and

1 http:/www.projects.worldbank.org/P113542/kenya-informal-sett-
lements-improvement-project-kisip?lang=en

2 Anurban studio is a conventional practice in schools of architec-
ture and planning to undertake a field visit to document the field
experience and develop design or planning changes; only now,
the communities of slum dwellers would be partners rather than
objects of study.
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Berkeley and Muungano received grants that al-
lowed them to collaborate. The early success of
the partnership was dampened when the KISIP
project decided to work with private consultants
rather than civil society, communities and uni-
versities. Yet, this disappointment also served
to strengthen the view that public universities
lend the movement different and powerful ac-
cess and advocacy. The terms of reference for
the KISIP project had been greatly influenced
by the joint contributions of the universities and
Muungano.

Fuelled by its earlier success with water, the
partnership embarked on a more ambitious plan
in 2010. Again the vehicle for planning was an
urban planning studio supported by organized
community groups. The partnership set out to
undertake a zoning plan. Rather than respond-
ing to conditions within the settlement, the plan
sought to integrate Mathare into the city. The
plan demonstrated how the city’s trunk infra-
structure (water, sewer, electricity, transport,
etc.) could be extended and laid out in Mathare.
Through successive urban studios the Mathare
zoning plan was completed in 2012. It has been
the basis for the installation of a trunk sewer line
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in Mathare, reticulation of water trunks through-
out the settlement and the opening up of access
roads.

Even as the collaboration continued in Kenya,
SDI and the Rockefeller Foundation facilitated
exchange visits with universities in Uganda, Tan-
zania, Zimbabwe and South Africa. This aimed at
encouraging slum federations and public univer-
sities in those countries to work together. Sig-
nificantly, the African Association of Planning
Schools adopted the community-university plan-
ning studio as a key element of their mandate.
On the other hand, the federations adopted the
studios as a tool that picks up from community
enumerations and allows slum communities to
participate in planning, while ensuring that the
future generation of planners and city managers
are sensitive to, and know how to approach sit-
uations of informality.
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Regional Engagement and

Global Positioning.

The University of Warwick

Chris Duke

Perhaps the only university that has global en-
gagement as its sole mission is the UN Univer-
sity. Many engage locally in myriad ways across
countless issues now including those of the
SDGs. Local enactment of SDG priorities with
civil society partners is essential to their attain-
ment. Individuals in universities, and some insti-
tutional administrative and academic units, also
play key roles.

University contexts vary hugely, enabling and
constraining what can be done. Governance var-
ies too: external forces influence, lead, shape or
control mission. The chief executive often plays
a decisive part, driving, supporting, allowing or
preventing. Universities may make engagement
an explicit identifier, or quietly allow good prac-
tices in quiet corners so long as they cause no
trouble.!

The University of Warwick was created in the
early 1960s on a green-fields site: a typical
new foundation among sixties new generation
campus universities on the outskirts of indus-
trial Coventry, on land jointly donated by rural
Warwickshire in the British West Midlands car

1 The University of Victoria, British Columbia, Canada (UVic), is a fine
engagement example combining international development priori-
ties with local engagement, through the partnership between Budd
Hall at UVic and civil society activist PRIA leader Rajesh Tandon.
The long-standing partnership is now recognized, celebrated and
enabled through their joint UNESCO Chair in Community-based
Research and Social Responsibility in Higher Education. In this case
the university has, | think, helped and blessed the arrangement
as part of its orientation, without it belonging to the university as
such. In other places, especially in the rather neo-liberal Anglo-Sa-
xon ‘North’, such work may survive invisibly in university crevices in
a less friendly environment.

industry belt. There was a dramatic start-up pe-
riod when the vice-chancellor’s office was ran-
sacked by students and Warwick was damned
as a business university by older institutions. It
relied heavily on local industrial support, and
purposefully anchored itself in its local region.
Within conservative Britain, Warwick was a
highly entrepreneurial university much disliked
by traditional adult education departments. It
won the Bertelsmann award for best managed
European university, and featured later in Bur-
ton Clark’s study of five leading European en-
trepreneurial universities. Nevertheless, in the
early eighties Warwick created a new position
and the university committed itself in its poli-
cy, strategy and resources to engagement and
adult learning institution-wide; and to social
development including widening participation
and adults’ access through local partnerships.
The new position carried the dual identity of
academic department head and founding pro-
fessor of a new Department of Continuing
Education (DCE), and University Director for
Engagement with membership of council and
senate as well as a faculty.

The University wrote ‘regional community en-
gagement’ explicitly into its annually-reviewed
mission statement. This survived four changes
of vice-chancellor. National and regional part-
ners included major public authorities, private
manufacturing and commercial businesses
linked into its departments; a locally formed
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network of further education (FE) colleges with
whom, together with other regional agencies, it
created and led a Community University Board.
The specialized DCE developed a suite of grad-
uate and doctoral programmes for local and
international mid-career academics practising
participatory action research often involving
workplace and community settings, and action
research projects often on ‘social justice’, access
and wider participation themes. FE partnership
supported local two-plus-two undergraduate
degrees. These drew adults into the second
year of internal degree study alongside other
full- and part-time young and mature students
coming through DCE courses. Warwick became
a national leader in university access practice
and participatory research, contributing to its
standing in the UK and then globally. A wide
and diverse ‘local studies’ evening and week-
end programme catered for many community
learning needs: from the ecological through so-
cial and political issues, some jointly with local
associations, and the full gamut of ‘liberal-cul-
tural’ courses in skill-focused and job-seeking
studies. Not all departments in all faculties con-
tributed to the local programme, but most did in
the Arts, Education and Social Studies faculties,
including its world-leading Business School.
From the Sciences, including the huge Manu-
facturing Systems Engineering Group, some
taught locally as well as conducting profession-
al programmes. Every department practised
engagement in one form or another, loosely
linked and often advised by the CE Department
working closely with Central Administration
and reporting to the Council. For the comfort-
ably retired, but also for struggling inner-city
immigrant and other unemployed communities
seeking new opportunities, the university came
to be known as a very good thing. Its Arts Cen-
tre was highly successful and popular across a
broad cultural spectrum, its engagement with
local towns and services much valued.
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At the same time, as a national Research Assess-
ment Exercise (RAE) came to shape UK universi-
ty status and rank order, Warwick excelled, com-
peting with the top few in most subject areas
and holding aggregated national ranking around
fifth-seventh place among the most prestigious.
High global status followed naturally, with over-
seas partnerships and joint teaching and re-
search programmes. Warwick enjoyed extraor-
dinarily high status as a young university. There
is no suggestion of ‘engagement’ here, or SDGs,
just a strong place in the emergent free market
economy that we call global. Before, and then
in the MDG and now the SDG era, there was
no explicit mission for equitable development
and fulfilling UN goals. But a by-now embedded
Warwick culture meant that a sense of public
service and social duty combined with tough
business acumen to infuse much overseas work
and partnership with duty-of-engagement.

Warwick took to heart a hard business ethic
combined with an urge for iconoclastic inno-
vation from its early days. Self-interest dictat-
ed a close embrace with ‘the local communi-
ty’, including powerful stakeholders. Internal
financing included a ‘Robin Hood’ instinct to
tax the wealthy to support areas of need. Fi-
nancial planning and resource allocation was
always hard-fought; but austerity did not come
to mean taking from those in greatest need.
Changes in CEO leadership did mean changing
fortunes and a difficult period of ‘managerial-
ism’ from which Warwick has moved on. The
deeply embedded culture included high quali-
ty administration of integrity and engagement
was little harmed.

In summary: Looking locally from outside, the
university appears to sustain a balance in the
inescapable tension between global triumph
and public-minded regional service. Other in-
stitutions also sustain this purpose through a



culture deeper than the reach of most come-
and-go modern chief executives, and siren calls
to sacrifice for global reputation. One is RMIT,
since the late nineteenth century Melbourne’s
‘people’s university’ forall, teaching by all modes
at all levels in the one institution. Far down a
conventional status scale is deeply-engaged lo-
cally Wolverhampton in the impoverished En-
glish West Midlands’ Black Country: England’s
little Detroit. Here another vice-chancellor,

Geoff Layer, former head of the UK Action on
Access Project, insists that its world is the Black
Country; global league tables are for others and
to be ignored. Few are so firm. For many uni-
versities the temptation of research-led global
rankings of stature is irresistible: a high road to
internal schism and the sacrifice of socially pur-
poseful local engagement, in a race that only
few in the top few per cent can ever win.
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PART II
GLOBAL ISSUES




GLOBAL UNIVERSITY NETWORK FOR INNOVATION

1.1. Local and
Global Engagement:

S Balancing Needs at
Changing the Global, National and

Role of Higher ~ hocal Level
Education

Instutions i in | -
the Light of o, s o e o

sure that universities and other higher education

Abstract

institutions (HEIs) actively contribute to tackling

GlOballzatlon; global and local challenges by ensuring availabil-

ity of knowledge and skills as well as the trans-

TTeTIdS and fer of technology and innovation to industry and
7 society. Drawing on the experience of the OECD

multi-annum work on higher education in cities
vt TLEES and regions 2005-2013 and the subsequent
: studies sponsored by organizations such as the
European Commission and the Association of
University Research Parks, this chapter presents
an analysis of how higher education institutions
can match their local engagement with a glob-
al role through ten practical steps. Case studies
from different parts of the world highlight the
wide range of contexts yet similarity of issues
that HEIls face when developing relevant skills,
research and innovation to meet the local and
global challenges.

Introduction: a growing focus on local
and global development

Universities and other higher education institu-
tions (HEIs) are faced with increasing expecta-
tions to drive local and national socio-economic
development and address global challenges. The



policy context in Europe and many countries
worldwide increasingly emphasizes the role  €6The policy context in Europe and many

of higher educationin local developmentdue  coyntries worldwide increasingly emphasizes

to the shift in regional policy from reducing the role of higher education in local
regional disparities towards indigenous lo- development

cal development - skills, innovation and en-

trepreneurship. The Europe 2020 Strategy

also highlights the role that higher education and innovation play in smart, sustainable and inclusive
growth. Smart specialization strategies based on local partnerships between higher education institu-
tions, public sector and industry are also a prerequisite for receiving European Structural and Invest-
ment Funding (ESIF).X

At the same time, the United Nations, World Bank, European Commission and other groups and
governments are calling for universities to play a greater role in resolving global challenges such as
poverty, food scarcity, climate change, energy and water security. Universities’ action is needed to
achieve the UN Sustainable Development Goals, which relate to challenges in poverty and inequity,
hunger and food security, energy and climate change, health and education and peace and justice
(United Nations 2015).2 In Europe, the Horizon 2020 programme targets not only excellence in re-
search but also research on societal challenges such as climate change, food security, clean energy,
integrated transport and cyber security.

Many higher education institutions have made efforts to respond to these demands and expecta-
tions and have developed policies, activities and services that address the needs of local industry and
communities, as well as global challenges. Their responses take different forms depending on the uni-
versity’s mission and operational environment, but typically encompass human capital and skills de-
velopment, research and development (R&D) cooperation, entrepreneurship and knowledge transfer,
and sometimes also broader civic engagement. These actions may take the shape of fixed-term trans-
actional services in addressing clearly articulated external demands or longer term transformational
activities which may focus on sustainable development needs or building a new knowledge-based
industry (European Commission 2011).

‘Transactional’ services Transformational activities

Type of need/demand Stated need or demand in the local Latent or unstated needs or ‘grand’
community either in the HEI's orin- challenges facing the world
ternational partner’s location

Type of approach Output-driven approach Outcome-driven approach
Type of objectives clear objectives less explicit objectives
Link to time usually time-bound less clear timelines

Table 1. Transactional vs. Transformational global and local interventions by universities, own development based on European Com-
mission 2011

1 Smart specialization is a place-based development policy that aims to concentrate scarce public resources on a limited number of strength areas
and knowledge assets. Without an active role by higher education institutions, designing and implementing effective smart specialization strategies
is difficult. For more details see e.g. Puukka 2014.

2  http:/www.un.org/sustainabledevelopment/sustainable-development-goals/
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GLOBAL UNIVERSITY

A topic of many reviews

The contribution of higher education institutions to socio-economic development has been the topic
of many studies, reviews and projects in the past decades, addressing the linkages of local and global
challenges, mostly from the competitiveness perspective (ESMU, 2011; Goddard et al., 2013), but to
some extent also from the perspective of sustainable development. From 2005 to 2013, a seminal
work by the OECD with 35 Reviews of Higher Education in City and Regional Development investigat-
ed the role of higher education systems in regional and city development in six continents, highlight-
ing examples where higher education institutions were combining their global and local roles, often
driven by institutional or local necessity for economic competiveness, but in some cases also by social
responsibility.®

The unwritten stories which unfolded during the long review processes revealed some of the challeng-
es and risks of local and global engagement strategies for higher education institutions (HEIs). In one
case, a Malaysian HElI combined its global competitiveness ambitions with global responsibility, fo-
cusing on the challenges of the ‘bottom billions’ rather than the needs of the local population groups.
In Mexico, a higher education leader was subjected to enormous external pressure and a political
campaign partly because of a strategy to empower disadvantaged groups and because his institution
had ventured to investigate alternative options for an environmentally unsustainable decision in or-
der to avoid an ecocatastrophe. Other challenges were revealed later when some of the cities and
regions in the OECD reviews were revisited in 2013 by researchers sponsored by the Association of
University Research Parks. The interviews highlighted critical sustainability issues of triple helix con-
stellations which did not stand the test of leadership changes in the local government or universities.
For instance, decade-long investments in the international brand and partnership development of
Barcelona22@ were abandoned when the city leadership changed. In the same manner, the higher
education driven cross-border collaboration in the Oresund region came to an end with a change
of university leaders in Denmark, who prioritized the global brand of Copenhagen. Investments into
Snowpolis, an early experiment in a smart-specialization type of collaboration in Finland, came to an
end when Finland’s regional policy focus changed; the peripheral area had not sufficiently improved its
attractiveness for business and R&D and the conflicting priorities of the ageing low-skilled population
and a small number of highly skilled newcomers from abroad were not resolved.

Developing a strategy for global and local engagement for a sustainable future

Becoming a locally and globally engaged university can be a challenging journey, particularly if the
aim is to achieve economic, social and environmental sustainability; higher education institutions
are often slow to change due to institutional and other barriers and constraints which may be out of
their control. Institutions may also need to prioritize other pursuits which are vital for their survival
or because of funding systems and increasingly competitive environments. The OECD reviews high-
lighted the greatest issues in three domains: i) there may be a lack of institutional autonomy in terms
of programme offer and curricula design, funding, human resources and university estate; ii) there may
3 The OECD work produced a flagship publication ‘Higher Education and Regions: Globally Competitive, Locally Engaged’ (OECD 2007) and over

30 city-/region-specific review reports with practical recommendations for HEIs as well as national and regional policy makers. For city- and re-
gion-specific review reports see OECD iLibrary: www.oecd-ilibrary.org and search for ‘higher education in regional and city development’.
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be limited incentives for institutions and individuals; and iii) evaluation and measuring progress remain
underdeveloped.

If HEls want to make meaningful progress on the Sustainable Development Goals (SDGs), traditional
solutions, research projects and isolated community projects will not be enough. HEIs need to con-

tribute to the development of innova- . . .
tive and financially sustainable solu- ¢Traditional solutions, research projects and

tions that help build economic, social isolated community projects will not be enough.
and environmental wellbeing and de- Higher education institutions need to contribute
liver the changes that the global com- to the development of innovative and financially
munity and the people need. sustainable solutions that help build economic,
social and environmental wellbeing and deliver

Evidence from the OECD reviews also  the changes that the global community and the
suggested that for many institutions people need.

the only practical way to move for-

ward is to take a strategic approach to partnerships and engagement that combine global and local
action. Strategic collaboration between a HEI and its partners implies balancing or shifting from the
ad hoc one-on-one collaborations between individuals to collaborations between organizations in the
public sector, NGOs or business and industry. Strategic collaboration also implies a move away from
short-term relationships to long-term partnerships based on interdisciplinary action, commitment as
well as shared responsibility and benefits. To address the challenges of globalization and localization
and to work towards the Sustainable Development Goals (SDGs), which seek to end poverty, ensure
quality education for all, advance gender equality and make significant progress in environmental
sustainability, there is a need to coordinate existing and new collaborative projects and to build long-
term partnerships, not only with communities, but also with social enterprise which can help lift these
communities.

A recent study covering over 200 higher education institutions across 12 countries in four continents
showed that HEIs and social enterprises around the world are collaborating and engaging with each
other to address social problems. 75% of the institutions surveyed are actively involved with at least
one social enterprise and over half of these are also engaged in an international social enterprise
partnership. The engagement can take many forms, including student placements, support for stu-
dent- and faculty-led social enterprises, accredited courses, incubation spaces, support services and
research expertise for social enterprises and inviting social entrepreneurs to serve as student mentors
(British Council 2016).

Ten steps to build a globally and locally engaged higher education institution for a
sustainable future

In simple terms, developing a global and local engagement role for HEIs can be based on ten strate-
gic steps: 1. institutional commitment; 2. needs assessment; 3. institutional capacity assessment; 4.
institutional activity audit; 5. gap analysis; 6. target setting and role definition; 7. organization de-
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velopment; 8. policy development; 9. policy implementation; and 10. monitoring, evaluation and im-
provement.* The OECD reviews and international experience elsewhere show that these steps partly
overlap and may appear in a different order depending on the institution’s mission, experience in
engagement, operational environment and policy framework. While action may be constrained by
national policy, experience shows that entrepreneurial university leaders and institutions are able to
find a way for the institution to make progress, pushing the limits and sometimes paving the way for
changes, even in the legislation. The ten steps are all the more challenging when issues such as social
responsibility and the Sustainable Development Goals need to be respected.

Table 2. An institutional strategy for university global and local engagement: Ten steps to designing and implementing the strategy

Steps Tasks

1. Institutional commitment Make an institutional commitment to local and global development. Develop an over-
all vision as a globally and locally engaged institution.

2. Needs assessment Conduct a needs assessment, i.e. foresight exercise of technological, scientific and
societal, cultural, environmental needs and development trajectories with partners.

3. Capacity assessment Assess the institutional capacity, strengths and weaknesses in terms of the potential
to address local and global sustainable development needs.

4, Activity audit Map the HEI's engagement activities and local and global linkages.

5. Gap analysis Perform a gap analysis based on the previous steps (2-4).

6. Target setting and role defini- Determine involvement, select priorities for strategy and define objectives. Deter-

tion mine target of opportunity in which HEI involvement will bring added value.

7. Organization development Develop an organization for the new roles.

8 .Policy development Define a coherent policy mix, roadmap and action plan.

9. Policy implementation Implement new policies and the new engagement role. Align resources with the goals.

10. Evaluation Develop monitoring and evaluation mechanisms

Source: Own elaboration based on Puukka 2015.

Step 1. Institutional commitment: making a commitment to sustainable local and global engagement

Given the growing demands and expectations, higher education institutions need to reflect on how
their engagement can relate to their core missions - teaching, research and service - and how they
can address both local and global challenges. International evidence shows that HEIs that have em-
barked on this journey have made better progress if they carefully considered their own institutional

é¢Local and global engagement can bring higher education institutions many
benefits (...) but there also potential risks.

interest in and commitment to local and global engagement, reflecting on what they could gain and
potentially lose from such an engagement.

4 These steps were presented by Puukka in 2015, but revisited for this article to cover both local and global engagement.
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Local and global engagement can bring HElIs many benefits, such as new resources, a stronger and
more attractive brand or more attractive and relevant study programmes or research activities, but
there are also potential risks - for instance, a dilution of scientific capacity, distraction from the pur-
suit of excellence and other objectives, or serious ethical issues linked to industry collaboration.

For many universities, funding is a major element in determining research priorities in the areas of en-
gineering, science and medicine. While universities should do their duty as institutions that promote
peace and understanding, in practice university research helps arms companies to develop weapons
which are then sold to governments and armed groups across the world. For example, from 2008-
2011 Britain’s elite Russell Group universities received at least £83 m worth of funds from firms in-
volved in the arms trade, according to data from Campaign Against the Arms Trade (CAAT) (Huffington
Post, 2012)°. Private companies provided £62.8 m, with the rest coming from the Ministry of Defence.
More recent CAAT evidence shows that only one of the UK universities has not collaborated with
arms companies. Arms companies fund university research for three reasons: to gain a competitive
advantage over commercial rivals; to develop goodwill among scientists and engineers; and to recruit
new professionals to develop new weapons systems through internships, projects and recruitment
campaigns. For a higher education institution committed to the Sustainable Development Goals this
would require refocusing their research efforts on sustainable and renewable energy and lobbying
governments to change their funding priorities accordingly.

Developing an institutional commitment to sustainable local and global engagement requires a con-
sensus-building process to define - or redefine - a vision and mission, and in many cases the role of
the institutional leader has been critical in heading this process. The vision and mission should take
into account the perspectives, concerns and diverse views of university staff, students, alumni, gov-
ernment, community and industry. International experience also shows that explicit recognition of lo-
cal and global engagement in the institutional mission will enhance its legitimacy within the university
community and among external stakeholders, as is evident in the University of Aalborg’s Knowledge
for the World strategy.

5 Campaign Against the Arms Trade (CAAT) is a UK-based organization working to end the international arms trade. United Kingdom. See www.caat.
org.uk.
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The University of Aalborg’s long-term commitment to the region and the new
Knowledge for the World strategy

After a long campaign for a local university in Denmark’s northern Jutland, Aalborg Univer-
sity (AAU) was established in 1974. The local campaign set a basis for a continuing dialogue
with business and industry, trade unions and local governments. An important decision was
to focus on interdisciplinary research and education and problem- and project-based learning.
Forty years later, the university offers half its course work in multidisciplinary project teams
where students from different disciplines work together to solve problems identified by indus-
try. AAU is actively disseminating its learning model globally and also hosts a related UNESCO
chair. Internationalization is seen as a means to achieve the key goals of the university, which
takes part in international higher education networks, programmes and exchanges. AAU is a
member of the European Consortium of Innovative Universities (ECIU) and Building Stronger
Universities in Developing Countries (BSU). AAU now has three campuses - Aalborg, Esbjerg
and Copenhagen - but remains committed to northern Jutland, nurturing partnerships with
the municipalities based on formalized collaboration. The new AAU strategy for 2016-2021,
‘Knowledge for the world’, covers research, education and knowledge collaboration and was
conceived in an open, inclusive process with university staff, students and external stakehold-
ers. The aim is to contribute to “the knowledge build-up of the global society as well as to the
development of the prosperity, welfare and culture of Danish society” (http:/www.e-pages.
dk/aalborguniversitet/383/)

Source: OECD, 2007 and interviews by the author. Aalborg University 2015.

Step 2. Needs assessment: analysing community and industry needs

A number of HEIs which have made the commitment to local and global engagement have also de-
veloped knowledge and understanding of local and global needs and development trajectories using
both their own expertise and external knowledge resources. While the focus may be on the local and
regional needs, these institutions often take a broader look at the national, supra-national and global
contexts which impact on the development of universities, as well as the cities and regions where
they are located. Good results have been achieved by analysing the community and industry in col-
laboration with the stakeholders. Collaborative efforts will help HEIs to understand how the economy
and society are changing and how globalization is impacting on local development. Examples in this
respect come from Victoria University in Australia, Maejo University in Thailand and Mondragon Uni-
versity in the Spanish Basque Country.
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Widening access and improving success in Victoria University, Australia

One of the pressing local demands that universities must address is the need to raise, improve
and upgrade the skills of the local population. Victoria University offers higher education and
technical and further education to over 50,000 students who are enrolled at campuses across
the city-centre and western suburbs of Melbourne. These areas have the fastest growing pop-
ulation in Melbourne, many from migrant backgrounds and with low educational outcomes.
Victoria University has developed a multifaceted approach to widening access and increasing
the success of this population: It works with schools in the west of Melbourne to improve
access to and successful participation in tertiary education. Different policies involve both
university staff and students who work in collaboration with the schools and communities,
offering professional development and teacher leadership via postgraduate education, collab-
orating with local youth to support and raise their aspirations and access to tertiary educa-
tion and employment, increasing the engagement of children and families with education and
community life and developing and disseminating evidence-based knowledge on access and
access research. Victoria University uses unorthodox methods, meeting potential students in
shopping centres, organizing events and training opportunities in non-hostile environments
and partnering with a broad range of communities, including the local football team, to reach
out to disadvantaged youth.

Source: OECD, 2010.

Maejo University’s commitment to social enterprise in Thailand

Founded in 1934 as an agricultural teacher training school, Maejo University is the oldest agri-
cultural institution in Thailand with 18,252 undergraduate and postgraduate students (2016).
The university has a comprehensive approach to social enterprise. It specializes in social enter-
prises which protect the environment and focus on improving health and wellbeing and which
aim to address the Sustainable Development Goals. It is a member of a social enterprise net-
work. It has an incubation space and supports student- and staff-led social enterprises. Social
enterprise is mainstreamed in all courses. For the enterprises, Maejo University provides fund-
ing, expertise, access to its facilities, training, student placement and research collaboration.
The university also uses its purchasing power to buy and promote the products or services of
the social enterprises it supports. In international collaboration, Maejo University's partner-
ships have encountered some challenges, such as access to funding, differences in religion,
cultural beliefs and traditions as well as language barriers, which have led to misunderstanding.

Source: British Council 2016. https:/www.britishcouncil.org/sites/default/files/social_enterprise_in_a_global_context_-_the_role_of_heis_
british_council.pdf
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Mondragon University: bringing high quality industry-relevant education to
the Spanish Basque Country and Latin America

In many countries in the Global South, private institutions have absorbed a significant part of the
demand for higher education, which may have led to quality concerns. One of the institutions
that is helping to address such quality issues is Mondragon University, a non-elitist coopera-
tive institution which is part of the Mondragon Corporation, the largest business group in the
Basque Country. Mondragon Corporation expects its university to respond to both local and
global needs for high quality education, soft skills development and sustainable development.
Mondragon University is helping develop the governance and management systems of higher
education institutions in Latin America, building a Network of International Higher Education
Institutions that share the same principles, educational model and university-business relation-
ship. This action is coordinated via Mondragon Educacién Internacional (MEI), which is a joint
venture promoted by Mondragon University, Alecop and Mondragon Corporation. Currently the
network encompasses two institutions in Colombia and Mexico. The university is sharing its
experience of running a cooperative university (each employee is a co-owner), by embedding
soft skills and work-based learning in curricula and fostering collaborative research based on a
four-year industry-driven forecast which helps align the university’s R&D with industry needs
and leads to genuine collaboration, rather than the typical customer-supplier model.

Source: Puukka et al. 2013; For Mondragon University’s governance, see http:/www.mondragon.edu/en/international/mondragon-coope-
ratives/cooperative-university

For MELI, see http:/www.mondragon.edu/en/international/international-profile/mei-mondragon-educacion-internacional

Step 3. Institutional capacity assessment

The OECD reviews showed that in addition to needs assessment, HEIs also need to determine to what
extent they have the capacity - resources and expertise - to meet these needs and how they can best
contribute to local and global development. 